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ABSTRACT

In light of the consideration of the communication skills development as a dynamic process
which is based on the satisfaction of the communication needs of the target groups and also
includes representations of their daily routine, the current research focused on: a) the
detection and the analysis of the communication needs of the Cyprus digiver
Technology Language Centre (CUT LC) Erasmus students in the Greek Language, based on
the SPEAKING Ethnographical Model, and b) the conversion of the communication needs to
communication skills (linguistic, digital, cultural) and awareness of thédwim the content

of the research the opinions, views and experiences of the CUT LC Erasmus students were
investigated, and in combination with the descriptors of the Common European Framework of
Reference for Languages, Al level and the TESOL Technditgydards Framework, the
communication skills that were requir@d order to meet the communication needs of the
targetgroup were defined.

KEY WORDS

Communication Needs, Communication Skills, Erasmus Students, Greek as a Second
Language, Al Level, Ethigoaphic Model.
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Shopping at the Shopping Mal

Settings: The Shopping Mall, Wednesday, 16:15

Participants: 1. The clients [The £r. stud.],2. The sales person [womab2 years old]3. The cashiefman-
31 years oldp> Typical, formal attitude/ atmosphere (betwettre Er. stud. & the salesperson)
>> Friendly, informalattitude/ atmosphere (betweehe Er. stud. & the cashier)

Ends: (Outcomes)Skills:

-To geet appropriately (time of the day, age of the
interlocutor)

-To understand simple/short announcements in shop
(e.g. sales tickets)

-Tomay that they dondt wun
clarifications.

-To ask for a product (kind, colour, siztc).

-To ask for the price of a product.

-To ask for the fitting room.

-To ask for a discount, negotiate for a better price.
-To make comments otie products (e.g. small/big,
comfortable/uncomfortable) and on the price (e.g.
expensive/ chea@nd ask for something else.

-To indicate the way the want to pay (cash, visa card
-To buy cloths/ shoes/ accessories.

-Tell their opinion to someorebout something he/she
tries on (cloths, shoes, accessories)

-To report a defective product

Instrumentalities:

a) Forms and styles of speect8tandard form of
languagedialect typesformal and casual style.

b) Channels/ meansface to face communicati,
mobile phone.

* Verbal cues that can be used{ORAL)

Increase of théone of the voic§ emphasizes a
word/ phrase (e.gi 8 Ui ¢ gt )e U
Interjectionsi §z¢) 3wonderi ng,
hesitation

Interjections  ¥¥!'B g Y'¢8Fent husi asH
excitement

Interjectonsf Uaf 96 3 Ait sui
AFri endl(ys aneoggl swer(y f
attitude

** Nonverbal cues that can be used:

Thumbs ug satisfaction (for getting a discount)
Eyebrows ug surprised (by the high cost of a clot
item).

Lips gatheredk heat movement |
of understanding a phrase/ word.

Head movement |deofets montd
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Act sequenceT he Er . stud. are at the Shopping Mall.
outside a shop. They work together, putting down tkewmwledge, using an electronic dictionafiyobile
phone) and they finally understand the meaning. The fid.senter the shop, greet the salesperson and as
some products (mentioning the colour, requesting theasizeell the qualityf the fabric). When they get thern
they ask for the fitting room. They try the clothes/ shoes/ accessories on and make comments on t
regarding the size, the material they are made of, the péce).of the clothes they try on is defective, syt
inform the salesperson about the defect. Once they choose what to buy, they ask the salesperson for it
they comment on it (expensive). They try to get a discount. They choose what to buy and they pay fg
indicating the way they watt pay (visa card, cash). They greet the salesperson and the cashier and leave {

Key: The tone is a) informal, friendly
(between the Er. stud. and the cashiey)
formal, typical(between the Er. stud. ar

Norms: a) Polite/tydcal /finformalfriendly ways for greetings, b)
Polite/typical informalfriendly ways of asking for productsg)
Indication of appreciation (because of a discqud})indication of

the sales persgn showing that a product is expensive, not suitable, not nice

confortable defective

Genre: Greetingsclarifications,fi s k 0
pi ng c on ypeodustatuesy n ¢
comments on thproduct, negotiation,
report [of a damaged product]

of electronic dictionaries.
WG IEWEIERERE Shops workindhours.
Rate of exchange between euro and the
currency of the country of origin.
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El papel de la lengua materna en el uso de la fornmebia cantadoun estudio sobre la

produccion narrativa de aprendientes de ELE surcoreanos

Maria Victoria Soulé

Cyprus University of Technology

RESUMEN

iguiendo el modelo vectorial de Rojo y Veiga (1999) y Veiga (2011) junto con la incorporacion
realizada de este modelo al discurso inactual por Gutiérrez Araus (1995) para la descripcion del
funcionamiento de la formaabia cantadpeste trabajo se centea analizar el grado de interferencia
de la lengua materna en la expresion de anterioridad a un momento anterior a la enunciacion en la
produccién narrativa de aprendientes de ELE surcoreanos. Para ello se aplicd a un corpus conformado
por 240 narraciongsersonales e impersonales, tanto orales como escritas, la metodologia del analisis
del discurso, mas concretamente, el andlisis funcional/discursivo (B&tddig, 2012) junto con el
analisis contrastivo (Lado, 1957) y el andlisis de errores (Corder).19s resultados han podido
comprobar cierto grado de dificultad en el uso de la fdratda cantadalebido a la inexistencia en la
lengua coreana de una forma en la que esté gramaticalizada la expresion de anterioridad a un momento
anterior a la enunci@n y al mismo tiempo, por la transferencia negativa que algunos aprendientes
realizan en su produccion de la gramaticalizacién de la expresion de distancia con respecto a la
enunciacién (Comrie, 1985), fenbmeno propio de la lengua coreana e inexistémtiersgua meta.
Finalmente, los resultados también han revelado la existencia del denominado fenémeno de inhibicion
(Schachter, 1974) caracterizado por la tendencia de los participantes de esta investigacion a evitar
construcciones narrativas asociad#es presencia del pretérito pluscuamperfecto.

PALABRAS CLAVE
Pretérito pluscuamperfecto de indicativo, Discurso narrativo, Aprendientes de ELE surcoreanos.

ABSTRACT

Following Rojo &Veiga (1999) and Veiga (2011) analytical model along with Gutiérrez Araus (1995)
discourse analysis model for the Spanish pluperfect, this study analyses the L1 influence of South
Korean learners of Spanish when locating a situation prior to a refereinténpthe past. A corpus of

240 conversational and written narratives of personal and impersonal stories was used in order to elicit
data. The analysis approaches the texts from three perspectives: from the perspective of Contrastive
Analysis (Lado, 1957 Error Analysis (Corder, 1967) and the Coneafitnted approach to second
language acquisition (Bardetdarlig, 2012). The study shows that there seems to be an influence of

L1 in South Korean learners of Spanish when using the Spanish pluperfedt wsré the Korean

remote form (As-A9s The study also reveals the exist
(Schachter, 1974) in view of the fact that the learners tend to avoid narrative contexts where the
presence of the pluperfect is required.

KEY WORDS
Spanish pluperfect, Narrative discourse, South Korean Learners of Spanish L2
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1. Introduccion

El interés por el estudio de lenguas en conthatquedado reflejado en numerosas investiga
ciones que transitan areas como la sociolinguistica, la dialgi, la tipologia, o el desarrollo

de lenguas reduamiistas, tales como las lengyadgin y criollo, por citar tan solo algunos
ejemplosla ensefianza y el aprendizaje de segundas lenguas en contextos de instruccion formal
no son ajen® a este interég es precisamente en esta area en la que se inscribe el presente
trabajo. Desde la perspectiva del analisis del discurso, se aborda los fendmenos de transferencia
positiva y transferencia negativa, o interferencia; concretamente se analiza el papgtque ej

lengua materna de aprendientes de ELE surcoreanos en el uso de laafiar@ntado

2. La temporalidad verbal de la formahabia cantadoy del afijo - (-A shs9

A diferencia de lo que ocurre con varias formas del paradigma verbal espafiol para las que suelen
presentarse multiples interpretaciones, la fohabia cantadcse distingue por ser descrita de
forma unanime como una forma que designa una accion antetiarque es anterior al punto de
origen, es decir, sefiala una accién pasada, anterior a otra también(RagagaVeiga, 1999;
Veiga, 2011; Garcia Fernandez, 20E3te comportamiento queda reflejado en ejemplos como
(1ac) en los que el pluscuamperfeae indicativo expresa una relacién de anterioridad con
respecto a otros pretéritos:

(1) a. Hoy, cuando he llegado a casahydbia terminadel telediario.

b. Siempre, cuando llegaba a casahghia terminadel telediario.

c. Ayer, cuando llegué a casa, lyabia terminadel telediario.

La relacién de anterioridad a un momento pasado puede establecerse también mediante una
referencia temporal no verbal, que traslada el eje temporal a un momento relacionado, no con el
momento @ la enunciacion, sino con el enunciado (Gutiérrez Araus, 1995). Este procedimiento

tiene lugar en presencia de adverbios o locuciones temporales comégn (2a

(2) a. Ayertodavia ndhabiamos recibidsu respuesta.

b. Tres noches atrababia escuchadpasos en el tejado.

Por lo que respecta a la lengua coreana, cabe destacar la inexistencia de una forma verbal con
una funcién equivalente a la que desempenfa el pluscuamperfecto en espafiol. Por el contrario, el
coreano se caracteriza frente al espaéiblgpgramaticalizacion de la expresion de distancia con

respecto al punto de origen o momento de la enuncig®lartin, 1992; Ahn, 1995; Choo y
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Kwak, 2008) Dicha gramaticalizacién se representa mediante el sufijo (-A s s ) yAuede

apreciarse en lagguientes ejemplos:

@ a :
ChAne chamkkan mannasssiyo.
Antes sali con €l por un tiempo.

ChAnhwalesg) ttaeimi ttAnasgssh

Habia salido cuando llama.

La ausencia de un paralelismo funcional esigiema verbal de ambas lenguas conduce en
ocasiones a traducciones como la presentada en (3b), sin embargo, es importante insistir en que
la funcion de las dos formas no ha de ser interpretada como equi%alente.

3. Perspectivas en el andlisis de la intlemgua

Ante sistemas linguisticos con caracteristicas como las sefialadas, se presentan varias posibili
dades de analisis para dar cuenta del recorrido que establecen los aprendientes de una determi
nada lengua materr{an adelante L)l hacia ua segundéngua o lengua met&( adelante

L2). Asi, por ejemplo, desde el afligis contrastivo se insta a identificar tanto los rasgos
semejantes como los desiguales entre la L1 y la L2 a fin de favorecer un aprendizaje mas
productivo de la segunda lengua (FriE845). Segun este modelo de andlisis, en el proceso de
aprendizaje aquellas estructuras que se afamenas a la lengua nativa del aprendiente
resultaran mas faciles de aprender que aquellas que no lo sean, es decir, se produce una
transferencia positivauando las estructuras de la L1 y la L2 son similares; por el contrario, se
produce undransferencia negativa interferenciacuando las estructuras difieren en ambas
lenguas, ocasionando la produccién de errores (Lado 1957).

Sin embargo, otros planta@&ntos sostienen que no todos los errores encontrados en las produc
ciones de aprendientes de una L2 pueden adjudicarse a la interferencia de la L1 (Dulay y Burt,
1974). En efecto, desde el andlisis de errores se propone distinguir a los elrtezkedgua es

decir, aquellos originados por la influencia de la L1, de los errorggrdiengua surgidos por

otros factores, como por ejemplo la instruccion recibida (Corder, 1967).

Ahora bien, entre las principales criticas que ha recibido este modat@lis se encuentra
precisamente el problema de la clasificacion de los errores y la identifickeitas causas

que los ocasionarSegun Schachter y Celddurcia (1977), los investigadores han de ser
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extremadamente cautelosos a la hora de proclanderigficacion de un determinado tipo de

error, entre otras razones porque un unico error puede tener mas de una fuente ofiginaria.
mismo tiempo, la falta de errores en la produccién de los aprendientes no ha de-ser inter
pretada como la ausencia diicultad en cuanto a la adquisicion de una determinada estruc

tura puesto que dicha falta esta mediatizada por lo que Schét®td) denomina como
fendmeno de inhibicio partir de un estudio sobta adquisicion de las oraciones de relati

vo inglesas por hablantes de persa, &rabe, chino y japonés, la autora pudo comprabar que
interlengua de los chinos y japoneses presentaban menos errores que las interlengua de los
arabes y de los persas, a pesar de que la L1 de los primeros estusialajat® del inglés

que la L1 de los segundos; es decir, los chinos y los japoneses evitaban las mencionadas

construcciones porque les resultaban mas problematicas.

4. El estudia disefio, participantes y método de analisis

Teniendo en cuenta distancidingiistica entre la lengua coreana y la espafiola en cuanto a la
ausencia de expresion de anterioridad a un momento a anterior al origen en el sistema verbal
de la primera y la ausencia de expresion de distancia con respecto al momento de la enuncia
cion en el sistema verbal de la segunda, este trabajo se propone analizar las dificultades que
encuentran los aprendientes de ELE surcoreanos al utilizar |a fainiza cantadeen textos
narrativos. Para ello se disefiaron cuatro pruebas de recoleccion deddatosirraciones
personal es, una or al y otra escrita inducid
narraciones impersonales, una oral, guiada a través de vifietas y otra escrita, constituida por
un ejercicio de huecds.a utilizacién de cuatro pebas nos permitié observar el uso que de

la mencionada forma verbal realizan los aprendientes, tanto en ejercicios de expresion libre,
como en la produccién mas controlada, y tanto en la expresion oral como en la escrita.

Para la realizacion de las prasbse conté con la participacion de 60 estudiantes univer
sitarios del Grado en Estudios Hispanicos de la Universidad Hankuk de Estudios Extranjeros.
Segun el aflo académico en que se encontraban los participantes y su conocimiento de la
lengua espafiola, ssnformaron cuatro grupos que consistian en los niveles A2, B1, B2 y
B2+ delMarco Comun Europeo de Referencia para las LendGassejo de Europa, 2002).

Cada uno de estos grupos estaba integrado por 15 participantes.

Tras la realizacion de las cuatrapbas se obtuvo un corpus conformado por 240 narraciones
que fueron analizadas aplicando la definicion de la fdmatd#a cantadalescrita en 8§ 2, es

decir, como la expresién de anterioridad a un momento anterior al origen. Toda desviacion de

este uso fuelasificada como error (Corder, 1967). Los errores, a su vez, se clasificaron en
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dos tipos: uso dbeabia cantadgor otras formas verbales y uso de otras formas verbales con

la funcion temporal déabia cantadola interpretacion de estos errores no se guica

mente por la posible interferencia de la lengua materna (Lado, 1957) sino que también se
tuvieron en cuenta otros factores, principalmente el proceso de instréiccion.

Por ultimo, en el andlisis de la expresion de anterioridad a un momento alterigen tam

bién se tuvo en cuenta el tipo de estructura narrativa (Baktiolig, 2012) empleada por los
aprendientes con el fin de examinar la posible tendencia a evitar construcciones narrativas
asociadas a la presendel pretérito pluscuamperfectes decir, evaluar la aparicion del

denominaddendémeno de inhibicién (Schachter, 1974).

5. Analisis de los resultados

El analisis de los resultados revela una escasa aparicion de lahimaacantada lo largo

de las cuatro pruebas de obtencion de datos, tal como se puede observar en la tabla 1. De las
5.923 formas verbales utilizadas en las 240 narraciones, Unicamente 32 formas (0,54%)
corresponden al pluscuamperfecto y de ellas tans@11%)representan un uso correcto,

esto es, atendiendo a la expresion de anterioridad a un momento anterior a la enunciacion.
Este dltimo uso corresponde a la prueba 2, es decir, a las narraciones personales escritas en don
de, por una parte, el aprendiente puedaitorizar su produccion a diferencia de lo que ocurre

en las pruebas de expresion oral, y por otra parte, al tratarse de una narracién personal, el apren

diente dispone de mayor libertad para organizar la temporalidad de la estructura narrativa.

Tablal. Uso de la formaabia cantad@n las cuatro pruebas de
recoleccion de datos
Grupol Grupo2 Grupo3 Grupo4

A2 Bl B2 B2+
Prueba 1 narracion personal
oral
Habia cantado 0 0 0 2
Otras formas verbales 203 381 445 530
Total 203 381 445 532
Prueba 2: narracion personal
escrita
Habia cantado 1 1 2 3
Otras formas verbales 231 329 361 434
Total 232 330 363 437
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Prueba 3: narracion
impersonal oral

Habia cantado 0 12 0 0
Otras formas verbales 375 363 375 375
Total 375 375 375 375

Prueba 4: narracion
impersonal escrita

Habia cantado 0 11 0 0
Otras formas verbales 375 364 375 375
Total 375 375 375 375

Las cifras de la tabla 1 también ponen de manifiesto que, mientras en las narraciones personales
(pruebas 1y 2) no existe una diferencia cuantitativa significativa entre los cuatro niveles de ELE
examinados, en las narraciones impersonales la apariclarfama habia cantadse produce
Unicamente en el nivel B1. Este uso junto con el de las narraciones personales orales corresponde
a los errores en el uso del pluscuamperfecto de nuestro corpus.

En las narraciones personales orales los errores se pragtute utilizacion de la formiaabia
cantadopara expresar anterioridad al origen, es decir, en funcion de la ¢amt&tal como

puede observarse en el siguiente ejemplo:

(4) Calafate era unico lugar que habia, no sé como se dice, una montafia ¢
[ é] Eso fue muy i Ingbiaeubideo n@asnid emor

Me encanté y también tomaba vino. (P51B2+)

La aparicién ddnabia subidano puede atribuirse a una interferencia de la lengua materna ya que

el pluscuamperfecto se inserta en la secuencia narrativa para formar parte de la sucesion de
eventos que conforma la narracion, no para indicar la expresion de distancia con respecto al
origen como sucede con la particula coreana (-A s s ). Pbrsoga parte, se trata, en este caso,

de un error no sistematitque el aprendiente llega a monitorizar en su narracién personal escrita:

(5) Y alla encontré a unos buenos amigos extranjesagiymogunto al glaciar

mientras tomabamos un copa de vino. @5

En cuanto a los errores de las pruebas 3 y 4, esto es, de las narraciones impersonales, tanto
orales como escritas, se producen en la totalidad de los casos en contextos en los que se
requiere la presencia del pretérito imperfecto. Estas confusiones parecen estar ocasionadas por
la interferencia de la lengua materna ya que tienen lugar en una seccion de la narracion en la

que figura un marcador temporal que establece una relacionalecdiston el momento de la

enunciacion. Nos referimos al siguiente pasaje:
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(6) De pequefias, fueron muy diferentes. Gwen, de nifia, cada fin de s
habia leidoun libro, habia escritoun cuento yhabia pintadoun cuadro.
Durante la seman&abia despertaddemprano yhabia terminadosus
deberes temprano. Sarah, de nifia, los fines de sdrahfemjugadal futbol
y habia vistouna pelicula. Durante la semahabia ido al colegio en
bicicleta yhabia llegaddarde a clasédabia hechsus deberes por la nocl
y sehabia acostadonuy tarde. (P221)

La primera vifieta que acompafa esta seccion de la narracion viene enmarcada por la fecha
1996, lo cual pudo haber ocasionado la aparicién del pluscuamperfecto, interpretado por los
dos aprendientes que cometen égke de error como la gramaticalizacionldeexpresion de
distancia con respecto al momento de la enuncia&bhecho de que la misma secuencia se
repita de forma idéntica tanto en la narracion impersonal oral como en la escrita, nos revela
que estamosn presencia de errores sistematicos incorporados a la interlengua de estos dos
participantes quienes no llegan a monitorizar su produccion escrita.

Finalmente, en nuestro corpus no se han registrado errores que comporten el uso de otras for
mas verbalegn funcién del contenido temporal del pluscuamperfecto. La ausencia de estas
confusiones se explica por la tendencia de los participantes a crear estructuras narrativas
siguiendo ebrincipio del orden naturalEste principio establece que los aprendienies

cionan los acontecimientos siguiendo el orden temporal en el que dichos acontecimientos
tuvieron |l ugar: Aunl ess otherwise specified,
(Dietrich et al., 1995: 27). Este fendmeno, recurrente en las narraeso de nuestra

investigacién, queda ilustrado en (7):

(7) La primera vez queiajé por Italiafue en 2006. En aquel tiempoajé por
Italia con una amiga mia, por esatesplane el curso de viaje con n

amiga y despuésoncentréon visitar los museage arte. (P2B1)

Esta organizacion temporal de los eventos a través de la morfologia verbal podria expresarse

alterando el principio del orden natural, como en (8):

(8) La primera vez queiajé por Italia fue en 2006Viajé por Italia con une

amiga con lguehabia planeadel viaje.

Sin embargo, segun sefiala Bardaarlig (1994: 244), la presentacion de los eventos en un
orden inverso mediante la utilizacién del pluscuamperfecto constituye uno de los puntos mas

complejos de adquirir para los aprendientes de una L2.
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6. Conclusiones

El analisis de los resultados de las cuatro pruebas de obtencién de datos ha revelado una escasa
representacion de la forrhabia cantad@n narraciones personales e impersonales, tanto orales
como escritas, de aprendientes de ELE surcoreanos. A su peapdacion de errores dentro

de dicha escasa representacion es elevada, lo cual indica que se trata de una forma verbal de
dificil asimilacion para los participantes de esta investigacién. En efecto, si bien estos parti
cipantes han estado expuestos ainsguccion explicita sobre el uso del pretérito pluscuam
perfecto a lo largo de los cuatro niveles de ELE con los que cont6 la muestra, la reticencia a
utilizar este tiempo, especialmente en las narraciones personales, estaria indicando una falta de
dominio de la funcién que desempefia este tiempo en la estructura narrativa.

Este comportamiento también ha sido observado en estudios previos, por lo que algunos
investigadores consideran que se trata de un desarrollo universal de la interlengua de los
aprendéntes de una L2 que contenga una forma verbal para expresar anterioridad-a un mo
mento anterior al orige(Von Stutterheim y Klein, 1987; Bardotdarlig, 1994) Sin embar

go, sin desatender esta interpretacion, creemos que en el contexto de nuestgadibresti
habria que afiadir otro factor fundamental para explicar el uso del pretérito pluscuamperfecto:
la interferencia de la lengua materna.

La posible interferencia de la lengua materna pudo observarse en las narraciones impersonales
en las que la formaabia cantad@parece asociada a un marcador temporal que indica distancia
con respecto al momento de la enunciacion. Esta aparicidn sugiere que algunos aprendientes
tienen dificultades en distinguir la gramaticalizacion de la expresion de distanciapectoal

origen con la expresion de anterioridad a un momento anterior al origen, entrecruzando la fun
cion del afijo de la lengua materna con la forma de la lengua meta.

Esta distancia interlingliistica entre los sistemas verbales de la lengua matrieagua

meta no solo conducen al tipo de errores mencionados, sino que también propician la cons
truccion de narraciones atendiendgehcipio del orden naturapor lo que, incluso en los

niveles mas avanzados de nuestro corpus, se registra la teralewitaa contextos narrativos
asociade a la presencia del pretérito pluscuamperfdatao lugar alendmeno de inhibicion
(Schachter, 1974). Por consiguiente, los resultados obtenidos nos llevan a sugerir que futuras
investigaciones centradas en el dgilwde la interlengua no se cifian Unicamente al analisis de

|l a frecuencia de errores que puedan encontr a
los aprendientes, sino que por el contrario se tengan en cuenta varios factores, tal como hemos

intentado poner de manifiesto a lo largo de este trabajo.
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Notas

1. Seguimos a Comrie en su defensa de @equiparar el funcionamiento del
pluscuamperfecto con | a gramaticalizaci- -n de
situation prior to a reference in the past can often create an impression of a more remote past
than would the simple past teng®wever this is an implicature that can easily be cancelled.

First, the temporal location of the pluperfect is not necessarily remote; all that is required is a
reference point intervening between the past location of the situation referred to by the
pluperfect and the present moment. Secondly, the pluperfect does require such an intervening
reference point, while the remote past does not: it simple indicates that a situation held at a
considerable temporal distance from the pres
2. Paa las pruebas con narraciones impersonales nos servimos de uno de los soportes
visuales utilizados en el proyecto de investiga@panish Learner Language Oral Corpdta
titulado ALas hermanaso. Toda | a informaci - r

http://www.splloc.soton.ac.uk/splloc2/index.html

3. Los materiales didacticos utilizados en el procesandtruccion gramatical siguen la
definicion de la formdnabia cantada@ue venimos mencionando a lo largo de este trabajo. Sin
embargo, hemos podido constatar la presencia de un Unico ejemplo en el Gramstica

del espafiol para estudiantes universibar(Kim et al, 2013: 186) en el que se recurre al
afijo - (-A s s ) para teaducir un pretérito pluscuamperfecto.

4. Por error no sistematico Corder (1967) interpreta aquellas faltas que consisten una

desviacion inconsciente y eventual originada por uséfedistraccion.
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La ensefianza d&spafiol @mo Lengua Extranjera a hablantes adultos de lengua

materna griega:la investigacion del componete afectivo en el aula de ELE

Alberto RodriguezLifante

Universidad de Alicante

RESUMEN

| presente articulo se enmarca en el ambito disciplinar de la Linguistica aplicada y, en concreto, en el
de la Adquisicion de segundas lenguas. En el contexto griego, desde la década de los noventa, las
contribuciones cientificas en torno al espafiol como lengua extranjera (ELE, en adelante) se han visto favo
recidas por el gran interés hacia esta lengua y su cultura (Leontaridi, 2009; Rddfémiez2015b). En
este sentido, la mayoria de trabajos ipaldbs se han centrado en el analisis contrastivo, el de errores y el
de la interlengua en sus diferentes niveles linguisticos. A su vez, el encuentro de estas dos lenguas, la espa
fiola y la griega, ha supuesto una ampliacion de los horizontes lingldsticoschos hablantes grecéfonos
aprendientes de espafiol. Con todo ello, en este contexto no se han llevado a cabo suficientes estudios sobre
el papel de las variables individuales en el proceso de aprendizaje de espafiol, cuya relevancia, a la luz de
los esudios recientes, es crucial para entender mejor los mecanismos del aprendizaje (Dérnyei y Ushioda,
2011; Dornyei et al., 2015, Rodriguez Lifante, 2015c¢). Esta investigacion persigue fundamentalmente dos
objetivos: por un lado, describir la situacion akcti@la investigacion del espafiol a hablantes de lengua
materna griega y, por otro, analizar los resultados derivados del estudio doctoral sobre variables afectivas a
aprendices griegos de espafiol (Rodriguez Lifante, 2Q1&mYesultados de esta contéiin ponen de
manifiesto la necesidad de investigar otros aspectos en este contexto, que recogemos como futuras lineas de
investigacion, y el papel que las variables individuales poseen en el alumnado grecéfono de espafiol.

PALABRAS CLAVE

Variables afective, motivacion, actitudes, Grecia, espafiol como lengua extranjera.

ABSTRACT

The present paper examines the affective dimension in Greek learners of Spanish in Greece from the field
of Applied Linguistics and, in particular, of the Second Language Studié®e IGreek context, from the

90s, scientific contributions about Spanish as a Foreign Language (SFL) have been promoted because of
the interest towards this language and its culture (Leontaridi, Zafifijgued.ifante, 2015b). In that

sense, most of thpublications are focused on the contrastive, error analysis and interlanguage in the
different linguistic levels. At the same time, the encounter of these two languages, the Spanish and the
Greek, meant an extension of the linguistic limits of many Gesgkiérs of Spanish. Despite of all this, in

this milieu have not been carried out enough studies about the role of the individual variables in the
learning of SFL, whose importance, in light of recent research, is seminal to understand better the learning
processes (Ddrnyei y Ushioda, 2011; Dérnyei et al., 2015, Rodriguez Lifante, 20iS@aper aims two

main objectives: firstly, describing the current situation of research on Spanish in relation to Greek speakers
and, secondly, analysing the resultthef doctoral study on affective variables to Greek learners of Spanish
(Rodriguez Lifante, 2015a)he results of this contribution reveals the necessity of researching other
aspects in such a context, which are mentioned as a future lines of resahttie, iate that affective
variables have in Greek learners of Spanish.
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Affective variables, motivation, attitudes, Greece, Spanish as a Foreign Language.
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1. Introduccion

Los estudios sobre motivacion y actitudes sobre la ensefianza/aprendizhje elecontexto

griego no han recibido especial atencion. Este hecho se debe fundamentalmente al papel del
espariol en la ensefianza reglada en general (por ejemplo, en la ensefianza no reglada esta lengua
se impartia desde los afios setenta y el primer pnagpdoto en la educacion secundaria se inicié

en 2006), cuya presencia se vio frenada por la crisis econémica a partir de 2009, con la conse
cuente paralizacién de numerosos proyectos edosaelacionados con el espafiol

Unarevision de los estudios sobre el alumnado y profesorado de ELE en el &mbito heleno que
se han centrado en variables individuales, destacan algunos (Alfa 2004; Cabezuelo Martin
2005; Leontaridi et al. 2006; Castellanos Vega 2006, Rodriguez Lifante, 2Bh5a)prime

ro de ellos, un trabajo de méaster sobrddass y representaciones de aprendices griegos que
estudian ELE la autora analiza el comportamiento de los aprendices griegos, a través de
entrevistas, centrandose en las representaciones quectavaleproceso de aprendizaje, asi
como en las creencias que pueden llegar a obstaculizar el aprendizaje. Este estudio esta
basado en la realizacion de tres entrevistas a alumnos griegos de ELE, por lo que las conclu
siones a las que llega la autora no srtensibles a otros estudiantes griegos que se hallen en

la misma situacion. El valor de este trabajo reside en el tema en si, es decir, el hecho de elegir
un aspecto como es la vision del alumno sobre su propio aprendizaje y la ensefianza en un
contexto omo el heleno. La figura del profesor, no obstante, también esta presente en el
analisis, puesto que la identificacion de las ideas y representaciones es el punto de partida
para que el docente pueda llevar a cabo las modificaciones necesarias a travésaiel

miento de las necesidades de estos y de la negociacion.

En esta misma linea, Cabezuelo Martin (2005) presenta su memoria de master en torno a las
Creencias y actitudes de alumnos griegos sobre el aprendizaje oral del esjmafitd plantea
esclareer el punto de vista del alumno en el aprendizaje oral del espafiol para desentrafiar sus
procesos cognitivos, lo cual puede ayudar a explicar y mejorar el complejo fenémeno del apren
dizaje de una lengua. Al igual que Alfa, esta autora se sirve de laigat@mmo fuente para
obtener los datos, pero a diferencia de ella, Cabezuelo Martin pretende analizar estas variables
en la lengua oral en el primer estadio del aprendizaje de espafiol. Tras las entrevistas que realiza
a cuatro informantes, la autora cluye poniendo de manifiesto, por un lado, cuales son las
creencias de los estudiantes griegos de espaiiol sobre la lengua oral y su relacion con-la metodo
logia, su autonomia en el aprendizaje, su vision del profesor y las expectativas de aprendizaje v,
por otro, advirtiendo de la necesidad de profundizar no solo en las creencias, sino también en las

necesidades, preferencias y carencias que presentan los alumnos.

29



Ahora bien, la mayor parte de los estudios anteriores dejan de lado en su mayor parte la figura
del profesor. La investigacion de Castellanos Vega (2006) retne los resultados obtenidos a
través de entrevistas y cuestionarios a profesores y alumnos de diversos Institutos Cervantes
acerca del analisis de necesidades y sus implicaciones institucionales

Por ultimo,también hay una reciente contribucién, inédita, sobre la motivacion y actitudes de
aprendices griegos de ELE (Rodriguez Lifante, 20d5ajle se emplea taécnicaobservacional

y de cuestionarios adaptados al contexto heleno para recatlatdesanto al profesorado como

al alumnado de ELE. En esta misma linea, actualmente se estan realizando diversos trabajos tanto

doctorales como de master sobre hablantes griegos (y tambiémiyprauas) de ELE.

2. Objetivos.
Asi pues, teniendo en aqute lo anteriormente expuesto, en este articulo nos proponemos

responder directamente a las siguientes preguntas de investigacion:

1. ¢ Cuédl es el tipo y grado de motivacion de los estudiantes griegos de ELE del Centro de
Lenguas Extranjeras de la Univeesidde Atenas (CLE, en adelante)?

2. ¢Cuales son las actitudes de los estudiantes griegos hacia el aprendizaje de ELE y su
cultura?

3. ¢ Qué creencias tienen los profesores de ELE del CLE sobre el papel que juegan las actitudes
y la motivacion en el aula denguas? ¢,De qué modo esta relacionada la situacion laboral
de los profesores de ELE en Grecia con la motivacion tanto suya como de los alumnos?

4 aEst8 presente el desar r 6delaumnd en el déa a flig 0 mp e
del aula?

5. ¢, Cuaks la relacion entre la motivacion y otras variables de los estudiantes de ELE griegos?

Como punto de partida para responder a estas cinco preguntas de investigacion mencionadas

nos basamos en las siguientes hipotesis:

1. La situacién actual de la ensefimrde ELE en Grecia no parece ser muy halaguefia,
sobre todo si tenemos en cuenta la crisis econdémica en la que se halla sumido el pais y
todo esto a su vez influye de manera negativa sobre la motivacion de los estudiantes de
ELE. Sin embargo, el tipo de nimacién que los estudiantes grecofonos de ELE presen
tan es fundamentalmente instrumental y su grado de motivacion es muy alto.

2. Las actitudes de los estudiantes grecofonos de ELE hacia ellos mismos, el aprendizaje de

lenguas extranjeras, el entornaikgruccion y la cultura de la lengua meta son positivas.
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3. Las creencias de los profesores manifiestan que una actitud positiva y un alto grado de
motivacion son decisivos en el aprendizaje de una lengua extranjera. Ademas, existe
una relacion muy estrba entre la situacion laboral de los profesores de ELE y sy moti
vacion/desmotivacion en el aula.

4. La atencion a la competencia existencial esta presente en el aula, pero no ocupa un
primer plano dentro de las competencias generales.

5. Existe una estrba relacion entre motivacion y actitudes, por un lado, y entre estas y la
situacion del ELE en Grecia, por otro. Ademas, se pueden establecer correlaciones, que
desconocemos si son o0 no significativas, entre otras variables (sexo, edad o persona

lidad) y la motivacién y las actitudes.

3. Fundamentacion teorica

El marco tedrico que sustenta este trabajo parte de los estudios sobre motivacion y actitudes
desde la perspectiva de la psicologia, la educacién y, es especial, la adquisicion de segundas
lenguasEn esta Ultima, es esencial la vision tedrica propuesta por Doérnyei (1994), Williams

y Burden (1999) y Doérnyei y Ushiod2011) sobre el estudio de las variables en el aprendiz

de lenguas en general y de la motivacién en particular. Asimismo, como parabdp de

campo, hemos llevado a cabo una exhaustiva revision de la situacion del ELE en Grecia para

trazar su evolucion, estado actual y perspectivas de futuro.

4. Metodologia y disefio de la investigacion

La metodologia mixta empleada en este trabafha permitido conjugar el paradigma cuali

tativo y cuantitativo en aras de un andlisis e interpretacion de los resultados mas exhaustivos.
El tipo de estudio realizado, el descriptirrelacional persigue trazar, por un lado, el perfil
general de ugrupo de hablantes grecéfonos aprendientes de ELE y, por otro, medir las varia
bles analizadas en el proceso de aprendizaje en dicho grupo. Este primer paso ofrece el punto
de partida para establecer las relaciones entre los resultados descritos y esbsmragso,
posibles predicciones.

Los instrumentos utilizados para recopilar los datos han sido fundamentalmente dos: por un
lado, las observaciones de clases de ELE en el CLE vy, por otro, los cuestionarios al alumnado
y profesorado de espaiiol de dictemtro. Para el disefio de las observaciones, hemos -adapta
do el esquemdOLT; para el cuestionario del alumnado, nos hemos basado en el elaborado

por Minera (2009c) en un estudio similar y para el del profesorado, el empleado por Kassabgy
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et al. (2001) paa la seccion de las escalas de valores, satisfaccion laboral y recompensas y el
de Rodriguez Pérez (2008) para la parte de las preguntas abiertas.

La muestra elegida para este estudio, basada en la poblacion del CLE, esta compuesta por 284
estudiantes adids y en su mayoria de lengua materna griega, 14 docentes (nativos ¥ no nati
vos) y 195 horas de observacion de clases (correspondientes a los diferentes niveles que oferta
la institucion). La obtencién de datos de los cuestionarios fue realizada empEs eh la

primera, durante el curso 202011, llevamos a cabo el pilotaje de los cuestionarios del
alumnado y las observaciones, lo que nos permitié detectar los posibles problemas y corregir
los para la version definitiva y, en la segunda, a finalesuileo académico 2012012, en la

que se suministro el cuestionario al alumnado.

Para el tratamiento de los datos cuantitativos de los cuestionarios tanto del alumnado como
del profesorado (en especial las escalas de Likert y de diferencial semargisejvimos del

paquete de analisis estadistico SPSS y para los cualitativos (observaciones y preguntas abier
tas del cuestionario del profesorado) me servi del programa Excel, debido a la facilidad que

me ofrecia para tratarlos cuantitativamente y reptades graficamente.

5. Resultados

Tras la exposicion de la metodologia y disefio de la investigacion empleados, recogemos breve
mente los resultados mas relevantes de esta investigacion a partir de las cinco preguntds iniciales.

En la primera de ellasieseabamos averiguar el tipo y grado de motivacion de los estudiantes
griegos de ELE del CLE. Los datos obtenidos sefialan que en este alumnado estan presentes
todos los tipos de motivacion que tradicionalmente se recogen en los estudios. Sin embargo,
hay wn claro predominio de la intrinseca sobre el resto, con independencia del nivel-de com
petencia y la edad. Tras esta, es la orientacion integradora la que cobra mayor protagonismo
entre los informantes. En cuanto al grado de motivacion, queda de mamifiaktointerés y

deseo de aprender espafiol tanto dentro del aula como fuera.

En la segunda de ellas, al preguntarnos sobre las actitudes de (estos) estudiantes haeia el apren
dizaje de ELE y su cultura, obtenemos resultados positivos hacia ambossa§ieatteervamos

los porcentajes de los resultados es advertimos que los informantes poseen en general actitudes
positivas hacia las lenguas extranjeras (89%), hacia la lengua espafiola (89%), hacia la percepcion
del aprendizaje de espafiol por parte dededad griega (85%), hacia ellos mismos como apren

dices (77%), hacia la cultura hispanéfona (74%) y hacia el mundo hispanohablante (68%). Este
resultado se corrobora también a través de los comentarios, observaciones y conversaciones que

mantuve con dif@entes alumnos durante la estancia de investigacién. Cabe destacar, como dato
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curioso, la valoracion general que obtiene la actitud hacia los hispanohablantes. En la linea de las
respuestas anteriores, resulta contradictorio que la actitud hacia edte rasjgea tan positiva, lo

cual puede explicarse por la respuesta automética de los informantes o por hallarse el enunciado
proximo a las preguntas suprimidas del cuestionario.

En la tercera pregunta de investigacion, sobre la vision del profesoradonenatdas
cuestiones afectivas y su situacion laboral relacionada con su motivacion y la de su alum
nado, los docentes de espafiol del CLE ponen de manifiesto que tanto la motivacion como
las actitudes son fundamentales en el aula de idiomas, si bien lapcarc que estos
poseen sobre la motivacion difiere de unos a otros (por ejemplo, para algunos irforman
tes, la motivacion depende de los alumnos, para otros, en cambio, es una cuestion que
atafie mas a los propios docentes y, en un tercer grupo, seaiuigios que estiman que
corresponde a ambos, estudiantes y profesores). En lo que si coinciden de manera unani
me todos ellos es en afirmar que el alumnado de ELE del CLE esta motivado.

Por su parte, la situacion profesional de los docentes de espabadPqale ellos posee un
trabajo por horas frente a un 14% a tiempo complétengpo parcial, un 14% a tiempar

cial en mas de un centro y un 15% a tiempo parcial en un centro) se ha visto castigada por la
supresion de esta lengua de la ensefianza seugidar algunos casos también de la univer
sitaria, a lo que se ha afadido una gran precariedad laboral de todo el profesorado-y en espe
cial del de idiomas, que en la mayoria de casos ha acabado impartiendo clases particulares o
en academias en condicieneeplorables. A pesar de este hecho, segun los datos que se des
prenden de los cuestionarios, sorprende que el 79% de los docentes de ELE esté motivado,
frente a un 7% desmotivado. Entre ambos extremos, se halla un 14% que fluctia. Sen ilustra
tivos de et Ultimo grupo los testimonios de dos informantes:&3i desmotivada, ya que
vivimos en una situacion dificil en general, pero sigo luchando por amor al espafiol y a mi
profesiéno (4) Me motivo cuando estoy en la clase, fuera me siento desanimadoe parq
situacion laboral de mi pais es complicaéia este sentido, el fenédmeno de la motivacion de este
profesorado no puede explicarse de manera exclusiva a través de la fotografia social en la que se
hallaba Grecia en ese momento, sino que es necesauraira aquellos aspectos que poseen un
valor motivador para los docentes. Estos conceden gran relevancia a las relaciones sociales, la
autorrealizacion, la autonomia, la autodeterminacion y al crecimiento personal. La lectura
detenida de los enunciadqae recogen los cuestionarios da buena cuenta de la pasion por el
espariol y por su profesion, asi como de la satisfaccion de aprender al mismo tiempo que ensefian.
Con la cuarta pregunta nos proponiamos descubrir si se desarrolla la competencia existencial

de este alumnado en el dia a dia del aula de espafiol del CLE. En un estudio sobre motivacion
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y actitudes centrado en la figura del alumno, pero sin olvidar la importancia que el docente y
otros aspectos del entorno poseen, era necesario examinar sidée atesta competencia en

el aula o no. El analisis de los datos obtenidos a través de los cuestionarios y de das obser
vaciones manifiesta que el profesorado admite que no solo debe atenderse a esta competencia
en el aula, sino que es clave para la dgtdatura formacion integra del alumnado. Los datos
apuntados por los estudiantes, a través de las escalas de actitud hacia ellos mismos, la de nivel
de motivacion y la de autoconcepto, coinciden con los del profesorado, lo cual confirma un
alto grado demotivacion en estos discentes, unido a una elevada autoimagen y unas actitudes
positivas hacia si mismos. Ademas, las observaciones que realizamos en diversos niveles y
grupos de estudiantes confirman las dos visiones mencionadas.

Por dltimo, en la quintgregunta investigamos si existe relacion entre la motivacion y otras
variables de los estudiantes de ELE del CLE. En este caso, el andlisis estadistico realizado es
clave para responderla. Los resultados de las operaciones estadisticas entre la vdiHable mo
vacion en sus diferentes orientaciones y otras 16 apuntan hacia la existencia de correlaciones
entre ellas. Sin embargo, de todos los casos uno es especialmente destacable por-ser signifi
cativo: el que tiene lugar entre el autoconcepto y el grado de motivAltid@bstante, deseo
nocemos la direccidn del efecto, para lo que se requeriria un tipo de operacién estadistica dife
rente. Asimismo, y en menor grado, también se observa una cidmedatre la motivacion

intrinseca y el autoconcepto, y entre este y las actitudes hacia las lenguas extranjeras.

6. Conclusion

Tras presentar los resultados mas relevantes, respondemos a las respuestas de investigacion
que planteabamos al principio dste articulo. A partir de estas, podemos extraer las siguien

tes conclusiones:

1) La motivacion intrinseca en el aprendizaje de idiomas tanto en el alumnado como en el
profesorado es relevante. En la mayoria de casos, se produce una simbiosis de las diver
sas orientaciones o tipos de motivacion mucho mas compleja de lo que tradicienalmen
te se ha considerado, que permite explicar situaciones en la que factores negativos exter
nos e internos son asimilados por una capacidad positiva mayor en el aulanagsidio
desarroll ando | o que he denominado Adresil

2) Las actitudes positivas hacia los diversos aspectos del aprendizaje poseen también un
gran valor en el aula de idiomas. Ademas, con independencia del tipo de motivacion,

las actitudes hacial aprendizaje de LE, de ELE y su cultura son muy positivas.
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3) El valor que el profesorado concede a las variables afectivas, y en concreto a la moti
vacion y a las actitudes en un sentido amplio, es fundamental para el proceso de ensefian
za y de aprendizaje
La situacion social y econémica, por su parte, ejerce influencias negativas sobre las
condiciones profesionales de los docentes, pero no es razoén suficiente ni la mas
importante para provocar su desmotivacion y la de su alumnado.

4) El espacio que ocupa tadmpetencia existencial dentro del aula es relevante y el que
pueda equipararse al resto de competencias depende tanto del profesorado como del
alumnado. Ademas, su mayor o menor presencia no responde a un nivel de compe
tencia especifico o a un grupoeftad determinado.

5) La correlacién entre el grado de motivacion de los estudiantes y su autoconcepto es
especialmente significativa, pero también lo es, aunque en menor medida, entre este
altimo y la motivacién intrinseca y las actitudes positivas hacidetaguas extran

jeras. Por el contrario, no existe tal correlacion entre estas y la de sexo o edad.

En conciencia, las conclusiones anteriores nos permiten extraer algunas implicaciones pedagé
gicas relevantes. En primer lugar, la aportacion de un arddisiseencias de los docentes de

ELE en torno a las variables afectivas motivacion y actitudes, que posee una utilidad para el
profesorado de este pais en su practica docente, pero también para cualquier otro que se dedi
que a la ensefianza de ELE y de idisman otro contexto. En segundo lugar, la concepcién mas
amplia de la motivacion, atendiendo a su naturaleza compleja y dinAmica. Esta idea ofrece, por
un lado, al profesorado un marco de actuacidbn mas extenso y rico de conexiones entre diversos
factores,que no queda limitado a una ensefianza mdiwa/desmotivadora y, por otro, al
alumnado, que al hacerle consciente de este hecho, le concede mayor flexibilidad y adaptacion a
los numerosos cambios que debera necesariamente desafiar en su largo payresalidaje.

Con este Ultimo aspecto enlazo la tercera de las implicaciones, con la que se comprueba la nece
sidad de atender a los procesos socioafectivos en el entorno del aula, enmarcados bajo la
competencia existencial, asi como las ventajas posidivasonlleva su desarrollo. Todo ello
merece una especial atencion y reflexion, debido a los efectos que posee en la formacién
holistica del alumno.

Por su parte, no podemos obviar las limitaciones de este estudio. La primera de ellas se debe a
la concepdn adoptada en el analisis de la motivacion y las actitudes, que se basa en la pro
puesta del constructivismo social y de los principios de las teorias sociodinamicas emergentes

en el ambito de segundas lengua en general y en el de la motivacion efapakicsegunda
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de ellas reside en el método elegido para llevar a cabo el estudio, el descaptacional,
que frente a otros, como el longitudinal, podria haber ofrecido una vision de estas variables
MAs rica en matices y resultados.
Consciente destas limitacionese proponem continuacion algunas de las futuras lineas de
investigacion que pueden explorarse:
1) Realizar en Grecia un estudio longitudinal a lo largo de dos cursos académicos que
adopte un punto de vista sociodinamico de la motivagi@s actitudes, al mismo tiem
po que emplea una muestra mayor y se desarrolla en otros contextos de instruccion,
como por ejemplo, el Instituto Cervantes o centros privados de ensefianza secundaria.
2) Llevar a cabo estudios similares en paises distintos|acdinalidad de replicarlos y
confirmar en qué medida pueden extrapolarse estos resultados a otras realidades.
3) Implementar diferentes aprendizajes en los que se preste especial atencion a la competencia

existencial y examinar a través de un método axgatal los diversos resultados.
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Notas

1. Un estudio detallado sobre la evolucion, situacion y perspectivas del esp#Biaoen
recomendamos la consulta del primer capitulo de Rodrigéeezte (2015b).

2. Este t®r mi nola suma de dab icaacteristicas irtlividuales y rasgos de
personalidad que se relacionan con la imagen que uno tiene de si mismo y de los demas, asi
como con la voluntad de entablar una interaccion social con otras personas. Comprende las
actitudes, las motivaciones, los valores, las creencias, el estilo cognitivo y otros factores
personal eso, shiaiéaario dedérmine davegde EL@&lartindéris, 2008).

3. La descripcion detallada de todos los datos mediante graficos y tablas puede consultarse
en Rodrigued.ifante (2015a).
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I nterffrence linguistique et probl Cmes

Vardush Harutyunya

Universit® des Langues et des Sci en

RESUME
n Ar m®ni e, | 6ar m®ni en est |l a | angue officieldl
étrangéres enseignées dans la grande majorité des écolesieivdesitéesDd ent re | es | al
qui sont en contact en Ar m®ni e, |l e fran-ais est

tant que professeur de franca@et intérét et cette préoccupation ont déja attiré et attirent encore

| 6attenuiconpdddébatares professeurs de fran-ais.
pr®senter dans ce travail, les probl mes qui rei
langue étrangére (FLE) dans certaines écoles et universités am#mi®©n va voir donc, si les
apprenants du FLE d6Ar m®ni e ont beaucoup de di ff
langue et analyser ces problemes.

MOTS CLES

Interférence, transferts positifs et négatifs, langue maternelle, langue étrangére
enseignement/apprentissage.

ABSTRACT

In this paper, we will examine the lexical transfers that occur between two languages, Armenian and
French. In particular, we will observe the negative transfers, or, in other words, interference in the
lexical field. While observing the process of teaching and learning French as a second language, we
notice the influence of native language interference. It is strongly believed that linguistic interference is
one of the fundamental difficulties faced during seclamguage acquisition. Judging by the experience

we can assume that problems are mainly caused by the lack of substantial knowledge of lexical and
grammatical structures and aspects of the target langlmgeference can affect any aspect of the
langua@, having positive and negative effects. The greater the differences between the two languages,
the more negative the effects of the interference are likely tb isemportant for the teacher to know

the differences and similarities between the le@#reer nati ve | anguage and t
Identification will make it easier for the teacher to decide upon the strategy, methodology or materials
that will be used in the instruction of a second or foreign language.

KEY WORDS

Interference, positive antegative transfers, mother tongue, foreign language, teaching/learning.
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La soci ® ® nodoest possi ble que par |l a | angue
conscience chez | 6enfant copunci de t oitpguour s a
a peu comme individu dans la société.

L6éindividu, |l a soci ®t ® et l es |l angues entr e
humaine. On se met a apprendre une langue et on la pratique dans un contexte biologique,
biographique et historique.

Dansme situation dobéacquisition doéune | angue G
| angue maternelle de | 6apprenant sur | a | ang
phase doapprentissage de | a | aehdes epérdlitns ang r

linguistiques et applique les ressources de son raisonnement.

Dans s o Bocidlingwistique. Concepts de badégrie-Louise Moreau(1998) déclare

gue Weinreich &est | e pr e mi comtact |dé largguesUsied e u
Weinreich (1953)d i t quoi l y a contact de | angues qu
alternativement par le méme individu.

Eli zabet h Des haly®e nbiiegietDeshaysn 1989nontre ales situations

ou un individu parle deux langues couramment et dont la langue maternelle continue a exercer
une influence sur la prononciation de la langue étrangeére.

Pour Louisl] ean Cal vet , LadSaagioBngustmugCaivet,v1998)un des objets

do®t ude de | a sociolinguistique cbest l e f a
langues sont constamment en contact.

Cet abordage nous fait croire quoil y a des
d®f endent t ontast deglangued et gque @s langues en contact exercent des
influences les unes sur les autres.

Selon Pierre Martine2014) on appellerdangue premiére (L1)d 6un i ndi vi du <cel
acquise en premier lieu, chronologiquement, au moment du déveleppdmsa capacité de
langage.Pour ce linguiste, premier ne signifie pas la plus utile ou la plus prestigieuse. La
langue premiére est aussi appdsggyue maternelle.

Enfin, la langue maternelle peut étre considérée comtaadme de référence, 6 €-dire le

syst me |linguistique auquel tout suj et se I
nouvelles comp®tences en | angue ®trang re. |
maternell e est toujour s [amgkes étrangereCdepodr | 6 e n s

beaucoup de didacticilefhond@lt 2 ur ®f ®r ence pr emi
Pierre Martinez (2014) définiangue seconde (L2t o mme t outes | angues a.

et non plus dans le milieu proche ou un individu a été élevé.
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En Ar m®ni e, |l e fran-ais est une | angue qudol
pour quoi nous allons parler de | 6enseignemen
Les contacts de langues peuvent provoquer différents phénoménes gsayueild on reléve

principalement: les emprunts, les interférences linguistiques, et finalement les alternances

codiques ou mélange de languBsd abor d i | convient de donner
phénoménes.
Au contraire de | dstiunphénorhe®e cellectifeToutes l@selanguesuont t

emprunté a des langues voisines. En linguistique, et plus particulierement en étymologie,
lexicologie et linguistique comparée, on nomreeprunt lexical (ou, plus souvent,

emprunt) le processus consistaqour une langue, a introduire dans son lexique un terme
venu dbébune autre | angue. Léemprunt fait par:t
accroitre leur lexique, au méme titre que le néologisme et la dérivation.

L interférence est définie par Xare Hamer s et Mi c ldes IprobBines nc c o

doapprenti ssage dans | esquels | 0apprenant t
fa-on inappropri ®e des ®U®meonhsuet dares Itaal
(Hamers & Blanc, 1983: 452).

Chez | es apprenants ar m®ni ens, e fait doer
®l ®ment s appartenant ) l eur | angue mat er ne
déoexpressions, de tournures, de emp@md.tCeson do

i nterf ®rences sont attri bu®e INous voldidonsplarleu e n c e

desinterférences linguistiques au niveau phonétique.

Les ® ®ments phon®tiques de | 0ar m®nadilest sont
important de parler de | a nasalisation des
exi ste beaucoup en fran-ai s. Déune fa-on C
beaucoup de probl mes quand il s o6 e@ioncendtes na

les voyelles orales. Concernant les nasales, les apprenants ont tendance de prononcer un seul
des éléments, favorisant ainsi leur dénasalisation.

Lor s des cour s de phon®ti que, nNous avons |
prononciation ds voyelles nasales.

Loune des erreursptadpdtwisond r ®@ w e elLt deaopepsritd rdaaotr
produit [an] au lieu de [6H [un] * la place de [U etc. Cdest un exc s de tension; il produit un

son parasite supplémentaire [n]. Les @d&s de correction vont viser a faire disparaitre la
consonne nasale superflue et a favoriser la production de la voyelle nasale attendue.

Tout dobéabord, nous wutilisons en m°me temps |
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a. intonation descendante car elle enléve naturelléaeeia tension;

b.d®bit ralenti car | e fait dobéall onger | es s
c.mai n, bust e, t °te accompagnant €pont an
relachement corporel visible (geste de la main vers le bas, inclirdhisouste, de la téte)

gue | 6®t udi ant peut I miter, agit au niveau
contribue a la détente car il se répercute sur la tension des organes phonatoires.

A propos de la prononciation des consonnes a la fin desendtsncais, on peut constater
gue cela se fait pluttt ° | 6or al qguodo”™ | 6®cr i
mettres quand il est nécessaire et quand ils parlent, ils prononcent le
Comme le préconisent Henri Besse et Rémy Perqui | 6anal yse des inter
objectif, | Gnureuk h@@mipgeen:dr 8 hess pape edsduse d
t rangl dadturee @Fraat®i i or gBessé HRomgee 199N 20Me nt 0O
Autre ph®nom ne rsembd a bdalemana ¢éddiqueot kédafig®de
languesL 6 al t ernance codique est un mode de comm
langues, sur des unités linguistiques de longueur variable (un mot, une expression, un
syntagme, une phrase, auprise de parole). Ce mode de communication est tres fréquent
surtout chez les sujets bilingues. Ces alternances codiques sont souvent régies par des régles
grammaticales propres a chacune des langues.
Nous avons jugé nécessaire et indispensable de pésgprelques suggestions qui, nous
pensons, pourront am®l|liorer | denseignement/ a
Les professeurs ont tous un rble important: ils enseignent, ou bien, ils transmettent aux
apprenants des connaissances et des techniguésadeon quodoi |l s | es ¢ omg
assimilent. Al or s, pour gue | denseignement
professeurs aient la responsabilité et le golt pour enseltgdnivent faire des recherches
dans | e domai ndelaldngue frahgaisey des recherches dans le domaine de la
m®t hodol ogi e et de | 6apprentissage de | a | ar
Ou organises.

l.Léenseignant doit donc aider | dapprenant

f Bien définir ses objectifs. Il doitdoic6 ai der ~ d®couvrir et
débanal yse pour une bonne articulation de
apprenants ° pratiquer | 6oralit®;
1 Définir les contenus des programmigsloit donc lui donner des informations sur les

sources possibles de documents dbébapprent
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| universit® aient des manuel s adaptabl
| apprenant, mai s aussi et surtout avoi
pourquoi pasles laboratoires de langue;

T Prendre conscience de | 6i mportance de | i
francais dans ce cas). Il est important de montrer aux apprenants la place du francais

dans | 6horizon francophone;

2.L6ensei gnant resacupportspédagbdiqeses pour dui & dours soient plus

motivants et plus intéressants:

fL6utilisation des textes do6é®coute en cl as
en fran-ais. €& partir des chansons | es a
apprendr e | a |l angue fran-aise. I 1 s app

phonétique aussi bien que le rythme et ils seront plus motivés pour apprendre cette

langue;

3. Mai s apprendre | e fran-ai s ITfautllep@iquedee ,
| 6entendr e:
1 Il est nécessaire un environnement francophone pour faciliter la lecture, la vente des
bandes dessinées ou les magazines aux jeunes. A ce respect, les Centres Culturels,
| es Al l i ances Fran-aises en résamet deggudopd

moyens pour la réalisation de ces activités.

En guise de conclusi on, |l a connai ssance doéur
autre |l angue ®trang r e. Pour pouvoir diminue
a une aut , i faut commencer | 6apprenti ssage doi

surtout au niveau phonétique. Mais il ne faut jamais oublier que toutes les erreurs aident les
enseignants a contréler le niveau de compétences de leurs apprenants egirdaterl de
capacités linguistiques nécessaires et suffisantes pour un meilleur apprentissage des langues

étrangeres.
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ABSTRACT

Teaching a econd language is seemed to be influenced by factors such as motivation and whether
teachers try to increase that during classroom activities. As far as motivation is concerned, there is also
the question whether learners are successful because of nootigativhether they are motivated by

success.

Teachers come across a variety of teaching techniques, which can help and motivate learners during
the teaching of second language. What is important here is that the teachers should always help all the
studens to participate and try to use the right techniques for better results.

The purpose of the current essay was to interview an English teacher in order to examine whether or
not she follows certain techniques during her lesson in order to enhansetherd ent s & conf i
motivation and participation.

KEYWORDS

zotivation; | anguage teaching, teacherdés techniqg
l.psiUGoaUaalU Udd Geot 0GUd aUs TaszdqUy e

yaesa UlGey Yy Ud eyvYddlid esUd uUi UUydd oot a0Ud
eUddUed, sUgBswpwela 0 "eaosid ~Uj¥yYoesesaUUJd. 3o

46



Uesgd Dartyei( B003), “"6g dUryei3 eUs Ue o2a3dUje ¢
931 0d U¥ys egUdqUi 3 o9sU Uds segalUeij U Udd UsUa
j3UGey Y 2a03U00Us obBeodlidqoUasrdaUgpebyggaeoal, ¢

alUs UUaUUUaUJ. Dojnydif 200 @) o (8 l=m:
g Yyjeegs dUryaU0d "eg GUdjases3UUs GUd os3xyaUsa
] d UjycalegelU eU0-U0g G0 » 0 @8 o § detic Uyt (Darnyd) ¢ g d

&

yeaeaga o2a3Us Uit

2003), fH 8g o9a3U0U0Us éndsithd ey U tekirihgid asdjsUdoldjod

Usfhd UUReeg oaUs “td UgUR U dy UY¥elUs Ud evyddr
GU0asUs eUs d U 9by¥YbUgld UskpdUsfddBd 05, O
GoUtsaUGalU oUs 3U eds3 g ¥Yy3Us Us UsUeUsheU
U gUUaUa d “"Uya Uxadd aU0UY Uds e eaU UaecU Us
UoaYley Ud o6 liyaUd. ¢ e6eYuU “"6g WeiyPYpasdd sl

o

}
GeceaeddalU U Ud ev0o0) UlGesY Usa¥Y U Usd o6y U
U oby ¥YbUgld UscsgeasiddaU Usd elidoalUd oaY¥Ys3aes3UUJ
<

Ce

slreeaad dUx¥j; aU UasUs UgUe Udd U eusUsahUdL
BernardWeiner( 1 992) o Bd) & GwiUdicedDernydl( B0 Uk)z, afor Uac
GgstuyUs Usd Ue Usjyald Uxs UURexrs eU Usd ~} e
3 Yy 6eUs U abdPemblays d@hndped 3 969863 Gi eldrvsU U Uds
dyUUsd GURecegd UasUs UusUeilostdbiddddaUd sW0icl
st G0 Ud.

BGardnef 2007) UsdoUa eUs Ue 30U g ¥YycUs osa3dqUy s
sidoUaUUs U byYdd Usgd GUReegd Ueg, Usd U s
Usg. @sUgoeys3ascUs 6Us olda Gadygd jedlso sl Gdradlvdc
Us UsltiUgUos®aidnee e 1 986, (U ocsCGemenp afl980) s U@l
ee3Uyaes Udd ) e dgMadntg Clemnebt DdinyeRdaels 2998).a U (

2. To3dUeysUd EUy U0OUdosayd

3UU0d g fBYd gée¥gclis s2a3qU;e oaU0U0UY Ud e¥Ydd!
J¥Ys UUUs U 6 Uy aUUsid "~ Uy¥YoesUUd, d cjel

sUle eaUU U 9} ) ce cDorayrieb)s,U ysd¥s s YW j bré d

U gidoelUs WhyatailOil; U U e U

Dornyei(200BB) , UsfdoeddoalU uUs¥Yley Ud GUy UUdosayd ¢

U elUGs0UsafhUqUU. Uy UUdoseyd UgUyd UsdUy i

380 YdUsU, Ud usUGeytUGd oaUs Uds sayalhUquUU

47



eUdeegUUesd. tusUaUU;d wedGUod yuxaU aUsdg 0UyC
Usa UstuUgUseafhd U Goae ' fh Uds U aeagldq tUsUGRH) ¥vs
GUes “~98 aYUvr “as3UaU.
1. Present and administer the task in a motivating way by
0 Explaining the purpose and utility of the task
0 Whetting studentdos appetite a
0 Providing appropriate strategies to carry out the task
2.l ncrease the | earnerds expectanc
making sure that
0 they reeive sufficient preparation and assistance
0 they know exactly what success in the task involves
0 there are no serious obstacles to success
3. Make learning stimulating and enjoyable to the learners by increasing thg
attractiveness of the task through
0 Making thetask content t r acti ve by adapt
interests or by including novel, intriguing, exotic, humord
competitive or fantasy elements.
0 Personalizing learning tasks
4. Use goalsettingmethodsby
0 Encouraging learners to select speatiort term goals for themselve
5. Build | earners6é6 confidence in t
strategies relevant to task performance such as strategies to facilitate t
intake of new material.
6. Increase learner motivation by actively promotinglearner autonomy.
Table 1: Motivational strategies (adapted from Dornyei, 2001B)
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Creating the
basic
motivational
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ABSTRACT

Mass migration in the last decade in the island of Cyprus has the effect of creating a new multicultural
reality. This phenomenon does not leave unaffected the area of lifelong education and literacy, as part
of the teaching of Greek as a secoadguage and / or foreign adults. Therefore the need for an
integrated and based on contemporary Cypriot reality manual had occurred. Thus, composing the best
practice experiences in the Cypriot context, the manual is designed for levels Al and A2, ighile it
based on the common European Language Framework and following the structure of the Greek
language levels. Within the conference, the best practices in the teaching of Greek as a second
language and / or foreign to foreigners adults were presentedugkththe structure of the manual

units, including the communicative approach , the development of all four skills (Production and
Listening / Reading Logos ) , cultural elementCgprus , of the Cypriot dialect and the principles of
interculturalism. Thdocus of this presentation fell on the practical application of the handbook and
has presented concrete examples for instructors for effective learning.

KEYWORDS

Cyprus composed, Lifelong education, literacy, teaching of Greek as a foreign and / or, second
development of training materials, best practices.
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Theo @eto Manbi n S o p Antignrieand SeamusHeaneys The Burial at Thebes

Maria Tsangari

University of Cyprus

ABSTRACT

his article examines the first stasimon of

Seamus Heaney. Both texts explore human nature and the limits of powen.

Sophocl es6 text was affected by Sophism an
refers more explicitly to Protagoras. The A
questions regarding citizenship, duty, respect to the gods, and it pexpdga humankind
should accept human essence as it is. The article starts with a comparative analysis of the texts
and outlines the influence of Protagoras on both authors and its implications. The last stanza in
Sophocl esdé6 and He ainge¢hat@apsulatestthe mayal stapce of hoth \paets
towards humanity. The comparative analysis aims to show the way Sophocles and Heaney
approach humankind with a cautionary tale regarding their contemporary current affairs. As
Heaney s ai d ofialcasecwharedppems ¢hangel the world, but what they do is to
change peopleds understanding of whatds goin
KEY WORDS

Antigone Sophocles,The Burial at ThebesSeamus Heaney, Protagoras, Ancient Greek
Drama, TanslationOde to Man

The first stasimon of Sophoclesd Antigone <co
It gives the incentive for reflexion on the nature of humanity to scholars and philosophers
alike. The ode is usually interpreteddasronic or genuind praise of humankind and its
achievements (Kamerbeek, 1978-135 ; OO0 Br i 478). At 1hB JuBcture af Thé

play a song about the nature of man could appear out of context to the audience. However,
according to Segal (1966: 64), tleeél point of the entire play is human nature. Antigone and

Creon function as two complementary aspects of a Wwholmman essendée that is
simultaneously simpler and more complex than the Hegelian fusion of the opposites (Segal,
1966: 64).t Therefore,tieOde t o Mando appears i n alignment

Having in mind the fact t hat the fnOde to M
original and Seamus Heaneybs transl ation of
analyzed focusing on the philosophildtandert

conflicting interpretations because of its ambiguity. The present analysis aims to trace and
analyze the influence of the philosopher Protagoras on both texts, indicating the fundamental
philosophical approach of humanity encapsulated in the ddg paper presents the influence
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of Protagorasodé ideology on Sophocles and ho!
influence through his translation.

Preceding the analysis, the texts from Antigone and The Burial at Thebes will be shortly
presented. The fOde to Mano has two strophe and
Sophocles describes mands domination over t
presents mandés domination over himself along
achievements. The Chorus points out that humanity, despite its achievements, could proceed

to either further progress or to calamity. Heaney follows a different structure; his stasimon
consists of five stanzas. | n ertsheathebgony being pai r
one of them. The second pair is similar to the original even though the image of the hunter is
omi tted. Heaneyds | ast st amd)as hlfroarervieb |, e ,i st
wondrous]® an open letter to George W. Bush érey, 2005: 170) with a harsher and more

sinister tone than the end of the final antistrophe of Sophocles.

Sophocl esd text has been described as Protag
the influence of the sophist and makes it even moreaixjplihis fourth stanza. It begins with

a homoeot el-realer, thaughii H & me , measure of al | t hi n
the figura étpndl-agipagafresdbiicefti; he meets nothing in the

future without resource (Sophocles94937)] of Sophocles without, however, transferring its
meani ng. ‘TtseUmbosryjds dusual |l yr ¢ s@amrsd eft elddo aasn di ail tl
Sophocles U @&Kamerbeek 1978: 84). Heaney disregards the only limitation to human

power listed by Sophdce s |, deat h, and alludes to Protago
thingso. This gives quite a different sense
human is omnipotent, his/her progress cannot be stopped. This idea of continuous @ogress
centr al i n Protagorasd thought; hence, the ¢
optimism of the ode. AMeasure of al | t hing
Refutations (Sextus Against the Schoolmasters, VII 60) or Truth (PlategTdtes 151 H52

A) (006 Br i-1®)nThis haXim has inttoBuced relativity and subjectivity in ancient
Greek thought and emphasized how oneds per ¢
measure of r ellWistiys e bdediangbifie isubj ecti ve
( g o Ua0e5173175).

Protagoras (44810 B.C.) is considered the founder of Sophism. The interpretation of his
famous maximd Y 3 by 3d ¢ ¥ § Yghelamad j v, Bagy@d UAdit Udlsil g

3 UAde@il U gas quoted in Platdheaetetus161c)
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Of all things the measure is man, of things that are, that they are, and of things that are not,

t hat they are not. ( 16 prablermdtic. bechuge oD deam ilegical, 19°
ambiguities. However,theanst common i nterpretation is tha
implies both objects and abstract qualities like good, evil and justiceq U 2605 174).

Man according to Protagorasé statement 1 s m
ar i n a c qrgtoal @5 wiady. Man(as measure is rendered the criterion for
everything; therefore, the being is defined by the impression of a certain indiyidgad (U e d

2005: 175). As a result, Protagoras questions absolute knowledge; ncdinirtze verified

because man understands everything not as it is but as it seemg tg be (] 2095 176).

Based on this way of thought sophists came to question the absolute validity of ethics and
justice ( g o U &a0%f 177). This idea is implied by &teey and contradicted later in his
translation, through the use of the image of the weaver. This particular metaphor shows how
some values are unalterable and unquestionable; thegysallwing rewards and respect.
Sophocles employs the metaphor of the veeam order to portray the lawful citizen who

equally respects the divine and the human law (S 86Bjs quaint imagery demonstrates the

way in which the ideal balance between the divine and the worldly can be accomplished. It

has been argued that theaver image refers to Antigone because of its implications with
femininity (O0Brien, 1978: 49) . Al t hough i1
supported. Antigone does not manage to maintain the perfect balance between human and
divine law; her def ance of Creonbts edict could I ead
rendering eveayd Wht b a o tstata]. Heandy resins the imiage of the

weaver in his translation but he omits respect to human law as one of the obligatio&s of t

Aya ea9dne with a high position in the cit)
mentions abstract values and respect for the divine (& 19 . Heaneyds appeal
significantly points out that to the Irish poet human laws are comrentf the time, alterable

and subject to the interpretation of every Protagorean homo mensura, while abstract values

are eternally valid.

There are two other allusions to Protagorean
of continuous proge s . | nProBagoeas3@8® s t he sophi st says fAY:
associate with me, you shall on the first day you enter my company, go home a better man for

it, and so too on the next day; and eveyygau shall unfailingly improveé ( PHroiagooas

318A,; O6 Bri en, 197 2: 8) . The i1idea of progr
Sophocl es, however, it is more bempdecuitrt bPa]

can be taught and thus everyone can participate in the mattersstétthelhe above view is
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in harmony with the ideal of democracy and illustrates how everyone is equally capable of
greatness. This i1 dea can be detected in Soph
hi iR Ba Us §aad (B0 d aof 3863) [and he advances sometimes to evil, at

ot her times to good (Sophdah®[sgooldd94cardq)el]s
political connotations; it refers to the nol
with the plebs. By stating thatan is capable of both, Sophocles echoes this democratic idea

of Protagoras.

The second reference to Protagoras is in the stasimon of The Burial at Thebes and the
description of the birth of the goansquityPr ot ag
According to Diogenes Laertius | X. 51, he st
they exist or that they do not exist; for ¢t
of the subject and the 4BdFdR2tnd3ys ddleamaygds kryi
similar note: he states that gods were created after humans, implying that they might have
been invented by them. However, the Chorus s
The city will -22ewd8thd shicrmowt (HdiLlOti on i s amen
progresses. Heaney, having in mind the importance of the gods as elements that provide
stability, decides to finally retain their status intact. This is not the case in Sophocles: he
genuinely believeshat the gods provide security in life as the unchanging elements, as the
conditions of our lives.

Finally, the myth of Protagoras in Platobs d
to Mano. Even though Pl a the $tagingdf Antigang, the myths s et
Pl atodbs Protagoras tells expresses genuine
gener al climate of Athens of those times (O
Athens at the time of the stagingoéth pl ay and t he AProtagorean c
way of t hought ; namely optimism and confide
embraces these ideas even though his optimism is restrained; he reminds man his limits and
the significance of rereence. The AOde to Mano of both An
ecloes the myth of Protagoras (320822D). The references detected are thematic and

lexical. Protagoras describes the creation of man and how Zeus gave all men the sense of
justice in orderto allow them to live together in societies. Humans first acquire technical
abilitiesd fire and the arts of Hephaestus and Atléenthat Prometheus steals for them and

then they form societies to protect Mamemsel v

Sophocles firstly |lists mands technical ach
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Protagorasdé myth societies cannot function
therefore Zeus sends Hermes to deliver fireve
ATorgwemeodo, said Zeus, Afand | et everyone hayv
into being if only few shared in these as they do in other arts. And lay down this law by my
order: let them put to death as a plague on the city the man who cannohsieasreénce and
justiceo. (@@HBri en, 1972: 26

According to Protagoras then, the most important values are reverence and justice. The same
values are considered the most i mportant b
addition, the play deals witiné fact that these inn&eaccording to Protagoras values are

treated completely differently by Antigone and Creon. Both characters overstep reverence and

justice in their attempt to uphold them. The
themsé veses &@s d wit hout a polis, a city].
Seamus Heaney managed to perceive the influe

text in an insightful way and projected it explicitly in his translation, adapting it to
contemporary circumstances. Man noagsl as a new homo mensura questions various
aspects of life that uphold the order of the world. Heaney, according to his beliefs on the
purpose of poetry takes up the role to alert the public through his translation of Antigone. As

he has s tthikefd caBelwheregpoeins changed the world, but what they do is they
change peopleds understanding of whatodos goin
texts present the achievements of humanity but contradict them with its limits. Thetbad of
stasimon is sinister, uaksosihtdto st @i <! wamdmwau o
though both poets adopt Protagoraso6é opti mist
it by reminding humans their limits and by warning them of the dimresequences should

they transgress them. The | ast stanza in Soj
encapsulates the moral stance of the poets towards humanity. Sophocles and Heaney offer
humankind a cautionary tale regarding their contemparament affairs and the stance they

should keep.
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Footnotes

1. Segal in his analysis of the odetects echoes of the language and themes of the ode in
the episodeia, thus showing the organic way in which the stasimon is related to the entire
play. For the parallels see Segal, 1966803

2. The texts are in Appendix 1. All references to the textsheilabbreviated with an S for
Sophocles and an H for Heaney and the line number.

3. All translations are by the author of this paper unless specified, because of the need of
linguistic precision for the analysis.

4. Scholars disagree on the correct reading§ 868. For the arguments justifying the lectio

i U} Ud } 3 e e-Johes & Witson, 1990: 124. The author of this paper chose to use the
reading of the 1990 Oxford critical edition.
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Appendix 1: Texts
Sophocle. (1955)Trag (vol. 1), (A. Dain& P. Mazon eds.), Paris: Les Belles Lettres, [repr.
1967 (1st edn. rev.)§32-375.
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Heaney. S. (2004T. he Bur i al at Th e lendon: F&ber prid Bahd6-&7s 6

Chorus

Among the many wonders of the world

Where is the equal of this creature, man?

First he was shivering on the shore in skins,

Or padding in a dugut, terrified of drowning,

Then he took up oars, put tackle on the mast 5
And steered himself by ¢hstars through gales.

Once upon a time from the womb of the earth

The gods were born and he bowed down

To worship them. He worked the land,

Stubbed the forests and harnessed stallions 10
His furrows cropped, he feasted his eyes

On hay and herds &ar as the horizon.

The wind is nanore swift or mysterious

Than his mind and words; he has mastered thinking,
Roofed his house against hail and rain

And worked out laws for living together. 15

Homemaker, thoughtaker, measure of all things,

He canheal with herbs and read the heavens.

Nothing seems beyond him. When he yields to his gods,
When truth is the treadle of his loom

And justice the shuittl e,20heol

The city will reward him. But let him once

Overstep what the city alis,

Tramp down right or treat the law

Willfully, as his own word,

Then let this wonder of the world remember: 25

Hedl | have put himself beyond

When he comes begging we will turn our backs.
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Plagiarism awarenessand perceptions among postgraduate HE students inSpain and

Cyprus®

Xanthi Panayiotou

University of Alicante

ABSTRACT

he present study examines and compares the awareness and beliefs of Spanish dypGoeek

postgraduate EFL (English as Foreign Language) students about plagiarism in academic
writing. Through the completion of a questionnaire, the 32 participants of the study were assessed as
to how aware they were of plagiarism and what they understood about it. At the same time, any
exiding differences in the way plagiarism is approached by Spanish and-Gypgkt higher

education at an undergraduate | evel, as wel | as
academic performance, were observed and analysed. A quantitaiysis of the responses yielded
i mportant differences in the two e d-Cyrothigloen a l SY ¢

education seems to better endow its students with the fundamental academic skills to avoid plagiarism.

Yet, both educatical systems are found to be in need of further improvement. The findings of this
comparative study reveal t hat EFL studentsd pos:
the quality of their undergraduate preparation, while they call for theessment of the existing

pedagogy and institutional policies in an attempt to preserve integrity within academia.

KEYWORDS
Academic writing, plagiarism, higher education, EFL

1. Introduction

Among the principles around which the scholarly waoddolves, academic integrity not only

occupies a prominent position, but also plays a decisive role in upholding the reputation of
academia. Being endowed with the fundamental knowledge and literacy skills, and thus
adhering to thecademic standards, ispeerequisite for any individual entering the field of

higher education and can significantly determine their academic performance and success.

In the course of the last decades, however, a growing concern about the preservation of the
value of academicniegrity within tertiary institutionshas been observedndidences of

academic dishonesty appear to dramatically increase through time as students stray from the
standardsresulting in various acts of improper academic behaviour. Cheating, falsification

and collusion are only some of the forms of scholarly fraud to which students resort in their
academic writing. Yet, the code of professionalism in the academic community appears to be

mo st often breached by pl agi ar i ascaldemicdaeds cr i b ¢
research integrity that threaten[s] honest domtrut i on t o knoGaiwe &ge cr
Maganga2015: 140).
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Although a cleaccut interpretation of the term has been difficult for researchers and
academics to reach, the most common defimitascribed to plagiarism is that of the

Il nappropriate use of other peoplebs (Ragrds or
2004; Sutherland®mith, 200% Hu & Lei, 2012;Gullifer & Tyson, 2013. Nowadays, the ease

with which students gain access teadymade online or printed material, as well as the
extensive use of the wdtln own fAcut an d (Dgvass & ®osati,2@0phes q u e 0
rendered plagiarism the mgeibminent form of academic malpractig&ark, 2004)

Being a crosslisciplinary isse, plagiarism has been the focus of a considemalnheber of

studies that attempb provide answers to the numerous questions that have emerged around

the topic (Kolich, 1983 Howard, 1993, 1995, 1999; DeVoss & Rosati, 20R2nny, 2007)

Concerns as to what exactly constitutes plagiarism, which factors underlie its presence, how it

is approached by academics, what consequeahées and what can be done to confront it

were addressed byariousresearchersMany studies have also beenrigad out approaching

the issue of plagiarism from the perspectiv@cademics and studerifshasi & Graves, 2008

Gu & Brooks, 2008;Wilkinson, 2009; Ballantine & Larres, 2012 Investigating and
understanding how this issue is viewed by the membersh@facademic community
themselves, and especially how students think about plagiarism, can provide critical
information regarding the reasons th&dger their unprofessionabnduct.

Drawing on the fact that relatively limited research exists on stutlentp er cept i ons
knowledge about plagiarism in tlgnglish as a Foreign Language (hencef&fih) field, the

present study explorébe awareness and beliefs of two groups of Spanish and-Ggelot
postgraduate EFL students about this form of académawc. More specifically, the study

aims to examine whether there are any differences in the approach the Spanish and the Greek
Cypriot higher education systems adopt towards the issue of plagiarism at an undergraduate
level, and to subsequently determind such differences can hav

academic performance during their postgraduate studies.

2. Theoretical background

2. 1. Defining plagiarism

Broadly defined, plagiarism refers to acts of misconduct such as cheating, deception and
intellectual theft, sice it has to do with manipulatiigt her s6 words or i dea
them as oneds own. As a ter m, pbabiaigusahich s m h a:
refers to the stealing of slavasaolich, 1983. Thus, in the contexaf academic writing it is

seen as fia thief In | iterature; o n(Mallowh o st e
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1989:11)Par k (2004: 292) defines plagiarism as f
which also includes cheating in examionas, fabrication of results, duplication and false

decl arationo, and as such it runs fAcounter t
the heart of any academic activityo (ibid.).
acaegmic community is also sharedbyar k ham and Manns (2002: 348
subsecti on of cheating, itself defined as seek
on the aforementioned definitions plagiarism is to be understood apythsite of authorship,

originality and transparency, as the ideas or expressions used in writing are neither original to

the writer nor attributed to their original source.

Despite the fact that plagiarism may occur deliberately or unintentiortadwdd, 1993

Pecorari, 2008 a negative stance is adopted towards the is@tlemany academics viewing

it as fAa spreadi ng Clegy & B&liht,20083h7 )0 om ag afiteme ac
of ac aldwlsss,d994510). This is perfectly illusated throughkK o | i ¢ h 6115) ( 1 9 8 3
deft | i kening of plagiarism to a worm Athat
and starves the seeds of originality that fo

2.2. Consequences of plagiarism

The severity of plagiaristnecomesvidentthrough the fareachingconsequencascan have

for both student and professortu8ents caughplagiarisng risk receiving a zero mark, thus

failing the class obeing expelled from university. Furthermogs unpunished deceitful act

is likely to be repeatedAs Kenny explains (2007:1 8 ) Ai f a student c h:
academic caredand gets away with itthen they are almost certain to continue this behaviour in
their working | i plagsresm ¢ap negativBly affectShe wareeraof acaglemics
sinceidentifying academialishonesty in their studenasidermines their reputati@s professional

educators. Theyo e | i e v their tcdilemdues fivould view detection of plagiarism in their
classroms as a failure on their part to ensure a suitably stringent learning environment [...] or as
prof essi on aSutharangsmithg200s @1 b coyld be thus inferred thatlagiarism
threatensie st abl i shed academi cs(Pdcovarit2003pf388).i ng] publ i

2.3. Reasons that lead to plagiarism

A review of the literature reveals that students may resort to plagiarism for a number of
reasons. The most prevalent among them appears to be the great technological advancement,
andinpar ticul ar t he ons e trichadpositoty ef online teetsproeides T h e
[ students with] an unpr ec e Kiaortgeldo8 85p)p Asr t uni t
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DeVoss and Rosati (2002:96) posit, students may not perceive online plagiato be

wrong fAibecause there is no review, publicat|
and, on top of that, authorsean 6t al way sway itvh d ye gaerde tihne pri nt
An equally important factor that can lead to plagiarism is thei@ilbackground of students.

The way plagiarism is vieweth different parts of the world, as well as the education a
student receives can significantly affect their academic conduct. It is thus logical to infer that,
for i nstance, | ilegesarotec learningl ané memt@iodmn [students]i ave

i nclined to r epeRetorard, 20®3B819)s In @dditon,st is[possihle]that (
Afsome graduate students may have pursued th
completely examinatin-oriented context and not actually had the opportunity to write an
assi gnlyaebtSou | (I i v4p somethin@ thaB can pronbemto plagiarise.

Finally, a highly important reason to which instances of plagiarism can be attributed is the
way stulents themselves perceive this academic malpractice and what they know about it. As
has been pointed out in various research studies, students may be tempted to plagiarise
because of the |l ack of or pressure timéorti me,
e f f dogtep20q440). Moreover, their undateveloped authorial identities along with the

lack of confidence in their own academic writing skills make them more prone to plagiarism.
Believing that they fAneedyertO6 SdlslaiyvBRphtandleedtlt3e r
having no confidence in that they can do it, students simply repeat the ideas without adding or
extracting any information. Other factors that were found to be bound to committing
plagiarism are the lack of understandinglod required task and of the rules of referencing,

the conceptual confusion, the fear of failutee high assessment load, the belief that they will

get better grades or that they will not be caught, and the repetitive warnings about the gravity

of the Bsue, with the latter leading to ow@tation (DeVoss & Rosati, 2002; Abasi & Graves;

2008; Gu & Brooks, 2008ylammen & Meyiwa, 2013

3. The dudy

3. 1. Aims of the study and research questions

The present study comes to add to the growing body of literature on plagiarism by exploring
the awareness and beliefs@feekCypriot and Spanish postgraduate EFL studahtsit this

form of academic malpracticén particular, it sets out to determinevih@aware of plagiarism
these two groups are and how they perceive it, aiming to shed light on any existing

differences in the way the Gre€lypriot and the Spanish higher educatsystemapproach
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this issue Also, it seeks toestablish whether such disceep c i e s can affect
postgraduate success in the field of EFL. The specific research questions addressed are:
1) What do Spanish and Gre€lypriot postgraduate EFL students believe about
plagiarism and how aware are they of it?
2) a. Are there any ifferences in the way the Spanish and the Gi@gfariot higher
education approach the issue of plagiarism?
b. If yes, can such differences affe@t udent s6 academic perfor

postgraduate studies in EFL teaching?

3. 2. Methodology

3. 2. 1. Participants

A total of 32 students participated in the study. Half of them were Spanish postgraduate
students pursuing a master in the Teaching of Spanish and English as SL/FL at the University
of Alicante in Spain, while 13 amongst the latter had obthian undergraduate degree in
English Studies from Spanish universities. The remaining 16 participants were @ardt
graduates of the English Language Department of the University of Cyprus who were
attending a master in the Teaching of English asrai§n Language (TEFL) either abroad or

in Cyprus éee Appendix A tablg).

3.2.2. Material and procedure

The material used for the purpose of this study was amewgjuestionnaire, created using

Google Drive, which was distributed to the participaht®ugh social networking sites. The
guestionnaire, which was anonymously completed, comprised of four sections. The first one
concerned t he participants?o demographi cs,
undergraduate and postgraduate studies they pursued. Section two consisted of ten
statements ai med at eliciting studentsd be
conseqguences, as well as their perceptions regarding the acts of citing and referencing. Some

examples of the statements are:

T Al know what ©plagiarism i so,;
1T Al do not consider plagiarism to be wrong
T Al am aware of the consequences i f caught

The participants had to rate their agreement or disagreement with the statements on a five

point Likert scale rangingdem @A St r ongly agreeo to AStrongly
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The third section of the questionnaire invo
level of exposure to plagiarism both at an undergraduate and a postgraduatBtisiezits
were required to provide amsrs to yes/no or opeended questions related to their previous
contact with plagiarism during their studies. Finally, in the last part of the section they had to
choose two out of eight reasons which they believed to be more likely to lead to plagiarism.
Some examples of these reasons are provided below:

1 lack of knowledge of the rules of referencing;

1 lack of timeand

T lack of confidence in oneds own academic Vv
The fourth and last section of the questionnaire included a plagiarism recognition task, which
tested the participantsd practical skil I s re
extracts selected from original sources, each followed by thelare 6 s r ef er ence (
the APA or MLA referencing style) and a st uct

to be carefully read by the participants and judged as incidences of plagiarism or not.

3. 2. 3. Study design

Based on therelatively small sample size (n=32),ethanalysis of the data was done
quantitatively. Moreover, gender was not considered to be a dependant variable in the
analysis and thus no comparison was made based on it, since the majority of the participants
in both groups were female.

The first step i n carrying out the data a
demographics, something that led to the establishment of undergraduate studies related to the
English language as the independent variable foratieysis. In this way, three Spanish
students were excluded, since they were graduates in fields other than English studies. Hence,
the comparison took place among the 13 Spanish and the 16-Gypskt participants. The
responses were analysed separadtegach section for the two groups and were calculated in
terms of percentages. The mean score of each group was calculated for each part in the three

sections as well.

4. Results

The comparisonrmade between the Spanish and the Gfeghriot participats yielded
interesting results concerning the two grou
well as their ability to cope with plagiarism in practice. In what follows, an overview of the

studyodés findings is preédthequestdnndireaesed on the t

73



4.1. Section 2: Plagiarism awareness statements

The participantsd6 responses to the ten pl agi
di fferences in the | evel of the two groupsb?®o
Before proceeding to the presentation of the results, it should be mentioned that the way the
statements are formulated in this section makes possible the interpretation of the responses in
terms of accuracy and confiden@ee Appendix A table 2)Jnderthis perspective, it should

be thus stated that the responses of the Spanish participants (henceforth Group 1) show a
lower degree of both accuracy and confidence regarding plagiarism than theGypeiei

students (henceforth Group 2). To start withiesteents (2), (3) and (4) could be seen as
testing t he p ahroughpanexcalentesainples offappro@iatesource usage

in academic writingwith the first two offering important information about the studihile all
participants inGroup 2 expressed their strong disagreement with the beliefs that using
information or ideas from articles without crediting their source is acceptable and that it is not
necessary to cite articles by unknown authors, the responses of Group 1 werdvepéhbe

the answers fAAgreeo and AStrongly Disagreeo,
group variation detected among the Spanish participants in the remaining statements, further
emphasises the idea that the Gr&sfpriot participants of the stly outperformed the Spanish

students in terms of accuracy.

At the same time, the rest of the statement:
confidence about their knowledge concerning plagiarism. Special attention should be paid to
statemets (1) and (9) which provide robust evidence in favour of the idea that Group 2 has a
higher degree of confidence than Group 1. Contrary to the Spanish group, theC@peek
participants expressed their strong agreement or strong disagreement with #tatéments
respectively, showing their high confidence in their knowledge about plagiarism. This is
enforced through the withigroup variation observed in the responses of Group 1 in

statements 5 through 8 as well.

4.2. Section 3: Level of exposurt plagiarism

As observed through the participantsd respo
exposure to plagiarism during their undergraduate studies vagesAppendix A table 3).

The unanimity in both gr ocatgsshétthe isssepobplagiagisn i n
had indeed been addressed by professors during their studies, with the majority in Group 1
rating the attention paid to it adequate and the majority in Group 2 rating it sufficient.

Moreover, nearly all participants in thogroups affirm having been asked to submit papers
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using the APA and MLA styles (question 6).
questions (1), (2) and (3) entail that the level of their exposure to plagiarism was inadequate.
More specifically, almdsall Spanish participants pointed out that prior to their postgraduate
studies they had not attended courses specific to research paper writing (question 1) or to
citation and referencing skills (question 2). In addition, all but one Spanish partidigizat s

that they do not possess a handbook on APA or MLA styles (question 3). A reverse
phenomenon is observed in Group 2, where all G@&gkiot participants affirm having
attended a course specific to academic research skills (question 2). Also, dirab#hem

report that they are in possession of a handbook on APA or MLA styles and that they had
attended a course specific to research paper writing at an undergraduate level.

Finally, an observation worth reporting is the convergence of all partisiganto the main

reasons that can lead a student to plagiarise. Three were the prevailing reasons which
according to the two groups6é opinion may gi:
writing: the lack of knowledge of the rules of referencititg lack ofsufficient instruction on

how to avoid plagiarismandh e | ack of confidence in oneds ow

Section 4: Plagiarism in practice

The two groups6 per f or man c mdicates thatlhe pagidipangsi ar i s
coincide when it comes to identifying instances of plagiafisee Appendix A table)4The

majority among the participants hold the belief that only the second extract could be judged as

a plagiarised text, with the other two being perceived as examplgsoper citation.
Furthermore, it is worth pointing out that a witlgroup variation exists in the first two
extractsd responses, somet hing that reduces
within-group variation is maintained in the thirdtexct for Group 1 but not for Group 2,

whose participants appear to be almost equally divided between the two answers. It becomes,
therefore, understandable that the third extract caused confusion among theC@meek

participants.

5. Discussion

5. 1. Overall interpretation of findings

The findings of this study throw into relief the significant role of undergatadeducation in

devel oping studentsodéo authori al i dentities a
forms of academic fraud su@s plagiarism. The analysis of the questionnaire brings to the

forefront the different approach the Spanish and the Gogkiot higher education system
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adopt towards the treatment of plagiarism in their educational institutions. Through the
responses ofhe GreekCypriot participants it becomes apparent that by the time they enter

the field of postgraduate studies they are already familiar and equipped with the literacy and
research skills needed to help them cope with the challenge of academic writeig. T
exposure to courses specific to the principles of academic research appears to be more in
depth than that of the Spanish group, since the majority of the latter reported not having been
exposed to academic writing courses during their undergradudiestOnce the educational
background of these students is taken into account, i.e. that they pursued an undergraduate
degree at different Spanish universities, it could be reasonably hypothesised that a low
exposure to plagiarism at that level is a gahphenomenon observed across Spain. From this
perspective, it could be said that Spanish higher education, once compared with the Greek
Cypriot system, appears to lag behind in addressing plagiarism and preparing its students for
their academic studies.

Not withstanding these findings, the partici|
task used in the study constitutes an indication of the need for further instruction on
plagiarism by both educational systems. The fact that the majority of th&gzmts wrongly

identified one of the three extracts as an example of proper citation could demonstrate their
failure to recognise it as being written according to the MLA citation form and, consequently,

it could signal their limited exposure to thetaular style of reference.

The inadequacy of the training that t he st
undergraduate studies regarding plagiarism is further substantiated through their responses in
the second section of the questionnairepdnticular, the three reasons signalled out by the

two groups as being more likely to lead to plagiarism, namely the lack of knowledge of the

rules of referencing, the la@k sufficient instruction orhow to avoid plagiarism and the laok

confidence inone dés own ac ad e oould beween &si reflgcting their | pérsonal
experience with the issue.

Taking into account that these beliefs are shared by students participating in a number of similar
studies Gu & Brooks, 2008lyer-O6 Su | | i v hesen & EdbfdeB 2014J,is understandable

that studentsd perceptions about plagiarism ai

education.

5. 2. Future studies
Despite the fact that certain limitations to this study existhsas the ldc of a statistical

analysis, the relatively small sample size and the online distribution of the questionnaire, its
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findings provide valuable insight into the issue of plagiarism that could serve as the
foundation for future research. Given that the anslg$ the results has shed light on the
problematic instruction Spanish students receive about plagiarism and academic research
skills at an undergraduate level, future studies could explore the policies of various Spanish
universities on the issue. Of gteinterest would also be to shift the focus from students to
academics, in an attempt to investigate the way they themselves view plagiarism, the extent to
which they adhere to its principles, the attention they pay to it and the way they confront
plagiaism issues in their classes. The results of such a study could give way to important
findings as to whether academicsodé beliefs a
studentsd academic conduct . L a st lofyplagiassmn c e t I
in the context of Western education, it would be equally interesting to investigate the
awareness and beliefs of students who received the bulk of their undergraduate education in
other Western countries such as Portugal, Italy etc. In tiys ivwould be made possible to

either verify or further refute the idea that students receiving Western education are less prone

to plagiarism flaxwell, Curtis & Vardanega, 2008).

6. Conclusion

The present study set out to examine the beliefsaar@deness of two groups of Spanish and
GreekCypriot postgraduate EFL students concerning plagiarism. The research questions
addressed sought to shed light on any existing differences in the way Spanish and Greek
Cypriot higher education approach the iss@i@lagiarism at an undergraduate level, and to
determine whether such differences could have an impact on their postgraduate academic
performance.

The results derived provide evidence in favour of the idea that EFL undergraduate education

can play a sigificant role in the successful realisation of postgraduate studies. Important
differences have been detected between the two groups, demonstrating that, at this particular
educational level, GreeRypriot education appears to better equip its studentls thig

research skills needed to cope with the challenge of academic writing than Spanish education.
The analysis of the participantsd6 response:
revealed that the GredRypriot students have a higher level of cdefice and accuracy than

the Spanish. This is also illustrated throu
which was also examined in the study. Yet, the results derived from the plagiarism
recognition task have made apparent that both groups aezd of a more tdepth exposure

to this form of academic misconduct and that further training with real examples of plagiarism
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is essential. This is further supported by t
perceive as more likelytoded t o pl agi ari sm. The fact that t
that the lack of knowledge about referencing skills, the insufficient instruction on avoiding

pl agiari sm, and the | ack of confidence 1in
reasos for a student to plagiarise, indicates that room for improvement exists for both the
Spanish and the Gre€kypriot systems.

The findings of this study bring to the forefront an existing gap in the academic instruction
offered to students in tertiary echtion regarding plagiarism. The plague of plagiarism, that

has gained ground through the vyears, threatens the valuestegrity, honesty and
trustworthiness. A revaluation of the current pedagogical approaches to plagiarism and the
implementation of pactive teaching techniques are thus rendered imperative. Incorporating
classroom activities on <critical reading an
engagement with academic sources is a fundamental first step that can pave the way for the
development of confident authorial identities. Given the subtlety and complexity of this multi

| ayered phenomenon and its consequences, It
knowledge in research skills be established once entering undergradyadstgraduate

education. It is crucial for educators to ensure that their students are adequately acquainted
with study skills in order to avoid undesirable outcomes. As Ballantindvi@burtLarres

(2012: 290y ery astutely expl ahto plagiériam [iecequeed]iwbidhi st i ¢
recognises that students may not actually understand plagiarism and be prepared to deal with

it when they enter higher educationo. I n or o
and policies of the academicean, it is therefore vital that educators lay a firm foundation as

early as possible(Pecorari, 2003)A transf or mati ve pedagogy t
commitment to the values of honesty, responsibility and liability becomes thus the primary

goal that, one achieved, can restore the hallmarks of academic integrity and make the

academic community thrive.

References

Abasi, A. R. & Graves, B. (2008JiAcademic literacy and plagiarism: Conversations with
international graduate students and disciplinary gsufe® ,Journal of English for
Academic Purposes, 221-233.

Ballantine, J. & Larres M. P. (2012X)Perceptions of authorial identity in academic writing
among undergraduate accounting students: implications for unintentional plagiarism
Accountingeducation: An mternationalJournal, 21(3), 289 306.

78



Clegg, S. & Flint, A. (2006)fiMore heat than light: plagiarism in its appeadnBritish
Journal of Sociology of Education, (&%, 373-387.

DeVoss, D. & Rosati, A. C. lagiazismO&hd the Wieb.t wa s
Computers and Composition,,1191-203.

Garwe, E. C. & Maganga, E. (2015Rlagiarism by academics in higher education
institutions: A case study of the journal of Zimbabwe studim@ernational Research in
Education, 81), 139-151.

Gu, Q. & Brooks, J. (2008). Beyond the accusation of plagiaBgstem, 36337-352.

Gullifer, J. M. & Tyson, G. A. (2013). Who has read the policy on plagiarism? Unpacking
studentso under st an dSitudies ino fHigherp | Eglgcatianr i s m.
doi:10.1080/@075079.2013.777412

Howard, R. M. (1993). A plagiarism pentimendournal of Teaching Writing, 1233-246.

Howard, R. M. (1995). Plagiarism, authorships and the academic death p€&ulege
English, 577), 788806.

Howard, R. M. (1999)Standing in the shadow of giants: Plagiarists, authors, collaborators
(Perspectives on writing: Theory, research, practice, V. 2). Stamford CT, Ablex.

Hu, G. & Lei, J. (2012). l nvestigating Chine
toward plagiarism from an integrated perspectianguage Learning, §3), 813 850

lye-O6 Sul | i van, R. A | & Cridcal deading asya thresholdaconceptbre t t e r
helping postgraduate Arab students become critical and original wiitéesnational
Journal of Educational Integrity,(2), 3-14.

Kenny, D. (2007). Student plagiarism and professional pradiicese Education Today, 27
14-18.

Kitalong, K. S. (1998). A web of symbolic violenc@omputers and Composition, (23, 253
264.

Kolich, A. (1983). The worm of reaso@ollege English, 4&), 141-148.

Larkham, P. J. & Manns, S. (2002). Plagiarism and its treatment in Higher Edugatiomal
of Further and Higher Education, 26), 339-349.

Logue, R. (2004)Plagiarism: the interne@hakes it easyNursing Standard] 8(51),40-43.

Loveless, E. (1994). A pedagogy to address plagia@tiege Composition and Computers,
44(4),509-514.

Mallon, T. (1989).Stolen words: Forays into the origins and ravages of plagiarisew
York: Ticknorand Fields.

79



Mammen, K. J. & Meyiwa, T. (2013). Perceptions and concerns on plagiarism and its
implications for teacher education: a case study of a South African university.
International Journal of Science Educatiori2 99-108.

Maxwell, A., Curtis, GJ. & Vardanega, L. (2008). Does culture influence understanding and
perceived seriousness of plagiaristm®ernational Journal for Educational Integrity,
4(2), 25-40.

Park, C. (2004). Rebels without a clause: towards an institutional framework for deitting
plagiarism by studentdournal of Further and Higher Education, 33, 291-306.

Pecorari, D. (2003). Good and original: Plagiarism and patchwriting in academic second
language writingJournal of Second Language Writing,, B27-345.

SutherlaneSmith W. (2005) . Pandorads Box: academic
writing. Journal of English for Academic Purposes83-95.

Thesen, L. & Cooper, L. (Eds.). (201Risk in academic writing: Postgraduate students,
their teachers and the makingf knowledge.(New perspectives on language and

education). Great Britain: Lavenham Press.

80



Footnotes

1. The present article is based on the MAthéBi©® st gr aduate EFL Studen
and Beliefs about Plagiarism: A Comparative StodySpanish and GreeRypriot Higher
Educationo, carried out a t-201¢ anel supenvisedeoy Bri t 'y o

Teresa Morell Moll.

81



Appendix A

Tablel:Parti ci pant so

Participants (n

=32)

Gender
Females
Males

Age group
21-23 years
24-26 years
27 + years

Undergraduate
Studies

Postgraduate
Studies

Group 1i Spanish
(n=16)

12

3
6
7

English Studies (n=10)
Translationand Interpretation
in English (n=2)

English Primary Education
(n=1)

Drama and Theatre Studies
(n=2)

History and Geography (n=1

Teaching of Spanish and
English as Second/Foreign
Languages (n=16)

Group 2i GreekCypriots
(n=16)

12

English Studies (n=16)

Teaching of English as a
Foreign Language (n=14)
Psycholinguistics /
Neurolinguistics (n=1)
Intercultural
Communication with
Business (n=1)
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statements

Table2:St udent s o

Plagiarism awarene&tronglyAgree Neutral

agree

awar eness

Disagree Strongly Mean
disagree

about

(1) I know what
plagiarism is

Group 1

Group 2

53.8%

15
93.8%

46.2%

6.2%

4.58

4.94

(2)There is no
problem if | include
in my paper a
paragraph fronan
article without
crediting its
source

Group 1

Group 2

9 131
69.2%

16 1
100%

(3) If the author of
the paragraph | am
copying inmy paper
is unknown there is
no need to cite the
source

Group 1

Group 2

8 1.46
61.5%

16 1
100%

(4) I can freely use

some of the phrases

my classmategirote
in their own paper

Group 1

Group 2

46.2%

18.8%

5 1.54
38.5%

12 1.38
75%

(5) | know how to
paraphrase

Group 1

Group 2

23.1%

43.8%

38.5%

56.2%

--- 3.85

4.44

pl agi



(6) I know how to
use the APA and

MLA styles

Group 1 1 5 5 2 3.38
7.7% 38.5% 38.5% 15.4%

Group 2 7 8 1 4.38
43.8% 50% 6.2%

(7) I know |

plagiarize but | doubt
that the professor

will realize it
Group 1 5 8 1.38
38.5% 61.5%
Group 2 2 14 1.13
12.5% 87.5%
(8) 1 do not realize
that | am plagiarizing
when writing
Group 1 2 5 6 1.69
15.4% 38.5% 46.1%
Group 2 1 6 9 1.50
6.2% 37.5% 56.3%
(9)I do not consider
plagiarism to be
wrong
Group 1 1 7 5 1.69
7.7% 53.8% 38.5%
Group 2 1 15 1.06
6.2% 93.8%
(20) I am aware of
the consequences if
caught plagiarizing
Group 1 4 7 2 4
30.8% 53.8% 15.4%
Group 2 12 4 4.75

75% 25%
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Table3:Partici pantso6 |

evel of

1. Have you ever had a course while at the university that taught you step by step how to

research paper?

Yes No
Group 1 9 4

69.2% 30.8%
Group 2 13 3

81.3% 18.7%

If yes, name the course Level of education

Applied linguistics (n=8) Postgraduate
Academic witing for Undergraduate
undergraduates (n=1)

In-sessional EAP course (n=1 Postgraduate
Academic communication in

English (n=6) Undergraduate

Academic essay writing (n=5;
Introduction to fiction (n=1)

2. Have you ever had a course during your university studies that was specific to the teac
academic research skills? (e.g. that taught you how to cite, to use references etc.)

Yes No
Group 1 2 11
15.4% 84.6%
Group 2 16
100%

Level of education
Postgraduate

If yes, name the course
Applied linguistics (n=1)

Academic writing for
undergraduates (n=1)
Department English course
(n=1)

English for Academic
Purposes (n=1)
Introductionto academic
skills (n=1)

Undergraduate

Postgraduate

Academic essay writing
(n=2)

Research skills in the
humanities (n=11)

Undergraduate

3. Do you have a handbook on either APA or MLA style?

Yes No
Group 1 1 12

7.7% 92.3%
Group 2 15 1

93.7% 6.3%

If yes, do you consult it?
Yes No
1

14 1

4. Where else do you resort to when writing academic papers?

Group 1
Internet 11
84.6%
Peers 1
7.7%
Academic and 1
Instruction Services 7.7%
Other

Group 2

6
37.5%
2
12.5%
8
50%
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5. Hasthe issue of plagiarism been addressed by the professors in the courses you attended?

Group 1 13 2 8 3 1.92
100%

6. During your studies, were you asked to submit papers using the APA or the MLA style?

Group 1 11 2
84.6% 15.4%

7. Choose the two main reasons that you think may lead students to plagiarism.

Lack of knowledge of the rules of
referencin 38.5% 25%

Lack of time 3 1

Lack of emphasis on the severity of
plagiarism

The belief that it is difficult to be caugt 2 1




Table4:Partici pantso6 performance in

t

Extract 1: Doesthestudeh 6 s t ext constitute plagiarism’

Group 1 1 12
7.7%  92.3%

Extract 2: Does the studebh 6 s cdnsitaté plagiarism?

Group 1 9 4
69.2% 30.8%

Extract 3: Doesthestudeh 6 s t ext constitute plagiarism’

Group 1 3 10
23.1% 76.9%
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Appendix B
Plagiarism Questionnaire

Complete the following questionnaire providiggur answer wherever needed or choosing the
option that best represents your view. Please bear in mind that it should remain anonymous.

x  Demographic information

A Age:
A Gender :
ACurrent master programme attended:

APrevious undergraduate studies:

x Plagiarism awareness statements

Strongly | Agree | Neutral | Disagree| Strongly
agree disagree

| know what plagiarism is

There is no problem if | include
in my paper a paragraph from a
article without crediting its sourc

If the author of the paragraph |
am copying in my paper is
unknown there is no need to cite
the source

| can freely use some of the
phrases my classmates wrote in
theirown paper

| know how to paraphrase

| know how to use the APA and
MLA styles

| know | plagiarize but | doubt
that the professor will realize it

| do not realize that | am
plagiarizing when writing

| do not consider plagiaristo be
wrong

| am aware of the consequences
caught plagiarizing
x Level of exposure to plagiarism
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1. Have you ever had a course while at the university that taught you step by step how to write
a research paper?

Yes

No

If yes, indicatehe name of the course and the level of education during which the course was
attended.

Course name:

undergraduat
postgraduate

Level of education:

2. Have you ever had a course duryogir university studies that was specific to the teaching
of academic research skills? (e.g. that taught you how to cite, to use references etc.)

Yes

No

If yes, indicate the name of the course and the level of education during which the course was
attended.

Course name:

undergraduat
postgraduate

Level of education:

3. Do you have a handbook on either APA or MLA style?

Yes

No

If yes, do you consult this handbook when writing academic papers?

Yes

No

4. Where else do you resort to when writing academic papers?

Internet

Peers

Academic and Instruction Service

Other (please specify)
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5. Has the issue of plagiaridmeen addressed by the professors in the courses you attended?

Yes

No

If yes, how would you rate the level of attention they have paid to it?

Sufficient

Adequate

Insufficient

6. During your studies, were you asked to submit papers usidgPher the MLA style?

Yes

No

7. Choose the two main reasons that you think may lead students to plagiarism.

Lack of knowledge of the rules of
referencing

Easy wayout when not understanding
clearly the instructions of the assignment

Lack oftime

Lack of sufficient instruction on how to
avoid plagiarism

Lack of emphasis on the severity of
plagiarism

It occurs unintentionally

The belief that it is difficult to be caught

Lack of confidence
writing skills

x Plagiarism in practice

Bel ow you have three extracts taken fr-om ori
sion. Go through them carefully and say whett

(1)

Original text: By 6associationd we meant a

elements that would help in recall of the word, including a link to meaning, s
sound and meaning together, structure, context, mental image, letter(s) in the
proper names, signs, aso forth.

Source:Cohen, A. D. & Aphek, E. (1980). Retention of sectarthjuage vocabular
over time: Investigating the role of mnemonic associatigstem, 8221-235.
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St ude n tWhén talkiagcabout vocabulary learning through association, we refer to a
process whereby students are encouraged to c
or elements that [can] help in recall of the word [taught], including a link to a meanungy],

sound and meaning together, structur e, cont
Aphek, 1980, p.223).

ReferencesCohen, A. D. & Aphek, E. (1980). Retention of sectemuage vocabulary over
time: Investigating the role of mnemonic agations.System, 8221-235.

Does the studentds text constitute plagiaris

Yes

No

(2)

Original text: SLI is a developmental syndrome in which linguistic properties
apparently deviant or late in developing, at the same time that other propgttieg
child (cognitive, intelletual) are within normal range.

SourceWexler, K., Schitze, C., & Rice, M. (1998). Subject case in children witl
SLI and unaffected controls: Evidence for the Agr/Tns Omission Mbdabuage
Acquisition, 7317-344.

St ud e n tWhik othee properties of an SLI child, such as cognition and intellectuality,
are within normal range, the linguistic properties are deviant or develop late (Wexler, K.,
Schitze, C., & Rice, M.).

Does the studentafssn?t ext <constitute plagi

Yes

No

3)

Originaltext: For me, literature has been the lamp of knowledge, a symbol of
enlightenment and a path to immeasurable freedom thremgetimes violent
encounters.

Gi kandi , Si mo n .- This Ehkdng Catled biteratuen..Whaitrivork Do
| t 8MLAD27.1(2012): 21.

St udentThe reat powetr of literature lies in the liberal values it promotes, in its
potential to help and transform people through reinvesting in thinking and imagination.
Sometimes, however, we are invited to go beyond this humanist understanding of literature
and to move towards what remains concealed behind this ideal representati@ilanti.

Works cited:Gi kandi , Si mo n .- ThisHking Catled &iterat@en. . What\Work
Does IPMLAd2Y2 (012): 21.

Does the st udephgadisn?t ext constitute

Yes

No
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ABSTRACT

The relationship between reporting and literature, of journalists and writers, was always peculiar,
bewildering both sides. The term o6literaryd or
Normally it shoul dndt brealism, apjbuanaliem i$ bmsed dnretl everdast ur e

and facts while, on the opposite, the principal trait of literature is that it flows mainly from the
imaginary world. So, journalism and literature constitute, theoretically, opposite or even rival genres.
However, journalists were using through centuries narrative technigues in their work and the kind of
writing that combines elements of both the domains of journalism and literature can be found in
different countries all over theiorld (Berner 1999, Kerran& Yagoda 1997). Reporting, though,

with the meaning of the persoradcount of facts is related to the appearance of the newspapers in the
end of thel9" century andhey often attribute to it an inferior cultural status compared to literature.

The mixtue of reporting with other narrative genres and its peculiar, complicated relationship with

|l iterature under the term of &énew journalismb w:q
basic el ements of which weréover beyand thetrevealohg of ther s s i |
powers that |l ed to the birth of the dédnew journal
main characteristics of the phenomenon, we o6 | | r
journalisticprofession, ideal of objectivity.

KEY WORDS

Reporting, literature, writereporter, new journalism, adversary culture, ideal of objectivity, feature
stories, immersion reporting, parajournalism.

92



1.Bs " Uja aeald GeydBoadUlldsallgeao) UliaUd

zU Bdyg sU;eaU Uxs UlGdeUjyatys aUs Urs "~ Upscis
1% 913U, d UeilyYssald egdstUsyssoy Yliras “~e6g el
slisUaUU; U &g cChdyleshiddenso fJeoGrahamGre@U” ¢ UUaai 3 -6 Uy Us (
Useay¥Y 28 0U0W0d0gUed Udd Us aed slUshUdqUUd oaUs

egdae bBUkigd GdeUVUst 300Us U f -~ 8o Sheirydlo8819%to } Yl e g
Slate 19942 000) . ¢ “~j UsUsoee Udd y) UgsUdgosUs @ U&E8 i
y UsUUf wWHU B8 oUaysU GUYUsU Udgdg usUlsaUla
aUdid s o)3sUssca a628UUc3alUd Udd U eeced Uz
Uds “~j UoeUUgaso9ae Uesgd UsjablUsU, o9sU Uds U:
"e6g " UjB2;&¥BBUG0 UgUY U0 Uds “~j3 UoeUUsafhUqUU
gy 89ed UsUU;y3Us “~"968 “~j3e0UsaUssay¥Y G6Ud eoco2a8UU0
Ggooy Uliyrs ~6g vyorgydgoBsoldodaVogyoWdbUlsleys
isee UUcsosoe Didlernso 9 U0 s P Uyaswewe UG UB; Usd usUlas
)y didseas 851 3UU0Ud yUiUsesse fhH3eelU oaUs, “~ ;80 69a]
aY easUd ey Ud Gaadd Usg, oaU0UYGU; U 30 -usUsii
GUavaYorkskrg ( GUU 3U UGgeoaywslidhg aNckofpstlimlaeeby UB ¢ g

alUs “~¥Yoas @ auSkediebyBot)pos ¥z B cUalB@alce y) Ugs U,

Ug ose06id a63il)yesoaasgd cMopithLChrenicle)ld A5 alledtfd 3 s U G «
Mayhew 2 5 U 3 ULomugni¥agoUrandtbedondonPoor, i U3 tGad UUGU 30 Us

aUs 3U avY3Us yj3 UgsU GUU aU0U0LU0U; U0 GUJEBastUUU U

EndUeg ses3lasag, ta00 30 e 6ypyaUs 30 U gL @
Uy UG 00U s oMprk Byaify, © 8.9 UB 3 Ulnnocen®Abidad tdaé a0y U -vd 4 O
U0y 360 UditsUOUd 30U U egUg tGUs €U0 UsjabUsU

Checkhoy 295U 3 UA journgwtddSakhdlipl " s ey i UdalU esU GUrce
AxGaUd 360 Udt3UUd 3U o UU lny.otwelleUbowndgnde g i 3 U

o

Outin ParisandLondonaaUs Usi y oda U U atddd vd ;0 3 00, o
"hodd Uesg ses3laszeg, 295U 33U HergeyUida 0§ d) iddddyse |
joyetaeU Udd tU ¥vs3aUd, dad LWezpveds bohz b Uds g
GUe ¥y jHireshimbegeg oYoagyU y3U cofoodNeaYolidita ad Udc
1946, "~ 3193 UstiedUa GU bebaas, U dj U¥ee3zUUd

= ¥ d Cdpated U o Lilllah Ross (Wolfe, 1996:6 1 ) EvelgrWaugh Uy aed, U 6 U

93



Yoad 90 "~ Ujpa Uvxgd0 dhg dJad§ Ue jesgs o) Urjliesggll s Y6 Us 1 (
UgoaUsy st 3, 295U 30 eU0al0UetUs aU3sUad Usf 000D
Uy, U heyd U '  Uds i ptopoeqU, UP¥satisd Udesglsasoy
UsUGchadld Urs Ggooy UlGyrs eUU3 y3U U eai Uxd
"3t Ues aUs oUeai Ubglac " @ppuUste Ues Usseyad uUdeadls
Ud esedUsoae UYAeisudlidatod) UdJmay” aliogdtod dbioy U, U s uUs
Udd j UOUestGUsoesed U Usohssb%g . alhddp200p:4d¢7)d BoY
Balzac g3 U} o Ye UUUs U Us¥YlGey Ud UlGdeUyatlUd, f{ 6
U0 egdstUes)eeUUls Ubeg, etiVsafaolle 6y Uy yOU, U
“"U) Yoadod Udeeslseoy Ulisse Uy UGUdyashUqUU, d e
aUgUGUsse Udd ac6o6UUcssoaed Usg “~6) Gaeg. URUWe

UalGdfgtdoocoeadotilydg 0 wdfoUte, Us ey} egd Uesg

oetdlUs GUe3 UsUos31 0Ud 6 Usayd UsahaUd Ueg oaft
U heyvyadd aUs d Udeslocoy UlalU Usg Uy UaUdy asl
"968 0deUsUsea¥Y UGgébobbdoVgdddiiadgodgyt)lybd oaUs 0L

o

U e gola, dUes yj3096 Usg 6 6aeg Ugslug¥YeesaUUs U’ «
egdostUe) deUUsoae Bafacs ey pZmlblg b ggU&WY By d3 U aUs &
GeeUUU 02090 Usd UilWzsdgdilUdessVvU d8U0dalgdgé&Us U,
egy e boabaaseg ¥d Ugeasoyd UsdodevYUrs.

Toy UUasGUsoafh egdslUf UsRadlacle s UYU) oody dds Pbysldy |
Uys Ggebgeodsalas WoipduRpUU aUs GUe Uzed alUs Yoo
Uds U sUgecdeysd UlUdeestosgoy Ulisee UsUGechadad U
"Usj3 UeUUsUsi 3 eU UtUdesliseoy Uliseayd UUcssoayd

973rv0Uca oUsgasUUdaUWEoalldé ococUUcssoafh aUUyyxveU,
idesglosoy UGalUd. ¢d3 U ece UsaUaszd UgUf - "3 Uoel
93 UlGosaf o6 feailetor y GdoUdg Udd U slGgeaalilUd " a6g

Urs GgedUedlasU0U000UOUdyUU; U 2aUs GUsd acoasUUc
chroniguen U daUle Usg ) 6360} UGeesUUsd, Ue 6 @aa

oUseysrs, “~jeudealsUilind2eose4d9.0Ues) de YUrs o. Y
o U a8 Uit 3e6gelU, o®s yysse ‘Uesedldhlogess Wghbh, Uldy ¥s3
Us g®%L 3 U, e5U Uioaesgad ¢UUU elidqid aUs UsUaaUod
] " Ue Udeclossgoy Ulsafh GUs aco28UUcsssah alUs Us
GUe “~ w3 UGeU U f y3000cocah(ies othU ielissllf & jeaglie ¥y 3 d |
UdUU, Us fHesos UsUsaUselUszsafhUqUU, "jed y3U Yo

(4

(<))

94



a50hU0y e © "UpstGhUU; e eUUUGBy 20, o2U0Ue¥YUd U
UgeysUd U y3U 3R[Yeads bW s sess Uy eledklll ddilils Y oo a
2000:447-4 48) . zUysoayd Geyyd ~UyU0U0dyeisUUs; €Yoas
UqUUd Uesg Uaemddlweogdliag UsUsUsosziegaUUs GU Uy
89 Ggooy UtGlUad 3U Ud¥wsdhdUails UdeVdpUBdidsUayY
dU¥) UaUUs oaUs Us U3 dUry UaUUs a828UUc3s90Hh
GUsU0U0GUsehd adaelec sUdUdie UBdadode@glledEeg e U
Goeoy Yliaed, €U a0sajU s B@llydo el b Uldg d)  esUd y Uc
Us egUafh Uesg UsUoszt GUd oaUs 30 Uesz ~UaaUs
"} YoeUUU Uaddss Y.

¢ e l‘]ise;e UsyeUOaU aU(q 0dose

Us ’Lhiucé UgtUd UasUs ( 38¢ y106g Uycsad

Us Ui vad es0d GdeUlaU g UU e;eedUUo[sysc{g’ 9 g,

aUae U3 U UQseu9U+83UUs aUs UsUacsiieyeisUUs 1}t 00 ~xd

;UUegaJquG) O e6jlie bosbaasg GU3s aeo26UUcszsaY y3yoU,

alaegUsU ¢ sYngs 30 3UoUa¥30 Usglp Uk UbgsdUnWlyd e g
Ude e 096 oundiP60s:448)

Co

UGaU -telless 3UdUsa6 26 UU
Yydo

2. ¢ oy33d0dsyllgde GiEeo; UGaUdo GUE U3 UseUmiesd Ug @4
aegalsiy Ud

¢ UtUaUUUaU Uesg 1960 vwUUs U Usd ~se UUy
Use Uy salUssaed stlUejalUd U ~“aUgy ¥d UddtL m.tis@U L
50Us) aU alleeg Ueha o2sU0UU0a tU30AUYheWsesdd 3 e ga

UstisUGyyes, UlGei oaUUY Ud uUs¥YyoaUsyY Udd yaUbU

poa¥YiUdeU aUs dq UsaslaesalU Usg “~jeylijeg FTysUsl
h eg UU wedd, 65 UszaUd, 6 e0)0h odic; gfpd.ocBdoa

3eeUje ald oaUs UszUsaeylUsd uUsUehyraGU3s Uds =
"eoasUs o hWolied)108634h4d) . ( ¢ ogbUysdqUssae cUsy Uoitodid
UycatUs 3U U UBcealUa Usgd Ud&géddes) Y§Eoegd Us B
8 YUoosafhless y3U stisUalU; U UsdlgedUsafh “~} fb
bsUU3s¥e, d UsUcUaysld Uxs UstedUxs U Usd
UszUad00d U e 208 U3 @ abgiilnflegbe otbithzes(lfisl dieth ¥ 3, ¢
a8g ey;6gd Urs Udeeclscoy Yliryas oaUs Uz oy3Us Ue
"6g UegasiddilU “"jeayYalGU jososayd UsUstuy YaUs
UqUUd, 69 6 egalUd U Ud GUsy} ¥ Uagsd ~Uylilh alby
J U 63 U¥s, "6g Ues o2UdosUjvyeyse, UsUsalUsecUssah

95



Bs UsUsity¥YGUsd o2i}y U Uds ys3s3esU0 Udd UsUs
ae93rv3alU Udd U esced, 295U0U0a UcUsdlsdWeddesrpdbhs
Ggeasosoe Ggs3Ualidad, €U €90 Ualddad egualUUUy f
Uds U phGUUGd Usg Udest@seoy Ylieg U ' f UU -20o263H
gelUUsoae Usg U eGUUGs6 6adid Usihs WgdyhUg aollg iy

Ue 3 acelicgy enaliech aUs agUds U stece Udd ag

Co

ideelseo] Ylvs

¢ Us¥y Ugsd e€5Ud oa3sUsesed ssgaleijUd Ud uUlsUL
eUsze, oaUs Ue3zs UeceyU Udd Ude®dioxnpY Udialy Byl
UgesahUU; U U Us3s o693r¥390af oaUs "esasUslecsoo
hoees 89 3yes Yady ¥y 65 oUszsoahUU3U. ¢ UeUysslU
O UsitiadUs o500V U U UsgdUikdoysld,U0U) aqg dUddd
oetlUs d "3 AOGGUUd " Ujyaeted Usg (Qgeyei UYeaoycea
UsaUases "8g oYeg UUs dyeUUU UGryUU);s0ed ~6as
UUje GoaU UsoestlUyd U y3UszUs ‘Gadaisd o' gdayrg BUWdi,d W’
UacUs Ue s8U0UgUUa " UysadhUUye U 6 Heoeesgd. ¢ o
yoUsU 30U 3s1degas U @3Usyvyeyszes alUs U goedqUUg:
UsldyYseaUUs “~gasUsesy¥Y U3z Ujbmal sdldladgUlylls ahdlksU

O fhy U0y Udd U eeced, &8s A3, U 82e8dUUgeysas
398 s0UaU oaUs UsUGY3UsU Uxs oagbUysdqUsatl 3 ¢
GARU0Oy e 298U o2Uoe63hUU " edstdilledc eaplldmso¥ U oésr
aegaUesi U U¥s 3y¥s3s, UU edd, Ud o282t 0060 aUs U

Cc *=

Co

(e}

Usgd Usyidy UsU, oaUs oUssahUU; U Yyeoal 30 Ueg
UsUUorsstUsosaasid “~3e8d Udsh orgdy aeld] s 6 ee@wiUed e U«
Udeaeg oaUs Urs o993deyYU¥s o9693¥39013 UsalUsre
Yy eo0U3 30U UsYaUss3zUUs slisUsUyyvd dUUssay¥Y GUs;
Usgd 6 8asegd U sadgeegi GUss3Uldg; ¥ Weddd)UaBg Udg
UvyUdaUs oUs yo93U3s 89 oi}oes UsilyUGUyd UgUe
aeagalUcij Ud, d 6 6aU USchudsgniaganye18e)s U ece Us Ua
¢ U UsyaUUGd Uxs s3yr¥vs 3 U Ry 00Uy dqUeaclgpBBEa U |
adyd Udd usUeg¥edd Urs oU0Us3U0its. 06U d yody
o993eelUUcd. ¢ UsUosijyodd oaUs U egilsece Udd Us!
3100 U 6 heesgd Uesgd 3URUUyegd ude citlbleiog grdi e g

-

U dessaalU oaUs U eUoUeai UUyd s06i Usdyt e6gd U

(

96



aUs 65 UjyeoaligaUyYalUUd UsaUaszdd Udd "~ Uypshieg U
GUsd "~ je0lUcoald Uxgs Uaydyirs JUBgRyy, OUUgs8ae Uds
Uy edaUgUseaed oaUs U UgsdUsesed UlUdeeslossgoq UllaUd
ov¥sslefh Udd UdeaUhy UGdd.

g U s6Ua;delU HUs @8 U3zUUoxvszsliehd Udd- UdaUh
91)g3deis3 U Ues Uaited Usg UssUsbsUbaibessmeas (| U
Udd uUUaUU0UaUd Ueg 1930, AHUs tdaUlue Us- ~aUss
3s06i eyleg GUs 30 "UyeglsyYsUs GisUseUd Us
Usjy eaUUL 3 Us¥yoaUGU Usd UlGde U} e yagU wde3ls g3l
o¥3slUesi3. FKgsae Ussay¥Y, URGe Ud tUaUUUaU Uesg 1
a0 UU0gUs AUs ¥ 3 U U 30 Ueay¥Yszegs Ud aU; 0U0dosc«
3yU UsUaGUescU z7z&K Udd U sesdgl) Besuppig GBa¢
93 YlGegd 99U Uds ¥YOadid esUd "se "~ Usj UegUUssed
FUs ~aUalise Udd UsUs 8asUUgUsesed oj3sUsoed oa
aUs "6g “JeaYaUOU Uds oj39Usoe 3@sm Ul dgeft e dp®
hUqUUJ, 3UsUgr3UysUyUs ibiee ; Ul Baghotellblg 3@ kA d
aUsutuUeacddy see "~ Upyvyiceld. ¢ a8o2e6UUecszssae- U} YU
j Ueeysdd s0UsjalUd U GgsUstddadlls aid)sU yaieys Wa
"3 80U UshUdqUU 8U0Uds UsUsoaUseUssoae "~ Ujyeglalid
decgtoegoy Ulissagi 6t} eg yWhdd Wi Wesly (fos@dt) &imidbo 1l 9 6 0
"1 hoUpdd UVUmWed uUdeBdelo i dl@gBeg waUs Us o
Uss UsUos3t GUd oaUs aUga(Heat6ff1874528. Ud GUs3 6 caa
iyU Udeasdbbedslaitallla U Ud tUaUUUaU Usg-1960
} YGes URUU Ggs3UsituidqUe eadiUsUfllpsitiddas s g @a (
UUsay¥Y U Us3 oaUdsUjvyeysa, U eguaUUlse 6odeysc
aUs GUs3 "easUssah UsUbyUGeh Udd U eced. Kasl
j UGaU uwUs UGeyei 0 ehsae Ud ecaliksclagadlisabe
sgalUsyd. (@Gs6 UgUlR oaUs "HesdUyebgegdewdgleygd
UoeshAUU "6g Goee aevyd UacUs UoseddUa U f U(q
zyaU U Uy oesquieesKewlydrks d Rbllirg Stone U Harperss,  The

New Yorker, U aCoEvolutionQuarterly,  Stanlaids Monthly,  ReenpartsU aeeYUs Ud 3

o ™ O T Co (o C¢ O o o

(4

(&)

Odde OVillage Voice ej3 dUs GUe “~jelleoesse J U 63 UY¥Ys @
"Uysab¥Yaoaega3lUasd, 3UjoevyUssairs, GUszsesgUasafhlUqUUJ,
aUs eqUeeUUU Uyesdd, UdedUsitesi, bossesdeUszald

97



"eg ¥vd URAUOU0UEUwyicisWdas eg Usd "~ UypsalGhUUO) Ud
Gdeeliosoy Ulisacgid oioacgd. GaU "~ UyyuUsoeU, ¢
¢cUGeeUsUesgde 29U UU zzZK Usdyt egd, h vd e9s
GUe dsU0UsyYe, 6 Uoweoyalsdy) dailygrpy e geadlegus h boaagd
UdgsUaudUegd Usadohjegd, oacglesoayd “Jelr¥ 90
Ug U9 2 Uo sWiolley 199653).Y .  (

Bs UGgoo) UtUad Udd uUsaUUUaUg Usg 1960, U} Yoo

;8% UooeoaeeUUU oaUs UU " Uy¥yaU3U o2U0U263hUU “"ag
jaulUd HRUs usUily UsUUaee3UU3 Uds U sce AsUasd,
Yy g 6 {In Cold Blood), 1965,U @ yumanCapotes Us E WjgUUs y d (Aimigfofthé ¢ UU d
Night), 1968 U ¢ JormanMailer. i Uz s s f UU; U, UU y; 00U “"e6g oUsse
eydU U Uesgd ofha"6gd Udd 63yUd Udeeslsaesoy Ula
alUs Uds U saUsy UJUU Udcdy Taleseedle dd, y € NEwiWHkg@as b s
Times UU b ovhilero® j 8edg) fh Usd "~ eeasUseyd Ust Uy UUUA
UUzats GUes s Y WddMaSidnissolbeU Blsdmsoa g sllegee 09 0e o Use”’
1968, UcgAdam3mitted) Woerg U Ue 6 MalkStiedis 0@ j adhmdaly U
Sacke MichaelHerr” e g UGe ) 8i G U3 Ug3Ué A4 sTem \Wbidpesghs U U 3 ¥
Usd GeyUsd aUgoat 3 oaUs eUijyv3d3 “eesUits GU0d 2%
¢ 3yaeg Ui 8g UlUdeesloseoy UlaU byeal yw&G,0Uiled Us g,
jatUdg, Gge UjsalUebhbUsseysrys oUs -HUsdeielUdaxss
“Up YuURolimgstotkaUU 6 " eaU U Ugdi 363U0Us aUd €Uy au
yooas3lU0 dUUseayY "~jed Usd (Grsyd Udd Gsfa Usdqd
bsbaaseg, Us o9j3a3egeU U UU "~U; 0 ¥3xy ~UypU0uvU
eUU3s 65 s Uk d)sdchbieeggdUatielfe y &8 Ul o &d 6 dg fiBicgU b U
UacU3s 3U 3 s0a¥}jegs ~gaaY aUs U UsdepyiB®gdadds
8  a¥ys3 UU yj3 o0 UsyusuUs yoj3 UGU3s “~jedosgeysxd

~

Baidqestosegoy Yiseas Usg ctj3eg Uxs "~ Uysceisets UsU:

o

3Usd ¢i 8g oaUs 85 U aldeUd udettUsd "~ jaeyy)
Ugedt e6gd Udd UseglaUd G60Ud 613U aUs ¥Yjaesll
GdeUsUsoaesid "~ Uyseyostecid Usgd 8 6aegd ydOUU
U Ue o3 YUsd oaUs UU eUo¥YaU 77K oaYegyd Urs

Goeoy UViedbe,d d sysUteysasas 09050 Ud ecUsjy Uouitodid

"Uays3egs Uds U pGaUGd 30 ~ Usy Ue bUstitleesiesd eol Udil
U Goeae  f 3U gytdegs Ue Udeslsosesoy Ulisafh Usgd I

m

98



“"Uy YoeldUdg U cced. dbUGosoe Usgdiod® eddaddd UefLl
dectoego) Uliseayd GgebUUsoayd UUcssayd, Usd oUU
30U UyoUad, oaUditd U atdd aUs d Us
Ud U deleadfb ddejiWovoe UgUe ul

U Uy yalUGdd Ud@ ejUOpsUldNocigoalU ~Uj¥YiUsoel
Geeoy Yie GU UejyUae g 6oalUselUsstiech e oaUs
UOcsosot1 3 clddlizssUGgbBblellieesoae, UsUlGey UU.

o

0d Ueg Udeeslssoj Ulissei U UooyacsUUsd e U

Cc Co Co £«
W
C

«

de

G J

<4 P =

O Co
™

C

ooy Ulioaai ahleag, d 66 ealU “"jeidUstL d
Udy scUt 3 Usg osbegdvedifeas fUedsocddebade
Ud dGiad Udd 6U0Uds Ueb¥Ydgsiad GUsgd 6Uy U:
UooasUs U y3Us “eeai eUo¥Yas bUdeh Uds Ue
U Uyvyadd “tgde ea(dilas eedd loay Ul (i aigsBip9 6800 g U
3hd AUs GUd bossedeUsal Uxs "~ Upsasilisoat s UL
U e€95U oUssse (U} e legdsd Ao Leliglbss Yo Uliddiech.Y Y
3egesoafd UszUUorvsslehd GUe 6L egleyoadhled
Yy eg3 oaUs 30U Ulease¥Ylega ~se UlgsedstUUd
0dd, GUs 6ty e8 Udd UoeyY¥d Usg UlUsdoeeUUsd U
sUyec3aUd 3UUges¥eb¥dasgiegds delhedssU dca Jgs oUHad
GgoalUeayseysU GUe "~ Utae Udd y3Ug dd UuUdeesisas

Q <
(<3}
Co @ O ® ®

Ce
—
@ ®© (&) X OO ®
(¢)] Q (] <« Co

o Co

"Uyp00dyeielU HUs UsU Ui GaUUOUs "~ Uy UsUyyp vy GUe
3dj L 93 y@eatordstoried st d 6 calU e 63 Ua ¢ Ubgaseldvwigns U
"hoeUsUUs GUesgd UgtUdyeid "~ Uyseysbtiesid Usg o
J UGU0Ua y¥3U0 U 63 0¥s. ' Uds Yeoad, “~Ujseyas
"Uyegtaldd Ushd 3 U 63 Uve, UGeiU eds30=sllf @y Pal
U0 oaU0UdsUjvyeysU ~aUalGsU. j3UadU0UU, GUes 6t} 6

O Q@ Cc

"Uyps00hU0U; d UgUeseseal, "~ Uyst8ahU0ye 6} h3a, ¢
iegeyyegas eU Ues Ujh 8 “68g 65 ails@osallgdsadg
"Uyps00HhUUVy Ud Ugs3sUURUQUU o250 3U "~ UoelUUB @65E
Uleseelicgs £9U "~ 968 Ulideossg) BmsgWI084)., aly 9soe Udeas
O U3 UadU0Gd, oes f3, U0 Ud Ggsedd Y@Gadad Ud
}j 931 0GdeVUyatrs, d 6 6aU UacU U H oaUsyfh GUUeU
eUsU Udd U eced, 090 desliseoy) Yliegd ~6g (isaa

-

u
560, UGalUbd UGgebhoaoseslU y3U UstddUsoe¥Y -haliBe goilp 6

Co

99



Utae Uy oUGalUd. | UeaUoeyses U H Us e83hUas3
Usilsoaai Us Ufredbficersicdse Baligh,6 0gsriieasUVasU8dUGgPY Uds
3 U fiey oldieaysjoU G U Us Ug e Ureligdistollsag &Urealb)8diiaing dsslb alge

stisUalUU; U aUa¥ 090906 UgUR. Y¥Y3zUxd es Uoeyyd 0
3hyoadd, d 6 e8aU Uds U eece UsUasd dUx;si 30Us
cUsaUdg oaUs d zyesaU Ur¥3s 3s3y¥y3 (sahlUearvtladggoo]
6o9063c6e90ayd g Uybsayd s B8] U¥Dae gnhdUidsad o U dga
turationreporting Uv¥ 3 fiay¥y3 Udteliséspo¥iwadlls oaU Use Uy ¥y
cJjesaebfhdsd aUs Usd "esegiy¥Y UsUd Us¥dbald TegsU
cUavys oUs d UsUGUUi 3 vad Urs = &Pduyddd&ipa®d.. 3 Usg
jgUfh “"e6g UsU stGUiL3egel UVUasUs, aes fh3, hHUs U’
edUaU3 eyiyry U¥s 26060039013 ;U 8, 0¥s UsggUs
yUGs 1 aUU aU0d GgsyceUsU 30U Usgd o2a3Us es5U aUs
Yaooad “~aUgy ¥, HUs @5 UsathUUd Uvs ~Ujysecussal 3
J U 63 U¥s, U glGUGaeesUUd 30 UU e300 Gysylyledg st Uik
"sdUsze Usgd U sUgcal.

¢yl Bagogdlildd UgdUsUsase ¢ a peliged aU dedy, &l Utsdp flrice
bYydegd 995U Ues 6ty 8 Udd y¥3Ug dd udestsasoy Ulia
U stGUsUad UatihUUYg e 636iaUs 30 g eaUd)asaegs.

GUds saUse eadidq Ux¥ys "~ jeltGueest 3 Uesgy 8dbfhsyil
U¥s “vyeellUxs, aUU “eOGcaUY U Usd usUldeald!
G0y YiGdaUs U sUgeit d GU "~968 a26o26U0Ucssayd oaUs |
oUoesfhd UgUfR GUs “yy3 080 U Uy U0U0e;dUe U Uc
) »Wizesi d, s 6 6aes, 00U U y¥sUdud Uxs UsUUos«x
9

9 UgUea 30U o2a3e63UUs "96 "~y hRdgeeses U y3Us3Us
sU Usute eaUU oaUs 3U yoj3UGU3 65 3yes Udeasclsa
6 J U gy dvsy WUds usUlisaUlalU UdaUle Uddg ~ Uy C
d8esoy UlGaU d GhyeU ©wUU3 U ay¥ Us AfhedgUo Udd
hyeU, 6 Uyh e6d eU0UYUBOdd Udd Uaudidd, Ggssd
a aU GUesdyploec Blgo i UaUUUaU Usg 1930, g ey el
Uabdddad hHUs d ausU dq uUsUlusaUGaU Usg U @6y UY
"3 ¥32dd Uesg ;U0 63 U¥s dU y ;U U 30 Gge Uy salel
YooryGUU @806 Yasas o696 UUc 3letgNowRraséFadmosiss 0 € f .
MenU sJamesAgeeU " 8 UUadbd)jWe Udg st Usafh ~ Uy YuUsoeU UgU

C &

¢

(4

100



g8 UsoeszesoeallUsafh GgoojUlsafhojliddoaUzssotigaslls
stiyUmYdigdile stiosdp ) iddbp UU¥aUsyd Usg egiliyUUjag
hiUaesd esUd UlGeodaddd Geh seU “~jeoadUseed,
UseyoaelUs UU Ggs3UdydqUsey¥Y eytU U so0sss3ry3ald =
" Uy Uil de 6 O(pasapyrridlisng. e a6 a e€Yaos0UU GUY¥3segs GUs
GoYhefeay UUdide sdivos 0g ddeldpl) (sl o9 3d Us gUsThdl) pisaa
"6g UacU 6jydioesee 8oadqdUa o250 "~ 10d Gey-Y 2i ) ¥
Gdoeddy) soe WilianeRiudobHeardiUedpwYorkJournale U s Jddepldpulitzer
UdNew York World. 7 Us UgUf, WoflUagailo@lggUsUsay¥Y oUac
ideasgloasoy Yirs Ud dromiWoles BrufnanfCapwoteg NoftharsMailer @ U o
HunterS. Thompson felyWde s o @) PJPeaUosU U alidd U s3a6dey
"a2U00Uyd Ggs3Usililavgd s BEUadegllisalls Us G Us byefh U
Usg UsUg vGsUlleegi Us U seclUaydeU aUs Uds ¥y Ug
Fge Uy UG 0y aliyaje o UG U s oy 93 h UUB baslhed 6’ Uy UY atielts
idesesg)oddUa Us o693f e9sUd o39Useed osasgalsiy

Uys UsitetUxs GUsd oaUddeUysszyd UlGdeUyadUdg, U
a1} 9ey3U, cliueodiU GUUUsUsaY¥Y Us dNeWYokTitlgsaG&d, h
ChicagoTribune 3 U G Uj UGei 3 Uy oUW Ypd a8 hdfeatupdIsy B i«

writingg 89 6 8alUd oagjsUjeei GUs URUU GUe ity a8 Ux
¢myU UdesdWmeoy UtidUllgay UsU es5U egltsUtUsae ¢

s UGdeUyauld Yjcol
UsUs¥; UdUesgd Us v Ufigelansegsi g Uggrs UG Bar UOdPo Uosoafh U0
GgsUeosahfh Usgd "e6g byosteahUUs oaUs Uy oUshUUs Us
dq jJelr 90 o9y UlGe, Ues ilGead oaUs d utsUalGddqid

0o moBli UgsUessoasgi, oaUdi d

o

-
"UystteUyyegd Udesliseoy) Ylisagd oaUs UszUoss31aUU0d
39afhUdUU Udd " UjyUutetsUsed Udeslocsgoy UlaUd
boabaseoy UlGalU
Berner R. Thomas (U~ .» €1999). The literature of Journalism Text and Conte,
g U3 O g & Bthta Bublishing, State College
Hentoff, Nat (1974). Behold the New Journaliént 6 s c omi n @ UWébereR. Yo u'!
(U * .3 Ehe Reporter as an Artist: a look at the new journalism contro\érdy 49-53).
? y B f ) :Hdstings House
Kerrane, Kevin & Yagoda, Bett)(" .»(£997).The Art Of Fact? y ® fy } :&Sdribner

101



Lund, Hans Peter (2000). 600LO6i Il lusion | ev®e.

partir dOgbisRitetamm,&HHU3 U~ o1 & e © 3 @'baq7d62

Pauly, J. John (1990)The Politics of the New Journalisng U 8&ims, Norman { ~ .3 ¢
Literary Journalism in the Twentieth Centuty U &10129). ? ¥ 3 f  :2@kford
University Press

Schudson, Michkel (1978)Discovering the News A Social History of American Newspapers
¢ Y. .. Basic Books

Sherry, Norman (1989994).The Life of Graham Greel) f} £1& ¢, s @ 3 U Gapes

Sims, Norman(U *~ .» @990). Literary Journalism in the Twentieth Century y B f3 d
Oxford University Press

Slater, Michael ) ~ .»(£89942000).The Dent Uni form Edi tUfpeng pf
1-4,s @ 3 U Dents

Wolfe, T. & Johnson, E.WU ~ .5(£996).The New Journalisis @ 3 i Ricadordnoks

102

D



Footnotes

1. FUgUso9s90fh 3UscUesodbeozy); bypbdlaesaddUesd . 7.t
BUOUYoad) UsUbY¥YesegeU oij v U fictiot)ds ¢y s@es s Uo Laffyl
a)9Usoasa, GUegd 6 8aegd UszealUs oaUs d ~UU; O-

eU Udad@qg, ~jeUUas3e3UUd eyotecid h ¥vd e Uyl
UGeodld, oaUdid oaUs dq @826UUc3alU "6g "~ UjsaUcl
"Ush ahoe. Yy YoeUUs, Uy Us o2Uoses3hd HUs ¢

GecUuhdabosflessayd ec6yliyd, oYUy U Uds sflag
egde aU8aU GgsiliyddeU GeUuhs U 6o

Uy hoaUsUUs 95U Ud aUoheUsd egde aUtUsosae Ulieo
"3 UoelUUsoa1 § o20Bo0eafU083 50 Ulleodid), uUshUs Us
Usg g e8aUseyszeg Udd: HaU HROGU "0y salUeceby¥als ¢

oUoe3hUU o.a.  UasUs Uszsesacoeaaeyeg © 00 Uyal
h

aUstUsoayY €

"318yh3UU0 Ude hguslGlHaddgelge oUs aUsUesgy o6i 3 ¢
UGdodeUUsoaed "~} Y¥add, U3zt aUdejasss3UUs U Ud
Yool ahosU, oa¥YdU U f Usj; U 25U egde aUBaU Gde
8 6 caed &HGdile ghUo Wim oYU Usg ulUlUeeys3s U oaUs Ud us

¢ a28028UUcss90e Udeeglsco) UkgWe UsBeliUeba Ofeddodl
UGddoUVUaUlUUs "3 UoeUUsa¥ oUo0e3RhUU. qaUhpbae Us
Ude s o a ditgrdiyijautnnalist) e Ua odd d& Us U deadU, h~ vd Uso:
eUal0UqUyd U’ 6o Ualiteran nobfictionfi U s e Wmse g Ui dgs e o
"1 hbadeU Udd UUgURUQUUG Ueg (GUsseey3acg.
2. 0 ollleBvelynWaughb aSalwen B Michael, «Evelyn Waugh in Aithiopia: the novelist
as warcorrespondent and journalism critié»J)Journalism Studie< (1), 525.
3. EUgUssafh 3UsUaads s(alegfp 2 ddier We seaelede UUc d . ?
gUUYoead) UsUb¥YesaegelU GcUUsay¥Y eU Uds UlGeodld: ¢
hi1ed UlGxeOgid AaUsgd ~ 96 bUlGsessid aUs Usgd s
Usg, U Usu aUai " UUs y3U Uy a0UY Ugyi Ussess
aYdU oot 000U. sU " UpyuUsoeU G Uhbrratibd & o ss0Urs, l
oraarrativéd 6 ,3 BY savy3 d UsUGe; ¥ U3z UasUs ~¥Ys3UsUU
Onarrativefictiond 6, f e6g UdGeoddd oaUs egde aUlGaU Ggo
;626900 Uasbtpdioaéetsgse@iladlUdmralbdpy wélitdd ® 686 o
alise WUsUkllssayY, Epld oUcHhuAg®d ggdc®6Uss UUaUcg
103



U guatilUs oaUs Ue UseodeU). RBUU Uaadszsa¥Y, a6 I
y33a690d, 69 6 6aUd UsUosrvjasesUUs oaUs Usaas
UGdode UY Gadyb Gepette 0 U s oUaah (¥ 3 Geradd Prirce Gdléss

Uooahil¥yse). TUUUyces, e 63 Ua 30 e6ysa0Ua «d
"UyegloaYeUOUUs " jeiliegyosa¥Y © o030 UY, y3U oU0oes

egde aU0Usoat 3. zUdUddepssegosDaBg@gbecsU tsUlisa
y3Us “6e’'fh (UGdodUed), y3Us uyalUd (U eilyaUc
"UysUchelUss). &8 UUaUgUUae, uUdaUle, dq alusU d
GUs; ¥ aUs 65 gedawsligideyg@UadeU&0Usi Usgd, ¢
Uss fhye UlGeoddd. ¢yoaed, Uleodid 636eY¥YsUUUs |
UGdodeUUsoafh oaUaeUlUsze (205U Ud GdeUGaU UgUe ¢

Ce

Gieo)ge U

Bes Uley Yyl 3U¥3aydauPA&yaglid Udd UlGeodddd gsac
GdoeeUUsd ¥d 6) 63 sde dexasUWY am¥didd);Bewgdlech
GUesjy alUd “~e6g oaUeb¥YsaegBergert j1J9 %7y: 060 , 0 Ubsat cd AHB s
Yo g getysrepot 6 ) a s UUUs ¢crvrd UUaoeU UGeodldd usUG
g de o (Rimmoh&enah 1983:2). d sy edd UlGdodeyYUxys oaUs U
UstidtUsoy Ulisee ~j UsUsoee Urs eylys UaszUs ~@a
aUUUoy Uled oaUs (i sagddddoUvddBs Wes®leh 4gad, U
Ussasgafhodlid "~ UjUadhazUxs o Uose dLaptha72, Rairchpughi g o o Ua .
1995:9). HU3 Yagld Uvxs UlGdoelGUys GUe afRoe Uxs ey
UGdodeUUsoaegi ahoeg oUssalUs@ggcicdOdyBede didd
Y3e3U U 9aa6 93 Wedbe Widygo dddaeagd Utieodddde (TUaUb
4. Bhyed o6U3Us @ as Uddydisargcelture ¢ gea HallisjeBd s 6eddoa U
Lionel Triling Ue 1965 295U 3U "~ Uysoy¥YyWYdy Vaz 00poenl
o3 Ulded, d e ealU U 6eYoaygasU Ues UsUositald U
aegalUcij U Usg U ybUesaU oaUs Ussz "~ Uy HUygsU 3L
"3y UoeyvyUxs. B Hyed GgslyUUUs eU Uag 30U UaegU sleshg
1960, HUUs UsU UiecddeaU Ugyyyd €950 o39Uso0e o6
ybalU U U eUo¥ad oaUcg eyaU Usd Ulloge Tollhg, Ug Udd
BeyondCulture Viking, 2?2y U 3f)ad, 1965. ¢ UU3slee ge)easNyUlk
¢ 31t UstUesd GUReed Udd Uycesdd aUs Udd UsUsfdlI
Ugy UssaU Udd oegaUesij Ud Uesg oaUs 30U Ueg U s
UgUe3eealU (oyyTiling 4985xii)s j hGff d g Yels, (b3 3wz adls

i

v O

m

104



Ce

9} YUesd yeegs UypsdqUsayY Uy UalUdystlUsay f vd Uz
Use YUesee cUj UaUdyaslOUUs UK dUUsesayd oslushUd
aUac Ui 3.

¢ y3368590 Udd 6Us Us’  adeessbrytgtite o ¢ g goa elgEiligi Uolld 66
eeoYslUs 30U GgsuyUUUs ¢ Uo dgla U digunteidiige@@ntiy 3 3 6 5 U
culturd . ¢ UUaUgUUaU GdeUUsusUUa Uds U fyyoyd =
Uds "1 hdBadqeUdgysUsUs s sadvadt BWdGgdledg) Gds
GdeUUcgueUUa UsaUaszd Uds osaegalUeij U "8g "3 exdUa
a893¥v39af yaUosce, Uds UaUgdUjyaU Usg 3U Us0y
Usg 3U Udessgy)oUa oUsWogdled AdgUH jddg, s8d
UalUgdUyaU U g Ud udesegyoaU "~ 3803 UeevyUrs,
aUdeysteysegd J haesagd aUs sU; Ujeceayd lUeeyd.

5. daGay TaleseThe Kingdom and the Power: Behind the Scenes at The New York Times:

The Institution hat Influences the Worldl969. Norman MailerArmies of the Night1968,

Miami and the Siege of Chicago: An Informal History of the Republican and Democratic
Conventions of 1968,968 a UG a fire on the Moon197Q Joe McGinnissThe selling of

the President 1968. Adam SmithThe money gamé968. John Saclk, 1966 Michael Herr,
Dispatches1977. Tom WolfeRadical Chic & MadMauing the Flak Catcher4,970,s.Y.

105



L a fortuna di chiamarsi paparazzo

Laura Nuti

Universita per Stranieri di Perugia

ABSTRACT

he cosa hanno in comusain Kingdei BeatlesCandymardi Christina AguileraPrivacy di Mi-

cheal Jackson Better of two Evilgdi Marilyn Manson? In ognuna di queste canzom ce ne
sarebbero molte altrecompare il termin@aparazzi Si tratta di una delle parole italiane coniate nel secolo
scorso che ha trovato maggior diffusione nei dizionari di tutto il mondo. Il sostdgfinsce un fotografo
che si guadagna da vivere fotografando vip in momenti della loro vita privata e rivendendo gli scatti rubati
a riviste scandalistichdl.termine deve la sua nascita e diffusione al film di Federico Febirdolce vita
(1959) doveuno dei personaggi che esercita la suddetta professione si chiama, per lI'appunto, Paparazzo.
Questo personaggio non € il protagonista del film e non € nemmeno il primo fotografelistaadi cui
si ha notizia: la sua figura fu ispirata dalle gestgrdfessionisti dell'epoca come Tazio $hdaroli,
Marcello Geppetti e Carlo Riccardi. La fortuna del ternpaparazzanon puo che destare cusia. La
dolce vitanon e stato certo il film piu facile e popolare della storia del cinema. Si trattdildn ufautore
di circa tre ore che ebbe diversi problemi con la censura sia in Italia che all'estero. Nonostante tutte queste
limitazioni e difficolta, la parolgpaparazzoé riuscita a raggiungere i dizionari di tutto il mondo: dallo
spagnolo al turco, ddkdesco allislandese fino allarmeno. Sebbene siano passati piu di cinquant'anni
dall'uscita del film, la parola & ancora viva nelle diverse lingue tant'e che anche la stella del pop Lady Gaga
nel 2009 ha prodotto un pezzo intitolRaparazzi

KEYWORDS
Federico Fellini, paparazzo, La dolce vita, cinema.

ABSTRACT

What do The BeatlesSun King Christina Aguilera'€CandymanMichael JacksonBrivacy and Marilyn
Manson'Better of Two Evilbave in commonff we take a closer look to the lyrics of each of these songs,

we might notice that the worgdaparazzirecurs.Paparazziis an Italian word coined in the past century

which attained a place in the dictionaries of many different languages all over theRapaléhzzi,a noun

that- according to the Merriaswebster online dictonaryd e f i nes fia photographer
people in order to take their pictures and then sellsthepets t 0 news paplhetermor mag
finds its roots in Federico Fellinis Dolce Vita(1959) a movie in which the protagonist, Marcello Rubini,

a journalist writing for gossip magazines who is often accompanied by a news photographer named
Paparazzo on his journey through the 'swige" of Rome.The popularity of the termpaparazzaarouses

curiosity for many reasons. Paparazzo is not the protagonist of the amavi@lso, hés not the first
photographer of his kind as his figure was inspired by famous professionals suchoaSetahiaroli,

Marcello Geppetti and Carlo Riccardi. Despite all these difficulties and limitations, thepamaichzzas

still alive and kicking, as its usage in pop culture produttsvar the world demonstratddow was that

possibledn my essay | vl illustrate the story of this Italian word by analyzing the historical, social and

cultural aspects that made its success a reality.

KEY WORDS

Federico Fellini, paparazzo, La dolce vita, cinema.

106



Nella lingua italiana, il caso che piu si avvicinpapaazzo € quello della parola mecenate. Ai
tempi dell'imperatore Augusto, Gaio Cilnio Mecenate sostenne la produzione artistica di diversi
scrittori - tra cui Virgilio - e oggi diciane mecenate chi sostiene econcamente artisti e/o
intellettuali. Nonstante i suoi meriti siano universalmente riconosciuti, fuori dall'ltalia il nome

di Mecenate non € riuscito a entrare nei dizionari e si € dovuto accontentare dell'ospitalita
offerta dai libri di storia e di letteratura. Cosa rende paparazzo cosi speCiiee siamo
arrivati a usare in tutto il mondo (o quasi) il termine paparazzo per indicare una categoria

professionale che esisteva prima dell'uscita de La dolce vita e di certo non solo in Italia?

1. Alcune definizioni.
Il termine paparazzeentra nei dizioari italiani nel 1961 e deve la sua nascita e diffusione al
film di Federico FelliniLa dolce vita(Rizzoli & Fellini, 1959) dove uno dei personaggi che
esercita la suddetta professione si chiama, per lI'appunto, Papdirdizonario della lingua
italiana SabatiniColetti d ~ di papar azzo | aotesepogter sampre a def i r
caccia di foto sensazionali, soprattutto p
(SabatiniColetti, 2011) Sorprendentemente, € assente un esplicito riferim@ntoncetto di
Acel ebrit ™ o0 perlaldefinizZoheechestmviamaibaé nome proprio al nome
comunedi Bruno Migliorini-Af ot ogr af o petul anteo (Migliori
concetto di Acel ebrit”™ o lleg deBnizibnt di paparmzidcises ol u b i
seguonoNel Merriam-Webstey a d e s e mp ia photographerwhaoafoti@mvs famous
people in order to take their pictures and t
(Merriam-Webster, 2010).
In spagnolo e ifrancese, il termine viene presentato nella forma plyraparazzie vengono
aggiunte sfumature interessanti.
1 AFot - gle mensaque se dedica a hacer fotografias a los famosossin su
p e r mi(Real Academia Espafiol2014)
T AReport er PHotographgs faisartt métier de prendre des photos indiscrétes
de personnes connues, c ®  br eBneyclogédian s res
Universelle, 2012)

Nella definizione spagnola si fa riferimento al fatto che le foto dei paparazzi siano reélizzate
almeno in teorid senza in consenso della celebrita ritratta mentre in quella francese si sotto
linea il mancato rispetto da parte del fotografo per la vita privata del soggetto immortalato.

A guesto punto € interessante sottolineare chdtakdl'del Boomnon esistevano tutte quelle
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leggi su privacy e diritto di immagine che ci sono oggi. Erano anni in cui per un paparazzo era

molto piu facile finire in ospedale che in tribunale.

2. Walter Santesso, Paparazzo

Paparazzo € il personaggio da& dolcevita interpretato da Walter Santesso, un attore pado
vano che comparve in ruoli secondari in diversi film italiani dagh n i  6665D(perse
naggio in questione e presente fin dalla prima scena del film a fianco di Marcello Rubini, il
protagonista, iterpretato da Marcello Mastroianni. Quasi nessuno ricorda il volto del-perso

naggio ma quasi tutti conoscono il suo nome: cosa rende la papHeazzaosi speciale?

3. Parola d'autore.

Paparazzo una parol a doéaut da dolcedvitafli Faderiecodellinigna a z i e
sonoin molti a reclamare la paternita del termine. Federico Fellini dicevapajrerazzcera il

cognome di un suo compagno di scuola particolarmente fastidiossceneggiatore Tullio

Pinelli sosteneva di aver trovato quel cognampr endo a caso LloGadltean coe

Giulietta Masina raccont B di aver creato | ei
nendo fApaparazzi 0. La tesi pi % accreditata,
sceneggiatori déa dolce vitac he i n un ar tHuopedesaccaltp puacessio s ul

vamente nel suo librba solitudine del satirg1962) scrive:

fiRoma, giugno 1958Una societd sguaiata, che esprime la sua fredda voglia di vivere piu
esibendosi che godendo realmente la vita, merita fotografi petulanti. Via Veneto & invasa da questi
fotografi. Ne l nostro film ce ne sar’” rauno, compaé
dovremmo mettere a questo fotografo un nome esemplare perché il nome giusto aiuta molto e
indica che il personaggio "vivra". Queste affinita semantiche tra i personaggi e i loro nomi
facevano la disperazione Blaubert che ci mise due anni a trovarenibme diMadame Bovary,

Emma. Per questo fotografo non sappiamo che inventare: finché, aprendo a caso quell'aureo
libretto di George Gessinghe si intitolaSulle Rive dello loniotroviamo un nome prestigioso:
"Paparazzo”. |l fotografo si chiamera PaparaziNon sapra mai di portare I'onorato nome di un
albergatore delle Calabrie, del quale Gessing parla con riconoscenza e con ammirazione. Ma i
nomi hanno uFlabbm,0962:286 st i no 0.

George Gissing fu un romanziere inglese del periodo tardo wittoappassionato di cultura
classica. Nel 1897 visit, I|Io6ltalia e | a Grec
Francois Lenormant descrisse nel saoGrande GréceGissing racconto il suo viaggio By

the lonian Seael 1901, un libro &dotto in italiano per la prima volta nel 1957 e giunto tra le

man i di FIl ai ano grazie all 6attore cal abrese
Effettivamente, Paparazzo € un cognome dell'area della Sila che si incontra sporadicamente in
tutta Italia. La sua etimologia é stata ampiamente discussa dai linguisti. Alcuni, come Giro

lamo Caracausi, lo fanno derivare dal volgaaparo (papero, oca giovane) che in calabrese
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significa anche fAuomo piccol o, iuntaaded suffissa o |

peggiorativo e dispregiativaazzo Altri come il filologo calabrese Franco Mosinolimgua

00

Nostra( Mo si no, 1968: 90) segue | a pd sdae@eteet i mol o

la seconda parte del cognome cdiatgbricante/vaditore diselle Ma al di | © del

sulla fortuna internazionale del termine ha sicuramente influito il suo fonosimbolismo. Come

scrive Sergio Raffaelli suingua Nostranel 1961:

fll termine, foneticamente sgradevole, doveva sottolinearesféaciata intraprendenza del
personaggio, comune del resto a tutti i fotografi di Via Veneto. Giovanotti piovuti a Roma in cerca
di fortuna e sguinzagliati a caccia di iser vi
lunario. Pare che in queélimbiente non esistessero analoghi cognomi o soprannomi che potessero

suggerire a Fellini i2F) termineodo. (Raffelli, 1961:

4. Tazio Secchiaroli, 'uomo che ispiro la figura di paparazzo

La paternita del termine potra essere incerta ma sono tutti commrdire che fu Tazio

Secchiaroli ad ispirare la figura di paparazzo. Fu proprio lo stesso Secchiaroli a coprire molti

degl i event. avvenut.i negl i anni 650 <che

Umbria allo spogliarello del Rugantino.

Molti autori, tra cui Tullio Kezich, raccontano che Fellini invitava spesso a cena il fotografo

per farsi raccontare le sue avventréd ami ci zi a tra i due awrebbe

tare il fotografo di scena di Fellini B1%2e a rivoluzionare arhe quella professione.

5. Dal nome proprio al nome comune

Paparazzo nasce come nome proprio. Come e quando perde la maiuscola e si trasforma in

nome comune? La risposta ce la offre Tullio Kezich, un celebre giornalista e critico cinemato

grafico amico di Fellini, che racconto la sua esperienza sul set del film n8usua dolce

vita con Federico Fellini

fill personaggi o del fotoreporter Paparazzo
padovano che ha fatto parecchi film in parti secondarie. [...]Paparazzo € uno ma poiché compare
quasi sempre insieme con i suoi colleghi, nella troupe li chier@maii paparazzi.Come i tre
moschettieri, anche i paparazzi sono quattro: oltre a Santesso, Enzo Doria, Giulio Paradisi e
Enzo Cerusicoo. (Kezich, 1996: 104)

Il fatto che la troupe utilizzasse il termine testimonia la sua orecchiabilita quanto lacgua n

ssita. La parola veniva incontro al sentito bisogno di definire quella figura professionale che,

pur avendo molti punti in comune con il fotoreporter, se ne distingueva profondamente.

6. La diffusione del termine in ltalia.

Il terminepaparazzaniziaad i f f onder si nel |l 6ambiente ci
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grazie alla troupe dea dolce vitama diventa popolare grazie a un altro grande del cinema ita

liano: Totd. Antonio de Curtjsn arte Totg é stato uno degli attori italiani piu famosi e popolari

del6 900Nel corso della sua vita veicol, diver
dei personaggi dei suoi filmpaparazzmon  cert o undeccezione.
NnTot , , Peppino,umé fli d mdadletce 19i6tla di Sergio Co
Toto e Peppino seduti al tavolo di un bar di via Veneto vedono un divo che prende a pugni il
fotografo che | 6ha i mmortal ato. Peppino si |

scenesimili Tot ,, che vive a Roma da pi%¥% tempo, | c

T OT O 8ciocchezze, sciocchezze! Queste liti avvengono per pubblicita, infatti
vedi i paparazzi? Li vedi?

PEPPINO- | matarazzi?

T OT Olfpaparazzi. A Roma i fotografi si chiamapaparazzi e ce ne sono tanti.

Tu mentre stai camminando per via Veneto, ti trovi un paparazzo davanti che fti
fotografa.Tutto calmo questa € vit@Wariani, Buffardi and Corbucci, 1961)

Un testimonial come Toto puo giustificare la diffusione del terminkalia ma di certo non

nel mondo intero. Bi sogna cercare altroveé

7. Paparazzion the prowl

Paparazzi on the prowd il titolo di un articolo apparso Sume Magazinelel 14 aprile del 1961.

E la prima volta che il termine viene usato in una pubblicazione in lingua inglese. Riporto qui
sotto alcuni estratti dell darticolo originale

[ é] He i s a pap aouawlf pack ofofreedance photographeeswho stalk big

names for a living and flash guns at poifilank range Short from a boxThe paparazzi are a

small crewi a couple of dozen at mostand they are more bullyboys than news photographers.

They loungbeneath | amppost s, |l ips |l eaking cigarettes, C
|l o faccio secco [ When he comes out, 0 dril |l hi m
a nightclub doorThen the paparazzi attacklhese days they find necand more targets. Easter is

past, celebrities are drifting down the peninsula, and hot times are ahead. No one is safe, not even

royalty. [...]Like a king. In slack moment#)e paparazzi manufacture incidentone of their

number taunts a show businédsl into armflailing rage, and bulbs flash. The practice has a sound

commercial basis: Italian newspapers and magazines pay as little as $5 for paparazzo portraits of

quiescent celebrities; pictures of celebrity rampant bring as much as $®@fXimate news

photographers scorn the paparazzi streetwalkers of Roman journalBuot like streetwalkers, they

cling to their place in society. Via Veneto cafés have found they are good for business. With

paparazzi lurking just off the premises, cash customess moawatch for fireworks. Now and then, a

paparazzo goes on to loftier things Tazio Secchiaroli has his own agency, employs five

photographers. But most are content to bay on the Via Veneto. Displaced Russian Kroscenko would

not consider moving hisbasef oper ati ons. Al couldn'tIféei ve anywhe]
like a king. | make the Via Veneto, and it makes méTime 1961:59)

Nel pezzo si mette in evidenza chpaparazzisi muovono e lavorano in gruppo. Sono-piu
ttosto infidi: si nascondono, aspettano e attaccano la celebrita che hanno preso di mira. Per

ottenere compensi migliori non esitano a provocare le loro vittime. Siamo agli albori della
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societ”™ delphparazmomagoesei emnt e d etiochéd wkalmentrela del |

star sa di aver bisogno di quella visibilitd che sol@aparazzguo fornirle.

8. Perché Roma? Perché via Veneto?

Negl i anni 650, molte grosse produzioni amer
trasformando Roma nel@ Hol | ywood sul Tevereo e Via Vene
internazionale. | principali fattori che spinsero molte produzioni americane a venire a girare negli
studidi Cinecitta furonolisuccesso commerciale@Quo Vadis | 6i nt er epeplenilper i |
bisogno dellemajor di abbassare i costi di produzione e di trovare accordi di distribuzione piu
favorevoli. Tra la miriade di titoli prodotti in Italia in quel periodo ricordiaBen Hur Guerra e
PaceeVacanze Roman&. pr o p o s i tinw filieh  direftauda 8/itliadnVyler e uscito nel

1953- e interessante notare che il personaggio di Gregory Peck sia unalggta come Marcello
Mastroianni inLa dolce vitae che a sua volta abbia un fotografo a fargli da spallpaparazzo

di nomelrving Radovich. Forse, se in quegli anni non ci fosse stata la caccia alle streghe,
fradovicho avrebbe preso il posto giaparazzonei nostri dizionari. Ad ogni modd/acanze

Romanec i permette di capire che | a Roma degl.i
intellettuali, milionari e playboy passavano le loro vacanzelove in alcuni casi si trasferivano
addirittura. In quegli anni era semplice per giornalisti a catawatizie epaparazzincontrare le

star negli hotel di | usso e nei |l ocali el egar

9. Ladolce vita e i rotocalchi

Per scriverd.a dolce vita Fellini e i suoi sceneggiatori si ispirarono a fatti dinaca realmente
accaduti nel decennio precedente: lo spogliarello di Nadia Gray é ispirato a quello di Aiché
Nana al compleanno di Olghina di Robilant al Rugantino mentre la celebre scerfiardatia

di Trevi si rifa a un servizio fotografico per cAnita Ekberg aveva posato in quegli anni.
Anche le intricate vicende amorose del personaggio di Sylvia trovano corrispondenza nella vita
privata della Ekberg, cosi come il pugno che Marcello riceve dal marito di Sylvia richiama
guello che Secchiaroli presa Walter Chiari per averlo immortalato con la sua amante Ava
Gardner. | lettori di rotocalchi di tutto il mondo conoscevano benissimo ed erano affascinati da
gueste storie ma per gli italiani va fatto un discorso a parte.

In epoca fascista, la censuraea limitato enormemente la diffusione di articoli di cronaca nera

e di cronaca rosa. Léoobiettivo era dar-e | 06id
no di gente per bene e moralmente ineccepibile. Forse € anche per reazione a desesuniadi

che, finita la guerra, la stampa scandalistica registro un incremento sbalorditivo in Italia.
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10. Scandalo a Roma, Palma d'oro a Cannes

Alla prima milanese del 3 febbraio 1960, una vecchia signora sputo in faccia a Fellini. La
Chiesa e gli aristocratii i nsorsero contro il film e- fu ad
mentare da cui il film usci illeso, senza neanche una scena tdghiatalce vitacreo scandalo

sebbene raccontasse fatti gia accaduti nel decennio precedente e gia riportati da tutti i giornali.
Perché? La ragione va ricercata nella natura stessa ddldilduolce vitanon era una semplice
drammatizzazione di fatti di cronaca voltasseandalizzare i benpensanti. Erlto di piu.

Come scrive Giovanni Scolariib61 t al i aindel Fmdmemtio in cui S i
successo economico e dal benessere raggiunto, Fellini é riuscito a individuare i mali sotterranei,

le inquietudini,& ansi e che gl i i($caldi2@08:145avvertono ess
Nel 1960 arriva anche | a Palma doOro a Canne
ria di Fellini al Festival ma commercialmente il film si riveldo un grande successo. Se in Fran

cia La strada(Ponti, De Laurentiis & Fellini, 1954imaneva un campione di incassi con
4.483.000 spettatorl,a dolce vitacon 2.934.000 spettatori conquistava il dodicesimo posto

nella classifica dei film piu visti fino ad allora. Negli anni a seguire nessun film di Fellini

avrebbe piu ottenuto questi risultati in Francia (Boarini & Kezich, 2009: 170).

11. Accoglienza dela dolce vitanegli Stati Uniti.

Nel secondo dopoguerra cb6bera molta attenzion
che veniva dall 6Europa e in particolare da |
di crisi e gli americani adoravano se@gule vicende rosa delle loro star in trasferta. Inoltre

molti soldati che avevano combattuto in Europa trovavano interessante rivedere le terre che
avevano liberato. Con un incasso di 20 milioni di dollari ancor prima di essere distribuito

negli Stati Unit, La dolce vitaavevaconquistato il titolo di film italiano di maggior successo

fino a quel momento. Per distribuirlo ne@iates la Astor Pictures pago il piu alto prezzo

mai pagato per una pellicola d'importazione: oltre 500.000 dollari, piu unanpeate sui

ricavi (Boarini & Kezich, 2009: 189). Venne organizzata una campagna pubblicitaria- che fa

ceva leva sul budget esorbitante, sullo scandalo provocato dal film e sul successo al Festival

di Cannes. Nel 1962,a dolce vitaottenne quattro nominatn agli Oscar: migliore sceneggia

tura, migliore scenografia, migliori costumi in bianco e nero e miglior regia. Era la prima

volta che un regista italiano veniva nominato per questa categoria. La mancata nomination
come miglior film straniero fece moltdi scut er e. Al l 6epoca il rec
guello di oggi. Era compito di una commissione del governo nazionale proporre un candidato

per la categoria alcademye quell'anno la commissione italiana scés@odi Gillo Ponte
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corvo. Risultato: nel962West Side Storyinse 10 statuette lea dolce vitariusci a portarsi a

casa solo il premio per i costumi in bianco e nero.

12.Fel | i ni Apaparazzatoo

Il termine paparazz@oteva nascere solo in un film diretto da un regista che fosse a sua volta

una cet br i t” e che potesse raccontare quel mo I
aveva tutte le carte in regola per il compito: nel corso della sua carriera i giornali avevano
messo a dura prova il suo rapporto con sua moglie Giulietta Masina attriglieraoflirt,

tra cui uno con Anita Ekberg.

13. La nascita dellacelebrity culture

Con Cleopatra(Wanger & Mankiewicz, 19633i chiuse I'epoca d'oro del cinema americano

in Italia. Le star abbandonarono Roma per tornare 1g8igtes Per liberarsi depaparazzi

pero, non bastava lasciare Via Veneto visto che ormai se ne trovavano ovunque degli esem
plari agguerriti. llpaparazza'oltreoceano piu famoso nel mondo e staéal é tutt'ora Ron

Galella, un fotografo ital@a me r i ¢ a n ahe Gedfatheoi thed).Sfipaparazzi cultuve
(Lacayo, 2002). Galella € celebre per le sue foto di Jacqueline Kennedy Onassis e per i suoi
scontri con Marlon Brando che, nonostante gli avesse spezzato la mandibola con un pugno,
continud a perseguitare con un casco daoft bal | Non hot mas guardato A
nel | 6o braccomth GaleNadlo sempre scattato fissando la mia preda. A raffica, come

un pazzo per riuscire a catturare la normalita, una smorfia spontanea, un gesto che smonta la
presunta perfezione dellarloo i mmagi ne  (Brigaihia201b). Ron Galellad
conosce il suo pubblico e il piacere che prova quando attraverso le sue fotografie sente di
conoscere meglio i suoi idoli, di essere piu vicino a loro. Con il passare del tempo anche le
star impareanno a sfruttare economicamente il desiderio del pubblico di intimita aeida

brity, prima trasformandopaparazzinei loro principali alleati e poi documentando da soli la

loro vita privata attraversosocial media

14. Effetto spiderman.

SpiderMan (alias Peter Parker) e un personaggio dei fumetti creato da Stan Lee e Steve Ditko
nel 1962. Peter Parker si guadagna da vivere vendendo a un giornale le foto dM&pider
(ovvero di se stesso in costume da supereroe). Trovo particolarmente significativo perso

naggio simile sia nato nel periodo in & dolce vitasbarcava negli States. In un certo senso

Peter Parker il pri mo fApaparazzo di se st
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viene anticipata una tendenza che avrebbe caratityiz decenni successivi, ovvero quella
dellacelebrityche inscena scatti rubati per trarne benefici in termini economici e di popolarita.

A questo proposito, un caso interessante & quellondiht in Paris(Salomon, 2004). Si tratta

di un video pornografico realizzato da Rick Salomon durante una notte di sesso coii la sua
apparentemente ignardidanzata di allora, la ricca ereditiera Paris Hilton. Nel 2005, il video
ricevette numerosi riconoscimenti tra cui gli AVN Award genfpiuv endut o ,fihel | 6 ant
pit noleggiatad e | | 6 a n n igliore campagna di rmarketing

15. | paparazzioggi.

Nell'era dei social media, la visibilita € un fattore di gran lunga piu importante del talento per
il raggiungimento della fama. Con la giustangegna di marketing ognuno puo avere i suoi
quindici minuti di celebrita. Anche i bebé, come sanno bene le cosiddattarazzi(Urban
dictionary, 2007)vvero quellemadri che registrano con foto e video ogni istante della vita
dei propri figli per poi cadividere il tutto in rete, in modo ossessivo quanto irresponsabile.
Dagli anni '50 a oggi, il rapporto tpaparazzee celebrita € cambiato radicalmerRer le star

€ ormai prassi invitarepaparazziagli eventi. Lo stesso Ron Galella, orro#tantenne, corti

nua a immortalare divi ma lo fa con regolare accredito e in occasione di eventi come il MET
Gala. Il sistema e completamente diverso da quello degli anbadiolce vita numerose

l eggi tutelano | 61 mmagi n acam erezkzoele escusive per glit © e
eventi della loro vita privata come matrimoni, battesimi e nascite di bipabfigura del
paparazzoé ormai sulla via del tramonto ns® oggi I'immagine e uassetsu cui le star
possono monetizzare, il merito € anchgueki fastidiosi e audapaparazzidi Via Veneto che

per primi ne colsero il valore economico.
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Francais et créole en Haitiune situation de contact de langue complexe

BienrAimé Guerlande

Université de Poitiers

RESUME

omme certains pays des Antilles, Haiti demeure une zone de contact de langues permanent et
continu, depuis | e d®but de | 6aventure europ6¢
premier contact de langues entre le francais colonial et les larfgaaas apportées par les esclaves
fut "’ |l 6origine de | a formation du cr ®ol e hapt
indépendance, Haiti, a gardé en héritage la langue francaise. Ainsi, créole et francais sont, a leur tour,
en contact sur leerritoire. Malgré que les deux langues partagent le statut de langues officielles, leur
coexi stence nobdest pas har moni euse. En effet, | a
apparentées lexicalement, engendre beaucoup de divergences ettguiepement dans le domaine
éducatif. Sur le plan du statut social, le créole ne jouit pas du méme privilege que le frangais. Ce
dernier est souvent considéré comme langue prestigieuse, langue des gens aisés, langue du savoir,

langue des scolarisés. ter ®o0 |l e, m° me so6i | reste | a seule I ang
souvent attribué, entre autres, le qualificatif de langue populaire. Ainsi, cette situation de contact
sbav re tr s complexe notamment, dans | e domaine
MOTS CLES:

Frargais, Creole, Contact, Haiti, complexe.

ABSTRACT.

Like many countries in the Caribbean, Haiti has been until nowadays an a continuing area of language
contacts since the landing of the European colonial powers in the region. The first contact between
French, the coloni al | anguage and the slaves®6 /
Haitian Creole as we know it today. After its independence in 1804, Haiti maintained the French
language. Since then, Creole and French have coexisted biaittan natiorstate. Although the two
languages are lexically related and have acquired the status of official languages, their cohabitation is
problematic and gives rise to controversies, particularly in education. In terms of social status, Creole
doesnot enjoy the same privilege as French. While the latter is often considered the language of
prestige and knowledge attributed to the wealthy, and the educated people, Creole is seen as the
language of the masses, and despite the fact that it remainalyhlermyuage spoken by the entire
population. The contact between the Creole language and the French in Haiti has resulted in a mixture
of languages, something that is generally common to all situations of language contacts. But socially,
this contact is @ry complex, particularly in the field of education.

KEY WORDS
French, Creole, Contact, Haiti, Complex

117



1. Introduction

Léoaventure europ®enne en Hawpt.i néa pas seul e
nai ssance do unaussi@rovogeé un §rand mélange delrages at de peuples et un
étonnant brassage de langues (Pomplius 6 1 : 13) . Comme beaucoup doé

colonisés, Haiti vit au quotidien avec des séquelles trés diverses, laissées par la coldémsation.

eff et |, |l es cons®quences |linguistiques, | 6une ¢
de peu do6®tudes de | a part des th®oriciens di
en compte | 6aspect ®comddmiugue setaspaelcittsi cawes sa
plan social, culturel, p s y ¢l9®tl 26).gAIng, comme don ® s

nombre doébanciennes colonies de | a France, Ha
En se positionnant sur | e plan g®ographique,

de ses proximités aveccertama y s hi spanophones et m°me angl o

de | angue fran-aise. Mais | es circonstances |
officielleslefrancaiet | e cr ®ol e. Aujourdodéhui , dlaagué r an- a
de | a promotion sociale, de | 6®ducation, de

étant la langue premiére de tous les Haitiens, est percu comme la langue des analphabétes, des
gens défavorisés, non instruits, non cultivés, mBngue de | a masse popul ai
soci al, | a | angue constitue une composant e
per p®t uell ement n®goci ® ,2MW9: 9).ILessonsadératiens qualess o C i
locuteurs octroienta hacune des | angues officielles doéHa
scolaire. Par ailleurs, ce classement social entraine non seulement une situation de distinction de
groupes mais aussi de réels problémes de discrimination puisque la colachepdsation qui ne
sbexprime qubden cr®ocle a acc s ~ des documen
cr®ol e ®tant peu pr®sent ~ | 6 ®c oral tlans cdrtainep a s s a ¢

circonstances met les locuteurs mamples et ceux qui ont une faible connaissance en francais

dans des situations déins®curit® | inguistiagqu
®gal ement ° | 6®col e. Dans |l e syst me ®ducati
barrid@ e qui emp°che dbébacc®der au fran-ais. é
| 6i ncapacit® des enfants ~° apprendre | e fran
parl ent | e cr®ol e. €& traver sespredsions sutlagedese, nol

des créoles en particulier, des créoles francais. Nous aborderons le qualificatif du bilinguisme
haitien, c'esé-dire, comment se présente eetfouble identité (créolophoffi@ncophonie)

linguistique dans la pratique et pkécifiguement dans le systéme scolaire.
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2. Lagenése des langues créoles

Le phénomene de la colonisation, qui apparait vers la premiere moitié ciel¥, donne

naissance a de nouvelles communautés et de nouvelles cultures avec de singulieres
manifestations dont les langues créoles. En fonction du passé colonial de certaines sociétés,

on retrouve des créoles a base lexicale anglaise (Jamaique), espagnole (Colombie), francaise
(Haiti), hollandaise (Indonésie), portugaise (Cap Vvert). Dans lee adal cet article, notre

propos se limitera, en particulier, aux créoles a base lexicale francaise, famille a laquelle
appartient le créole haitien. Ces créoles se retrowsers deux zones géographiguaszone
ameéricanecaraibe (créole haitien, louisiaa i s et des Petites Antill

i ndien avec | 6existence du cr ®ol e mauricien,
Nouvelle Calédonie, la présence du tayo, un créole a base lexicale francaise, qui est le seul a

se situer horge ces zones précitées et qui est parlé par une faible portion de la population.

Sur le plan étymologique, le ternceeole a été longtemps controversgependantl semble

désormais fixé. Certains créolistes, garticulier Chaudenson (1995a: 1), avanagnt de i

motvi ent d e criolfb;eadtgsté @m foahcais, dés la fin du XWiecle dans une
traduction de | 6espagnol , i voit sariold or me
ou criolle, variantes savantes qui cédent peu a peu le paddao. Le dictionnaire de
Fureti re (169 f@enom quelesdEspagnalsu@nentd kews enfantsogt

n®s aux(illndsebsadg i t I Cci des I ndes occidentale
désigner tous les descendants des européendanés | es col oniiels . s OPeasrt
appliqué aux facons de parlprar t i cul i r es (\omgue 200033). Ban | oni e
aill eur s, il faut dire que ces parlers part.
créole), furent souventédignés dans les colonies s termes péjoratifs tels queancais

batard, francaisorrompu, baragouin, langage négre, patois négra encorejargon. Ces
d®nomi nations d®favorables se retrouvent, a
créok coexiste avec la langue des anciens colonisateurs.

Les études sur les langues créoles sont relativement récentesne | 6 i ndi que Chae
(1995 ad4premi re description scientifiqgue dbé
Trinité, (aujourd h u i Trinidad), que TthaiThdory and Bpnactite®B6 9 J J
CcreoleGgrammao. Ce document reste toutefois iIisol®
vif engouement <chez ceux qui sont i nt ®r ess®
(ibid.: 5) aj o utqaeidixares apres sampublecation que C. Baissac effectue -un tra

vail sur la grammaire mauricienngtudesur le patois créole mauriciénll faut atendre la

fin des apo®esqdaé®58eitienne ° l a Jamapque,
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premier colloque international consacré de facon spécifique aux langues aBée lors,

les manifestations et les intéréts scientifiques, du c6té anglophone comme darodie

phone se multiplientfiDes revues spécialisées se créerent: Etudes créoles pour les francopho

nes, Journal of Pidginand Cretlean guages p o ur (Chaedensail®95ilb)o phones
Le contexte sociohistorique de la formation des créoles pousse certaipsrtienlier
Chaudensof1989: 21), aaancer que | e ssortappguesedans des @ualrese s A
temporels et spatiaux tres précis. Elles ont pour la plupart une date de naissantmiteas

un ter mi n&aut rewoocher che aaes mevfaxmeesmplificel duns | e
francais cb6est | e cas de Meitlzl dtl 9@8B9 2 &gble decldqtu® Pa
R®uni on et de | a Martinique est du fran-ais

le créole a de grammaire est th grammaire francaigelLes créoles devinrent un domaine

déi nvestigati on, au poi nt gue c elaboratoira s aut
permettant de faire lalunmiée s ur | 6 or i fihu foret a dhesare duales@tudesse
développaient et que les connaissances y devenaient plus larges et mieux affirmées, on a pris
conscience quboil y avai-t |l © une opportunit®
science: | a gefChaudensahb@d®a:l ahgpue®dbautres vor
l oppunit® quobdboddestnt] d esa < r2®m lul is kaef rf tieas Mme( 1gueE
| angues cr ®ol es ont pu appara’tre comme | 6
bioprogramme linguistique u i se serait constitu® au cours
| 6homme dodada@®dearge e t. Nahmmoihseles gtadegstrtlas édangoes
cr®l es ne semblent pas appor t emgaga mumainr ®p o n
Chaudenson @95 6) évoque luméme sa restrictiondd e s sSi la créolfstigue ne permet

sans doute pas do®cl airer de fa-on d®finiti\

revanche faire accéder a une connaissance précise de la genese de certaiess lémng

crédes euxm® me s , en | 6 Cepemrdeamded jusquod- aujour
ndbexiste autour de | a gen se des cr ®ol es.
3. Bilan de | a situation |linguistique doHapt:

La constitution de 1987 doHaupt iis, @lqui signifiel e ¢ r (
gue | e cr®ol e est d®sor mai s, au m°me titre (
des deux | angues sur | e plan officiel -ne se
adire au niveau mwWeestOufiali teat inoont agqmie nte ~ I
l i ngui stique &est | 6un des probl mes qui se

pratique et de | 6utilisation des | angues e

120



syst ®mat i qu e 9ir desedonmées quantitatives] quisaideraient a mieux élucider la
situation et, plus précisément, a connaitre le nombre de locuteurs de francais. En Haiti, il
existe deux fagons 6 ac qu ®r i r | a soit pan tgaosenissionr fanmlial@ait £re

| appant ” | 6 ®col e. La pratique du fran-ai s
particulierement a la capitale qui constitue en quelque sorte le centre de la scolarisation. De ce
fait, l a ma trise ou | a connaeicertsirermareerecre | a
fonction du milieu et du niveau de scolarisatibn. f aut soul i gner aussi
scolarisés dans toutes les couches sociales (défavorisées, moyennes, aisées). La production en

francais se rencontre surtout dans siasations formelles. Ainsi, le francais est pratigaés

|l e cadre scolaire par |l es ®coliers, pui squb
partie des cas, d s |l eur premi re ann®e ~ 186
adespobl mes doéins®curit® | inguistiaque, par

comme des modeles quant a la transmission de la langue. Le francais est également pratiqué
par | es fonctionnaires de | 6adminigrésrdat i on
bureau, ils peuvent utiliser oralement le créole, le francais demeure la langue utilisée a 100%

l 6®crit, et il est ®galement wutilis® par |
campagne. Le francais est aussi utilisé par les genss ®s g U | sdben server
montrer leur appartenance sociale ou encore pour se différencier des autres. En somme, cette
| angue est pratiqu®e par | es personnes scol
néa pas O®t ® 7, I faud udigner@galenient gue edtte datégorie de scolarisés,
dont nous faisons mention, est une catégorie plutbt hétéoganeffet, les niveaux de
scolarisation varient doéun individu ° | dautr
SaintGermain (1997612) aborde le probléme de la démographie linguistique, en essayant de
faire la lumiére sur les parameétres qui expliquent umiatque:fll a toujours étdifficile
do®t abl i r delperlatsfrangals rpeur deux raisons | 6 a b s e réfingion d 6 u n e
appliqu®e qui tienne compt e de dtéde guangifemec e s d e
p h ®n o m Les erdisons évoquées par SdB#rmain nous semblent effectivement
pertinentes, car proc®der - | &de, entre autres,ide e d e
tenir compte des pEafl%9Inuntrecensemantudé lalville Gevfaog u e .
Prince, capitale doéHawpti, a mdimguoisticues.dSelonb t e n i
Pompilus, ce recensement montrait:que

fisur un ensembldel42.000 habitants, seulement8) personnes, soit 11,1%, parlaient couramment

le francais a la maison. Le reste de la population comprenait, en proportion mal déterminée, des gens

qui , tout en ®tant capables “tilisaleri wependantipmsr de s b e x
spontan®ment | e cr ®ol e, eto (Bonplustld6xB2)qui ®t aient des
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€ la suite de ce recensement, qui a donn® | 0
locuteurs pouvant utiliser a des degrés divers le francais, plusieurs chercheurs ont essayé de
déterminer le nombre de francophones haitiens en évoquant des Slappéeximatives.

Nous pouvons citer en exemple Valdman (1978:

retrouve | e plus grand nombre de cr ®ol ophon
nombre de francophones. Si on peut, sans aucun doute, radmettq u e , pour | 6of
fran-ais et | e cr®ole sont sur pied do®gal.i

officiels sont écrits dans les deux langues. Méme le texte de loi, stipulant que le créole et le
francais sont les deux languesaf ci el | e s, n 6 e s Cette si@udtiorge®t togt@ 6 e n f

fait r®ell e pouQue teGatmnmsacapitale ®u ddns lepvélgssle province,

tous | es document s ®manant de | 6£t at sont
rencontrons gel ques documents ®crits dans l es deu
déidentit® national e, de |l a carte ®lector al
fran-ais dans | e domaine de | 6®crit nous r
cr ®ol e. Bien que | e cr®ole dispose officiel
d®vel oppement de | 6®crit cr®ol e par rapport

cette situation adela de ce phénoméne de dominance (créole langmenée, francais

langue dominante). La situation financiére du pays parait étre un élément significatif, ici

Comme | 060 ®v dMassieux ¢halo@ant la questionndé ®cr it pour | e cr @
le fran-ais jouit de phirtt@®rmbnde déuhasgaéeutnder
l ongue tradition de | 6®crit, que |l e cr®ol e, m° me
significatives, notamment au XI X me et au XXI|I me s
méme anciemeté historique ni connu le méme aménagemdat pauvreté , les difficultés
consi d®r abl es de toute scolarisation, en | 6absen
obstacll ecsongwibeint de .{HazaetiMadssieux20l: 260)0o mpt e 0

L6i mtt®@m du cr®ol e ° | 6®crit, not amment d e
demande de tenir compte de ces problemes et nécessite aussi une transformation de la
perception qa | es | ocut eur 6 aocnct sdu clro®oclrei.t uie [
transfc mati on des mentalit®s des repr®sentatio
complexe: une langue ne peut vraiment étre une langue écrite, qui fonctionne comme telle,
quesisesibut eur s Vv eul e(Hazaelflassieed201le 1268 ) s @il tOécrimec a p a
leur langue maternelle constitue parfois un élément de fierté pour certains locuteurs haitiens,

gui se vantent souvent doé°tre plus comp®tent
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4. Le systeme éducatif face au questionnement des langues

Le systeme scolaire haitien fut dés son origine modelé sur le systeme frangais et

| 6enseignement fut toujours donn® en | angue

| 6ensei gnement fut, ddéune certainedefla- on,
population ne maitrisant pas le francdi® majorité des écoles sont confrontées a des
problémes de professeurs non qualifiés, mais de facon plus redoutable a la question

' i ngui stique. En faisant | e poi nijusqulgrla | 6 ®v o
probl ®mati que des | angues nbdéba pas O® ® cl ai 1

domaine éducatif.

4. 2.1. La Réforme Bernard: une tentative de redressement

Bon nombre de réformes ont vu le jour dans le systéme éducatif hegpemdant, par rapport

aux pr®c®dentes, | a R®f orme de Joseph C. Ber
apport®, en quelque sorte, une nouvelle orie
concert avec son éqapune réforme édudatv e vii 8@wnal ufat i on de | 6ar
| 6®r adi cati on de | 6anal phab®ti s me, l a g®n®r
| 6ensei gnement et | 6i ntroducti on du cr ®ol e
| 6ensei gnementspemiérananndgeedu setdndr e O, 260@I10I). n t

En 1979, la Réforme Bernard fut lancée dans un contexte particulierement difficile, dans une
atmosph re politiqgue 0% | 6®ducation no®tait
réforme a cette gbque devrait sembler évidente, puisque le secteur éducatif était plus que
jamais dans une d®cadence consi d®rabl e, gue
encore au niveau de | O0inadaptation des prog
104), fle systeme éducatif haitien était prisonnier des schémas importés de France et
produisait une élite intellectuelle étrangéere a sa propre réalité, a sa propre culture, incapable
déappr ®hender comme el |l es s o0n kousdésepppement n ®e s

® c o n o mil yopuai lteu de repenser le systeme.

4.2.2Le point de vue des r ®f or mateurs sur | es
Léintroduction du cr®ole ° | 6®cole constitus:
Bernard. Dans leurdiagnostic, les réformateurs stipulaient que le francais, langue

ddoenseignement, constituait un obstacle ° suU
| 6®qui pe de |l a r ®f or me, ) l a volont® de f ai

socale et culturelle du pays. Dans un discours prononceé le 20 mai 197®jideerBernard
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déclaraitquéc et t e d®ci si on doéutiliser | e cr®ol e, I

|l es cycles doéoenseignement, r e p doacdonnalitétrde | a pr
| 6us afgeanduai s comme prDENi1982 3¥). Towelig, lagélorme Riea Pt |

pr ® oyai't pas doéinterdire |l e fran-ais c¢comme
doéo°tre | angue ensei gn®e ecto nl caenrgnuee |dbédaesnpseecitg nle
| 6ensei gnement, | 6objecti f g®n®r al est donc
atteint dans |l e deuxi me Cycle de | 06Ensei g
comme | angue doen sericgle ®mdanental rammeson dewd le [irer dans

le documentaiti-DEN visait principalement

fiLa promotion de | a |l angue c¢cr ®ol e, | d68®radication pl
du code ®crit fran-ailsi,ttl ®r®atudree dkd exeprtes diammg uer @a
la culture national e, la possibilit®, “ Il ong ter me

langue, a tous les niveaux de la scolari(élaiti-DEN, 1982 50).

Par ailleurs, malgré le bifondéd e | 6i ni ti ative doéintroduire |
fut pas bien accueillie par toute | a popul at
Les oppositions, face a une telle mesure, se manifestérent a des degrés divers selon les
caégories de la population. Les classes défavorisées, pour qui le francais est un outil de
promotion social, voulaient que leurs enfants accédent rapidement & la connaissance du
fran-ais. De ce fait, | 6i d®e de mkleprécensal met t r
la réforme, ne les enchaiitpas. Toutefois, Vernet (19825) explique que "la population
analphabéte de la paysannerie ou du-gouso | ®t ar i at urbain accepte
compris quoil ne sobagitpprlserdoi mae+di seet d
| 6®chell e sociale". En revanche, |l es parent
initiative une sorte de régression sociale et méme intellectuelle pour leurs enfants.

Tout compte fait, malgré la promulgatiole la constitution de 1987, reconnaissant que tous

les Haitiens sont unis par le créole tout en érigeant ce dernier au statut de langue officielle a
ct't® du fran-ai s, et mal gr ® | es d®marches d
deux langues darle systeme éducatif, la conception de la politique linguistique en Haiti se
heurte 7 beaucoup de | acunes. Léabsence dobu

donnant accés a un réel aménagement linguistique, la problématique de la didactique du

fran- ai s | angue seconde et/ ou ®t rang r e, | 6
maternel |l e, | 6i nexi stence de mat®riels ad®q
cr ®ol e, l a diversit® des progr amme ks, lest l eur
®qui vogues des enseignants et |l es d®ci sions
de chacune des | angues sont aut ant do®l ®me n
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dans |l a mise en TuvreOrdeStume @Ol pt ®gerece i dgac
veulent beaucoup plus symboliques que pratiguesprojet de planification dans le cas
haptien ndéentend pas ou ne | aisse pas entenct
| angues particul i agesetes représentatiorts @ue e aeteurslsoziaux sem
font du créole et du francais, les normes souvent contradictoires que chaque établissement
scolaire ®tablit dans | a gestion des | angue
| 6 £t at e entered nappéiquer. Lee dontexte socioéducatif haitien présente ainsi une
situation tres contrastée qui nous laisse penser tantdt a une éducation bilingue tantét a une

®ducation qui vVvise | 6exclusion du cr®ol e afi

5. Quelle dénomination pour lebilinguisme haitien?

Le cheminement hi storique, ®conomi qu e, cul tt
jours, méne a une situation linguistique que certains qualifierent pendant longtemps de
bilinguisme. S i | 6 o a revua detlittératare autour du terme bilinguisme, on pourra
constater que les définitions qui lui sont consacrées sont multiples, et parfois méme
divergentes au niveau du contenu. Ainsi, dans le champ de la sociolinguistique, la notion de
bilinguisme estujette a controverse. Dans la conception populaire et méme chez la plupart

des auteurs, le concept a été longtemps considéré comme évoquant une égale maitrise entre

les deux langes. En effet, Bloomfield (1935 57 ) , | 6un des prtomi er s

considére que le bilinguisme consiste par | er deux | anguantspour | 6 ®g
| angues maeerbridlilngwu.i sine, cobest |l a pomssessic
nati f s dans |.e sDOchaut x e § a chea scch e apposés &8 ees sont

considérations jugées trop limité&s6 e st ai n s i(1969u e6 9T a,b oacuaresti d r e
parl er de bilinguisme dans tous | es cas 0% i
| 6®crit, “ | 6or aliduouatoutgrugboupe sas dlifaut erfieddee ~ un
par bilinguisme le fait général de toutes les situations qui entrainent un usage généralement
parlé et dans certains cas écrit de deux ou plusieurs lapguesn méme individu ou
g r o uMaekey (1976 10) va plus loin en considént le bilinguisme commé 6 al t er nanc
de deux ou pl us @ep edreduaxntl,annigluepro®ci se que, (o
utilise systématiqguement deux langues a des fins difigse le phénoméne est auti.
existedese mmunaut ®s 0% | 6on utilise syst®matique
Ce phénomene de divergence linguistique, selon la fonction sociale, estcphutdtsous le
nom de d(ibid))l Row isidi etdPy (2003: 108), le bilinguisme ne congifpas une

situation langagiére unique en son genre. Il réunit des facteurs dont chacun peut étre observé
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dans dbéautres contextes. La parhinaison Hanerst ® r @
et Blanc (1983 6 ) , sOi nt ®r e s s ® oohsiderant lecbinguisane sousdleus | a n
for mes di st iigneattpa deux npta difierendsilinguBmme et bilingualité.
-Le bilinguisme r®f re au bilinguisme soci
dans lagquelle deux langues sont entaot.
-La bilingualit® correspond au bilinguisr
| i ndi vi du qui a acc s ~ plusieurs | angues
Ces différentes approches nous aménent a nous interroger sur la qualification du bilinguisme
e n Ha pstdeque &re biliyue en Hail® Comment se concoit ce bilinguisswiétal?
La situation linguistique rend la description du bilinguisme complexe dans le cas de ce pays.
Dbaucuns, not amment Charles Fergusoifossieevoi ent
En développant son approche sur quelques situations de contact linguistique particulier,
Ferguson a pris parmi ses exemples, Haiti. Selon lui, le créole et le francais seraient deux
vari ® ®s doéune m° me | angue aqgdeileurstatut docidl gu®r e n c i

dans la répartition de leurs fonctions. Dans son article Bsogudéfinit la diglossie ainsi

fiune situation linguistique relativement stable, dans laquelle il existe, en plus des dialectes
primaires (qui peuvent comprendre wtandard ou des standards régionaux), une variété
superposée fortement divergente, rigoureusement codifiée (et souvent grammaticalement plus

complexe), qui sert de support " de nombreux et prest
période antérieure u doOune communaut ®cetteivarigéudstsptincippleraent®t r ang r €
apprise par l e biais de | 6®ducation formell e, et
communicatifs écrits et formels mai s el |l e ndest j ameari d&@ lae mpl oy ®e

communauté, pour laconversadbn or di nai,l%®»32530Fer gusson
Ferguson distinguait une vari®Hi®pr(ersd utgea )e,us
vari ® ® non prestigieuse quoil nommai t vari
francais, considéré comme la variété haute, est réservé a des domaines prestigieux comme les
services religieux, | até, lep colresperslanceése lespdiscoors e
politiques, les journaux radiodiffusés, les écrits littéraires, les éditoriaux de presse, tandis que
le créole, la variété basse, est utilisée pour donner des instructions aux domestiques, pour les

conversations amites, dans les chansons populaires, la littérature folklorique, les

pl ai santeries. Ce raisonnement, ~ propos de
a ®t ® diffus® et adapt® par bon nombrm dodaut
|l 6article de Ferguson, p r @iwaionttypiquédde diglossiec o mme
Toutefoi s, cette application de |l a th se de

adéquate pour certains auteurs, en particulieuéag et Degan. Laguerre (2009: 42) avance

g u ela tliee classique de Ferguson (1959) [e$t assez précaire pour analyser le

comportement langagier des Haiti@riscontinue en expliquant que la théorie de la diglossie
126



de Fergusoniicontrairement a la réalité lglagi r e en Hapt i, fait de
de la communauté linguistigu des ut i | i s a(taguerre200948). Dejeann - ai s O
pour sa part, reprend la théorie de Ferguson et analyse minutieusement la situation

| i ngui st i gue aspéctsaqda réfutatibnbconsistedaensettre en lumiére le statut,

|l es modes et | es conditions doutilisation de

des données linguistiques, historiques et sociologiques. Imafficomme le cite Prudent

(1941 : 2 59n neg pedt prétendre & une saisie des mécanismes langagiers en Haiti, sans

une information suffisat e sur | a s bepan@ta®e, hoatfaitemantanxeaotres

auteurs, quoil y a deux communaut®s | ingui st
fis i | 6on d®&fdennkercopmme9d .G7) une communaut® | inguisti
doéiadteiron ' ingui #shi gouwest hdker &aueglulbed exi ste clte 7
communaut ®s | inguistiques telles que | 6lane est cor

communauté linguistique dont les membres parlent le créole et F celle dont les membres
connaissent le francais. On dira que F est complétement immergé dans C. Tout le monde
appartient & C. Mais un groupe trés restreint forme F. Tous les membres den&cgssairement
bilingues, tandis que la plupart des membres de C sont unilindegjean1979: 3.

En tenant compte des considérations de Laguerre et Dejean, nous voyons effectivement que la
th®orie diglossiqgue de cbrespondEa®alg réalitéchhitierene, qan 6 i |
|l e cr®ol e ne saurait °tre consid®r® comme un
communauté linguistique unique en Haiti. Néanmoins, dans un sens plus large et en nous basant

déune p aapresentations qui arenent les locuteurs haitiens a voir dans le francgais une

| angue sup®rieure au cr ®ol e, et dobébautre part
domaines comme | 6administrati on, labemantsunepouv or
situation de divergence entre | e fran-ais et

ailleurs, cette communauté linguistique, que Dejean a désignée par la lettre F, est tout de méme
dans une situation bilingue, puisque les loasteui y appartiennent peuvent manier les deux

| angues ° des degr ®s divers.etVernetis | , s e minme § o
doive pluttt sbéorienter vers un r a@defversnua me nt
puretsimplereie 6 ( Ch al98888).s o n

La hiérarchisation sociale des deux langues méne aussi a des comportements ambivalents qui se
traduisent tantdt par un sentiment de rejet, tantdt par une acceptation de la réalité linguistique. On
peut avancer, ici, comme Lecleft986: 29) quefla langue et la société constituent un tout

i ndi ssoci abl e, parce gque | alallaagnegfrangaisersvéturiee r e f
di mension sociale assez consi d®r abl equeeel | e i
politique, qui en font une langue de promotion sociale. Le créole a une valeur fortement

symbolique, entant qu'outil de communication unificateur de la nation. Or le panorama de la
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situation linguistique montre que l'officialité de ces deux langsedoin de faire changdes
représentations: leur égard. En tenant compte de I'aspect langue supérieure et langue inferieure
gue revét la notion de diglossie, on peut voir qu'une construction diglossique continue de faire son
chemin en HaitiLe créole ne jouit pas de tous les privileges sociaux qu'on accorde au francais et
surtout n'arrive toujours pas a se faire une place dans I'enseignement. Au regard des difficultés
linguistiques que rencontrent les éleves et aussi les enseignants,ditapame une nécessité
d'interroger le systeme et en patrticulier les pratiques d'enseignement, afin de mieux comprendre
l'enjeu des représentations des langues mais aussi de creuser des pistes pouvant susciter un

changement.

6. Conclusion

Lerapportdal omi nati on exi stant entre | es deux | an
avant m°me | a fondation de | a nation et per
comme langue unifiant les Haitiens et légitimé comme tel, plusieurs questioesirdat
encore sans r®ponses quant © |l a d®cision dou
est évident que la situation du systeme éducatif est fortement corrélée a la situation linguistique

et que le disfonctionnement du systeme ainsilguidactique des deux langues en usage ont

des incidences sur | 0enseignement et | O0appre
cl i mat déins®curit® | inguistique qui nui t

| angue e s'tliplsieptegemationdet attimdes individuelles, collectives qui peuvent

étre positives ou négatives, au gré des besoins et des intéréts. En effet, on peut conclure ici que
les représentations du créole et du francais en Haiti commandent souvent taseroemts et

des actions qui ne sont pas profitable pour le systeme éducatif. Pour aboutir a une cohérence

l i ngui stigue en Hapt. et surtout pour per met
apprentissage qui leur pose moins de contraintesloit parvenir a mettre en place une réelle
planification linguistiqueDémystifier certaines représentations diantes du francaidangue
prestigieuse, langue élitiste, langue difficilengue du savoiet de lapromotion socialeeste

un défi majeur mais cependant, indispensafila. décolonisation linguistigue, méme si elle

doi t °tre 7 l a fois continuit® efonatleptur e,

d®vel oppement e2009B3.uti 06 (Laguerre
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Foreign influences in the Greek language. Cultural and linguistic interconnections and

interferences

Dr. Pedro Jesus Molina Muioz

University of Cyprus

ABSTRACT

his paper aims to present the evolution of the image of Silenus and the saipderne their

dramatic importance and their survival through the centuries. At the same time, using these
characters, remarks will be made on the influences in the Greek language from other languages in the
Balkan Peninsula, and also the interconnecthimisveen the different mythologies. These characters,
as members of the Dionysian thiasos, are related to many fertility rites, especially in the ancient Greek
religion and mythology, that have survived to the present day and have evolved into a series of
creatures, protagonists of the modern fertility rites of the earth that take place all over Europe, and in
Greece, in particular, have become the main characters of-thedol ed A Dr omenao.

KEY WORDS
Silenus, Dionysian rites,&nival, fertility rites,Dromena

Introduction
Silenus, wio is at thesame time leader ahe chorus of satyrs and also emlependent
characterjs usually represented as an old satyr, wijbiee features instead of those of a
goat,with a long beard, baldheadand hairy body,dressed in leopard skin. This featufe o
Silenus is one of the elements with treatest impact in th€arnival rites during théestive
period of Christmagthe so calledp} t ¢)@sdbighlights in many of the ritesthrough a
monstrous zoomorphidress the aimto give the charactdhe aspect ofa mythologicalold
man This is also reflected in the names that currently many of the characters receive in the
) L e:dDBhoeUlBes e v hadg gmdci.o U} 69
As a member of the thiasos of satyrs and maersl@susis related to the fertility rites of the
earth and, therefore, to Dionysus and Great Mother Cybele. According tootiegraphic
Lexicon of Classical Mytholodyhey are childish, naive, lubriciouslumsy, useless, foolish,
untrustworthy, thieves, drunkards, curious, fearful, boastful but docile and cow@riWC ,
vol. vii, 1994. From the first literary mention in tHéomeric Hymn to AphroditeAppendix,
Text 1) Sileni and satyrare assoaited with nymphs and wildlife inhe mountains. Likewise,
they are related to dance and wiakements that are very present in Bienysian procession
andfertility rites. This is observed, for example, in thed®ps of Euripides, where Silenus
appears, as father and ringleader of the satyrs. In this passage he comiptainkis
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distressing situatiorhecauséne finds himself in a strange land deprived of wine, dance and

sex Appendix, Text 2)with the exception of the brigiencounted  h & withhthe Cyclops

who, drunk, considers him a Ganymede. Moreolierjsnot only deprived, along with his
children, ofthese pleasurgsertainingto their participation in the courtship of Dionysbsit

also, as Jiménez Justicia (2015) points out, thex lieeen relegated from their rale the

procession to shepherd$ the herds of Polyphemus, an activity strikingly opposed to the

happiness of the Dionysian cultnd also opposed to its role as triggers thaly are of the
fertility of the earth and remneration of nature.

Following Griffith (2002), the Satyr Play, with its predilection for the rustic and exotic elements,

with its erect phalluses and its close relationship with Dionysus, aims to be a dramatization of

certain rituals of fertility that argtill taking place in many areas of European geography:

- Alpine Area: Krampus(Bruce, 1958; Honigmann, 1977; Tongue, 1958)rchf (Natko,
2014), Pehta Perchta Berchtg Berchte Fasnacht Frau Berchtao Frau Faste(Natko,
2014),QuatembercaFronfastenweibe(Grimm, 1888) Quantemberman(Grimm, 1888).

- Bulgaria: Kukeri (Sheffler, 1984; Bakalova, 200¥arakondjulo Karakondjo| Survao
Survakarf.

- Croatia KurentsandZ v o n? ar i

- Greece (Galanis 2013): } U~ daiiyCeg(?812),i o9 U3 a (0 UryecdeLg Babali,
2012),A ¢ ~ @ g 0IY( eofpoghwians, 1906:p) U3 1M 1994) s s UUU) s3siid
1997 & 1999, 7 U" s UU I8 )i & dBpkalava, 20097 * Ue " o UYssaeg,a Uy Uae
zrveho@p&s UG ®53Ydedo o U ([ asrg BUWU, 19584 997)

- Hungary Bus6jaras.

- Ireland Wren day

- ltaly: Badalisc(Barozzi & Varini, 2001)Martino, Mamuthoneslssohadore

- Lithuania:UzgavenegU g g a ).an as

- RomaniaCapra/Brezaia

- RussiaMalanka

- SerhiaKar akoKagak akagap aKolddgra

- Slovenia Kurentso Kurentovanjé.

- Spain: Vijanerd, Carantofia$, Peliqueiros Zanpantzay Botarga Morrache Guirrio,
Sidro, Trangag, Zamarréno Zamarraco

- Turkey. Karakoncolos

- United Kingdom:Beltane BashGreen Man Straw BeayMummers PlaySquillace, 1986).
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All these fertility rites have a number cbmmoncharacteristicsand theypossibly also share

a common Inddézuropean or pauropean origin. It is therefore the-salledfimasqueradeés

or frite-theatricab performances that take pedauring the festive winter cycle imany
European rural societies. In 8 the elemats of the mask and the costurpéay a
fundamental and defining role, as well as the dingssp with a zoomorphic appearance.
Thusit is observed in very diverse placesome so remote among them asihAal t ami r a
Cav etheii@ast | | o indPaeneeViesgo, inCantabria(Spain, and theii L e t Cavad 0 s
in Vélez Blanco, inAlmeria (Spain), were this zoomorphic dresg-up is reflected by
figures who have been identifieas shamans or sorceréfdcalde del Rio, 1906; Alcalde del
Rio, Breuil & Sierra, 1911; Martinez Garcia, 1988 & 2002)

From this, i is inferredthat there isa needfrom part of the humant manipulate the
elements and patrticipate in some physical ph&na that do not respond to theili. In this

way, shamans or sorcerers, by adopting a zoomorphic appearance, trykt timvdorce of

the animal or tha@ature throughthe empathic magic. Thushe adoption of the appearance of
certainbeings providehiumanswith certain forces and characteristics, which, on the other
hand, will lead to the creation of hybrid or monstrous beings that will also need to be
subjected by a series oftneal or supernatural forces¢quired through certain rituals. We
are,therefore, in the anteom of the myth or legend that generae#ual and the creation of
rites of passage.

Although all rituals becomepart of a religion, in with they develops and begin to make
sense. 8metimes this same ritual is detached from takgion and surviveg. According to
Styan(1981: 145) "ritual is an act of solemn ceremonial. It is usually an organized expression
of prescribed customs of relagis belief or social behavitrThus the supplicant allows the
manipulation, in a ceri|a way, of the elements within Higer reach, acting or speaking
outside the established myth, in turn altering the natural state of the individdighe
community. In other wordsthroughthis type of acts, humarsan intervene in the divine
propitiating that the will of the divinitypecomes in their favor

Through the use of magic words,ngs, clothes or sacrifices humans manifestwtiieto
imitate the supernaturédrceand its strength, in order to manipulate the elements and subdue
them. On the ¢ter hand, as Mun(il973: 580)affirms, it would also be a meartd social
interaction that allows the individuals of a community to construct a series of messages
through symbols or iconthat areimportant for the development of the community and its

evolution:
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"I define ritual as a generalized medium of social interaction in which the eglfitel constructing
messages arionic symbols (acts, words or things) that convert the load of significance or
complex sociocultural meanings embedded in and gestktat the ongoing processes of social
existence into a communication currency. In other words, shared sociocultural meanings constitute
the utilities that are symbolically transacted tigh the medium of ritual action”

In this sense it is where the ritigcquires its maximum approximation with the theater and
where this type of festivitiedevelopsfrom religious manifestations that lose their origins in

the pastin this manipulation of the rites, the participants play with tradition and with the
present religion, involving in the development of the ritual the elements that allow them to
gain the attention of té divinity. In this context of tradition, myth, pagatuals and religions,

the festivals of the agrarian carnival are framed, as festivities that summon the return of the
spring and the fertility of the earth.

However, as mentioned above, the main objective of the present study is not to reveal this
panEuropean character, buather its intention i¢o note the presence of similar festivities
throughout Europe, at least antestimonial or schematic formhigh will also allow us to
understand the possible influence that some festivities may have on é&heen be seen, it

is a series of festivities that enjaygreat geographical extensi@md contain a amber of
common characteristicshé participants are mostly men with differentiated roles farried

men and for single menhé costumes have mondrousanimal character or represent
archetypal characters of the society where they are developed, although in some of them the
character of the vegetation has an important role possible to find the element of noise by
usingdifferent instruments (@ms, horns, etc.), although the element of the beltasbell
composs a basic elemdmpredominant in many of thenhe different elements of courtship

and dressg-up have a marked character and rspology, the mask and the dance are
predominant and on&f themostrepreserdtive elements in all of them; theyearelated to the
undeworld and the return of the spirits of the deceased, or other beingis wwthd during a

short period of time;rad finally, all are related to a mythology linked to theurgence of the
fertility of nature with the arrival of spring after winter.

In the Greek area we find from Antiquity similar festivities that are celebrated during certain
days of the year and in some places that, by their character of meeting spatateatithis

type of rites There are landthat, either because they are isolated geographically or because
they suffer from harsh winters, are propitious to maintain and nourish this type of rites in a
less alienated way.

There are many festivitiesdahtake place in very differeareasof Greece during the festive

period of Christmasgp¥ U U e Upfrorl Pegeembe24 to January 6juring the triduum of

133



Theophany, from January 6 to 8; amdnf this date until the end of February or early March,
beginning of the spring period, wheoee finds another series of festivities. It is a stage of
preparation in the Christian world for the vigil afasting that will come later; preparation

for thegreat mysteries dtaster.

The rites of the festive period of Christmas are part of both the Christian calendar and the
GreceRoman calendar and mixture of religious practices and ancient traditions and the
Christian faith. Compilingall these celebrains is an arduous task since, on the one hand,
they receive different names along their extendiatlh) geographic and temporahd on the
other hand they differ in different nuances as regardsh e f p e r 6rcealimaionc e 0
However, they keep son@mmon features, which are the ones that define them in a clearer
way. In Greece, we could highlight teex ¢ H 94&J] @® 6,b U8 p &0y cenatU d
will be developed in one way or another depending on the combination of tkeculiff

elements andektivities.

The rites during Antiquity : A brief review

In this way, Seaford(1981) postulates the existence of Dionysian brotherhoods that
periodically represented a ritual drama incorporating the ancestors,imfgetotemic way
during the Tassi@l era These ituals are related to both the Newedf festivities and the
change okeason (over winter to spring) as the returthefsoulgo the living world, as it was

held during theAnthesteria At the end of the festivities, with the formulai } & ¢ or

di ) Dig O e souls were deported fratme city.

Within the mythological iconography, satyrs and Sileni are usually representduhescters

with a grotesque appearance, with animalistic characterisgioat legs erect phalluss
shaggy beardetc. Thus writes Lucianua Deorum conciliun(Appendix, Text 3) where the
author describes the appearance of both the satyrs and Sdeduke god Pan.

These elements will besed by the theat@o characterize thesgharacteron stagea mask

with exaggerated features, with big eyes and mouth and a big beedrd fi ng on t he
chestachitonor furry belt, the hanging an erect phallus, which emphasizes theiduis and
animalistic natureof these character®ionysius of Halicarnassus, in tHg' century B.C.,
relates a parade organized in Rome where characters caerberessed in the Greek way
The clothes of both satyrs and Silemade with skis, acquire a series of names depending
on skin typeor the characteristics (Appendix, Text Zhis, for exarple, can also be seen on
the Pronomos Vasat the National Archaeological Museum of Naples, made some centuries

beforeDionysius of Halicarnassu3he actors dresseak satyrs wore loincloths or a type of
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belt and goatskin' (U} s ¢ © &idiyil ; Y ) while those who were dressed as Sileni
wore furrygarmentscalled chitonschortaioi (¢ 6 J ().Unabetls cases, the use of the mask is
essential as characterization of the charadterater sources it is also possible to find
references tahortaiosas thetypical clothing ofSilenus(Appendix, Text 5).
About the existence of such rites anedsk characters theieclearevidence in the sources,
from the Qassicalperiodto the Byzantine erdike John Chrysostom (Appendix, Text 6), the
story of the Martyrdom of St. Dags (Appendix, Text 7pr Theodoret of CyrugAppendix,
Text 8). They speak abopeople walkingn the streets anthe squares of the city dressed in
skins, during the celebration of the Kalends of January.
Therefore, threelements that represent more strongly this evolution of the chasaetebe
observed:
1) The use of skins or furry clothingh{ortaiog to give an appearance arfi ugly old man
(predominant imageis depictions of Silenus from the Classitalthe Byzantine period).
In the representations of tilromenathis clothing made witlanimal skins is still used,
especially goat, to cover the whole body and give whoever weaszoomorphic
appearance.
2) The mask is characterized by showindeousfeatures an@long beard falling on the
chest of the wearer. This masiqwcalleds ~ U} g Ul &, is mabe with skins
andgets its name frorthe barbuta an Italian helmet of medieval timds.alsodepicts
exaggerated and monstrous features fafisl on the chest ahe wearer as a big beard.
Nicodemus the Hagioritdescribest in his work,Pedalion, in an explanation to the sixty
secondcanonof the Quinisext Council in Trullo, about the celebration of these rites
during the pre_enten period ad the Byzantine Kalends (Appendix, Text 9)
3) The phallic element typical of thesecharactersis replaced by cowball These
finstrumentd have a dual relationship with the ancient world. On the one hand, the
bronze is related to the instruments of the processions of Dionysusn @neotherhand
its soundhelps awaken the nature of wsnter dormancyCowbells arean dement that
causeghe desired eartfertility; like the phallic processions ancient timeswith the

intention of attrachg fertility to fields, thdivestock ando the whole community.
The rites today: acrasis of peoples, mythologies, traditions and languages

This hybrid and monstrous image mixed with the fear of the souls of the dead and the

monsters and demons of the night and dark; so these monlstousy characterselate to
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others in the GreeRoman mythology with similar characteristics (but also with rsthiem

other mythologies).

All this leads to the appearance of #®dikantzaroj characters with the appearance of satyrs
and demons; hybrid and mischievous characters who live in the underworld trying to bring
down the tree of life, but during the festive Christmas period coming up to the earth to torture
humans with their prankshey have names suchdg Uo 6 ", & Up d8¥ pae b Uaf 3 d i U
g o 6 8 U 3,@te. Thelturrerdromenarites intend, on the one hand, to expel them (as
happened during thenthesterig, but, on the other hand, also to earn their benevolence.

This kind of rituals with itsprocession through the streets of the town, invading squares and
public spaces, and represegt different pantomimessuch asbride kidnapping, satiric
wedding, death and resurrection of the main character, and a symbolic p(aptsades that

seek funto theattendants, ward off evil spiritéd restore fertility to the earth), advertibeis

the new regenerator Dionysus biiimgithe liberation of the spirit and countless goods to the
community that receives it.

As can be seemitestodaystill have great similarities with the ancient rites and festivibes
theyhave been influenced by the cultures of the many peoples who have inhabited the Balkan
Peninsula.Thus, both Silenus anshtyrs, with their skins, their cowbells and mgsélso
receive the names of:

] 3 U’ ¥bachuge of their appearance), fréin U banddy U b 1o g metaphorical use
it is used as a character that causes fear to young children, or as a good, playful and chthonic
character in some places and, also, as a guardian of hidden treasures. This character is shown
to be either of zoomorphimonstrous apeance, dressed in black skins and loaded with
other skins and cowbells, or a character with black face or coated with ash.

G o U3 a,Urdndyesiceri (Turkish), that efers to the youngdnfantry soldier that
belongs toan Ottomanarmy. These were, in gerad, young Christians who had been
converted to Islamin reference to the festivities of the festive period of Christitings,
characters characterized by being dressath the traditionaklothesof the place, with a
white mask and loaded with coins amdtal objecton hisgarments

Ke = @ g (fom BEmspasa (ghost or specter of the retinue of Hecate, pertaining to the
underworld, that cause nocturnal terrors and can present or display allfdortas). It
is related to other terms likg: * Ue " 6 g brd) Baga& s o(spé belpvg.U

7 U’ o U U drtiy Cdpetans(ltalian), an old tradition of carnival that has its maximum
exponent in Veria (dyyaeasU). It 1 s a represece

roots in Classical Antiquity. Nevertheless, the tradition offthé ~ 0 U U sakks i3 present
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form in the years of the Ottoman domination and disappeared after thel@liacoWar of
1940 (being revived in different places of the region).

Tei oUomBcei oacg9 e dwith this name, it is better known in Bulgaria
and, especially, in Bulgariafihrace, whereas the name @fU & f siddmore disual in
Greek Thracelt is also sometimes callede i c 6 g Us d

z Ue fhantk ele ~ ¢ g [ffro theawerebabababo(Slavic word) the term
is related tee * Y g used to rier to old womenThis term comes from the Pre&avic
root *baba, which designatas elderly woman and relates to the character of Baba,Yaga
a ferociouslooking old womarfrom Slavic mythology.

z ¥ ¢ fj 0,Uglated to mammurium (Latin); and this one frome t & dGfeek)
z¥efo&ywesh Uge &)8 @6 i. The eegng U e ¢ i derivesdfrom the Latin term
Mammurium(z U e @6 i,JinaGreek). It refers to festivities that, according to John of
Lydia in De mensibu$V.49, took place in the Roman world, in which a man dressed in
animd skins was beaten, in a ritual manner, with stickkeré are wo possible
etymologies for this termMammurium or Momus (from the Greek terng L € g d
representation of mockery and criticism).

A 6 9 a U Ufiomthe UProteSlavic root *rog (horn). They @ o o U Unhidar gemd)
quality clothes and their faces are painted with ash. When they dance, they lead the Ali (a
kind of leader) who carries a club, a knife and a sack full of ash that he throws at the
spectators.

But there are also other secondengracters such as:
Female characters:
i ?4 G(fdom3a i e)ed f g(BomU Iz dzéh Bulgariar), 7 U 3 Uimosn dading in
Turkish), z ~ ¥ d $frond bey, in Turkish),} 6 9 @ UU (frohy we Ja U0 Y} a6 d
76 go Ufransdle i o)J7P 0 Y &fdm damg in ltalian), ¥ 6 j y &talidh
diminutive ofe f ). d

iz~ Ye Yfrom *baba (proteSlavic root) that refers to the old woman, and

relatedto Baba Yagaas mentioned above

Male characters:

1 Zaptiedesfrom zaptiyeor zabtieh/zaptielfjailer or police in Turkish).

i Taegj) e g, Bankaruduveteran janissary, guardian of the villageTurkish.

i 7 000 o pfre-enavel (protoRomanian word, with the following etymology

cacivelY capt i vel | u(saptiVe orslavp iniLatin).ls general, the term
refers tothe Roma people.
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These rites of the traditional carnival are a reflection of its historical evolution throughout the
centuries and they show, evidently, the traits and elements that they have been adopting in its
historical development. They reflect botleraents in practice and in the lexicon, with terms
adopted from the many languages and cultures that have come into contact with the Greek
language and its millennial history. Roman, Slavic, Turkish, Italian, and Frankish influences can

be seen, which hashaped the various characters involved in the ritual and its dramatic plot.

Finally, we can conclude that we atbgerefore, in a cycle where it difficult to find the

origin of these elements, as originating from each other, within the ritual agiduslspace.

Or certain rituals were derived in a mythology accompanied by rites that have crossed
borders, which has led to their assimilation and dissimilation with other festivities of similar
cut, with which the elements in scene would derive of genligious practices. Or it ia
question of rituals already existing in the first Europeiilizations which, with their many
influences and recreations, awmldie to the brushstrokes of Greek culture and language,
managed to transcend the limits of time and cultures to stay alive, tidalighting the

many bonds of union that still exist among the many peoples who inhabit the continent.
Although it isancient parEuropean festivities that were acquiring the appearance of Greco
Roman culture as its influence expanded, to takdifferent nuances and to-nefluence the
oneof the other.
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